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Figure 18. Category V and VI themes: Adult perceptions, transformations, and lessons 
learned. 	  

 
 
 
Figure 18. Combines the common themes of perceptions of self and the world, transformations, and lessons 
learned for the women delineated across all six narratives. 
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Perceptions of Self-Identity as a Woman 

 As grown women, the participants saw themselves as wiser, recognizing that they 

had gained much from their lived experiences in all capacities. All of the women 

commented on how their interactions with other people had taught them about themselves 

and shaped who they have become. All of the women linked their identity to their 

professional lives and the things they do in the world (agency). Mariel was the exception; 

“I would define myself as a caring, empathetic, strong woman that is not defined by what 

I do, but who I am.”  

 Half of the women identified as being “nurturers” and likened that characteristic 

to a female trait. Being a woman translated into a sense of “unity” and “solidarity”⎯an 

understanding of walking a similar path, which all women shared during their interviews. 

Adjectives such as “strong,” “confident,” and “bold” were used when describing 

themselves today. Madison and Melinda made a special note and shared that they were 

no longer afraid of how other people saw them. Both Jillian and Jennifer identified with 

being feminist thinkers. Just as all of the participants’ self- perceptions matured over 

time, so too did their perceptions of the world.  

Perceptions of World: Worldview as a Woman 

 All of the women held a comparable perception of the world, calling it “messy” 

and “complex.” It was clear that the world is “not black or white” nor a “right” or “wrong 

way” to approach situations. Mariel shared that she was more understanding of societal 

issues and the extent of her social action reach, once she realized that some things in life 

were out of her sphere of control. In the same vein, Jillian came to terms with finding 

comfort in the complexities of life. Jillian and Jennifer worked to gain an understanding 
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of why people behave the way they do and to recognize the patterns of those behaviors. 

Jennifer was firm in expressing that social dominance does exist and it is because of that 

power that others suffer oppression. Jennifer, referencing intergenerational violence and 

women’s health care, posited that women essentially are in social and economic jeopardy 

all over the world. 

 Madison saw how the world could evolve through social change in a broader 

sense. She acknowledged that through a nation’s people, societal change could take root. 

Such reformation starts with the mind-set of the children and hearing the collective 

stories of others. Melinda and Linda spoke to the importance of finding a peaceful 

resolution to world problems and the harm that making others wrong to be right can 

create. All of the participants highlighted the significance of context and listening to the 

experiences of others. Being able to process and internalize the perspectives of others 

based on their hardships and triumphs has enabled all of the women of the study to see 

the world differently as adults.  

Category VI: Transformation and Life Lessons 

 Coming full circle, the actual transformation of the women of this study needs 

attention. To revisit the work of Freire (2000), the way a person sees one’s self in the 

world directly correlates to his or her own position in the world. This perception is 

influenced by the context in which one grows up, experiences life, and interacts with 

others. As mentioned previously, the degree to which one experiences situations 

personally (based on their class, race, gender, or other distinctions) is essential to how all 

people deconstruct the world and see the self. The gains of such exploration come in the 

shape of self-actualization and an understanding of one’s position (i.e., identity linked to 
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our social situation) in the world. Realizing one’s situated identity is a process that takes 

shape over time and changes shape in each new context, thereby, validating that 

transformation takes place (Murrell, 2007). I posit that the interplay between 

situationality, positionality, self-efficacy, agency, and praxis are present when one 

transforms (Bandura, 1995, 1977; Bruner, 1990, 1960; Freire, 2000). To repeat one more 

addendum, in the eyes of Shor (1992) and Giroux (1988), learning and social action result 

in the transformation of self. 

Transformation 

 Through the female participants’ lived experiences, the six women have changed. 

They all gave credit to seeing the world from another’s perspective as enabling the 

process of transformation to take place within them. Other themes emerged, such as by 

actually seeing and struggling to understand and aid others they have come to understand 

themselves and the limits of their agency. They believe in their work, but most also 

acknowledged that even though social change starts with one person, it requires the 

masses. All of the women gave credit to others for their personal 

transformation⎯humbly admitting that the Others (the marginalized and oppressed) 

taught them far more than initially imagined. When considering their circumference of 

being, and how they transformed, each shared the following. 

Mariel: 

And of course it’s just a classic Peace Corps story of, well, ‘I don’t know how 
much I changed them but I'm certain that they changed me.’ So I think that was 
what I really took away from that and that will continue to be a part of how I 
proceed in the future with my work as an artist. And as someone who works in 
international development. 
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 Jillian, more of a realist, now feels that religion does not hold all of life’s answers. 

She is more curious about the world and attempts to make sense of her experiences and 

how they relate to others across cultures, time, and place. 

 Jennifer explained that she takes the time now to consider multiple angles of a 

situation rather than siding with a political view or popular liberal view, “I question 

things more, you know what I mean? I don't just like believe the rhetoric.” 

 Madison explained her personal transformation after working in Rwanda after the 

genocide as better understanding the kind of person she wanted to be:  

I think the first time that I went to Rwanda [2009] changed my life forever, and 
I'll never be the same human being that I was before then. . .  
 
And I think it was in that moment seeing myself and being in a way, I think 
forced into humbleness, that I think I became—I think no one’s ever a perfect 
change agent, right? We're always learning, and adapting, and changing. But I 
think it allowed me to become more of who it is that I wanted to become, if that 
makes sense. 
 

 Simply put, Melinda shared, “The older I get, the more I appreciate the little I 

know.” She further elaborated, “And now I'm more conscious than ever of how much I 

have to learn, how much I don’t know about the way the world works, and how interested 

I am in other people’s points of view. 

 Linda, concluded by referencing her transformation as an unfinished process of 

self-discovery: 

What I love about religion and learning more about one’s true self is it keeps 
uncovering. It reminds me of an onion or a rose or whatever. You just sort of keep 
peeling back all these layers. And you may never ever get to the middle. It doesn’t 
matter, because as you peel away these different layers, it brings the experiences 
and ideas. 
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Life Lessons. 

 All of the female educator intellectuals took the time to ponder the life lessons 

they have learned as a result of their personal transformation and how they have come to 

see the world. All of the women have come to realize the vital importance of embracing 

people’s differences. By seeing the marginalized and oppressed as they are and treating 

them with dignity, they can find voice. Voice may grow into education, self-confidence, 

and the courage to share or discover one’s own platform to encourage change.   

 The study participants learned that all people have similar needs and wants in life: 

safety, food, water, shelter, and happiness. A key theme in the lessons learned was 

conceding that change involves a process that takes time, relies on a common goal, 

requires trust, and relies and on the human capacity of others. Stories are the heart of the 

human experience. They are the one significant factor that shaped identity and 

perceptions of the world when the participants were young and changed those perceptions 

as they aged. Hearing the stories of others gave them perspective not only on their own 

lives but that of others in the world. Stories kept alive culture, history, legacy, pain, and 

values. These narratives have been the fundamental cornerstones in all of the 

participants’ social action change experiences. With such perspective has come the gift of 

forgiving themselves for their own personal transgressions in life. They have found 

comfort in recognizing their own privilege in life and trying to channel that into a means 

to negate oppression, fear, hunger, sickness, and despair in the lives of others.  

Reflections on Social Action, Self, and the World (Praxis) 

 The convergence of situationality and positionality in the context of the 

participants’ lives (at different moments in time) created compassion and empathy for 
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others. This empathy and compassion for others was converted into self-efficacy, which 

set in motion the wondering, “What can I do for others in the world?” With the belief in 

their ability to organize and execute social action change, the women drew on this belief 

to act. Their agency spawned into establishing nonprofit organizations and companies of 

their own, teaching and training others on the topics of poverty, food deserts, trauma, 

gender studies, psychology, law, conflict resolution, mediation, general education, and 

the art of storytelling. Combined, they have traveled to developing third world countries 

to carry out their work and to impoverished communities in major cities within the 

United States. Their agency has helped bridge the divide between the marginalized and 

oppressed by speaking out as activists, educating others about human rights, and bringing 

social injustices to the surface for others to discuss and problem-solve. Through praxis, 

the participants’ were able to reflect on their social action change experiences, thus 

resulting in the previously stated life lessons learned. 

Connectivity of Transformative Conditions 

 Again, it was my hope to understand how the CTC might develop within the 

female educators during the process of social action toward change. Understanding how 

the conditions of situationality, positionality, self-efficacy, agency, and praxis have come 

together to constitute identity and perceptions of the world⎯thus transforming the 

participants in their quest for social change⎯was a goal of the research.  

Figure 19 weaves together the variables that constitute one’s transformation over the 

years based on the experiences of the female participants, where they came from, and 

what they have accomplished through their social change efforts.  
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Figure 19. Connectivity of Transformative Conditions (CTC) Realized.  
 
 
 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 19. Transformative conditions realized based on the experiences of the participants. One’s identity 
and perceptions of the world through situationality, positionality, self-efficacy, agency, and praxis result in 
transformation (reference Figures 12, 16, and 18). 
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Over time, each participant has evolved seeing the world and themselves 

differently. I would argue that to take any one condition away⎯situationality, 

positionality, self-efficacy, agency, or praxis⎯each woman’s current view of herself and 

the world around her would be different. For instance, to take away one’s situational 

elements either as a child or as an adult would completely change the context in which 

she lived or worked. Doing so thereby changes the geopolitical influences of that locale, 

the gender-lines that may or may not have existed, the culture of that place, and the 

inherent power structures at play, which all collide to shape that individual’s identity. 

 Additionally, to take away one’s positionality would discount her identity, race, 

gender, traditions, culture, community role(s), and authority. One precedes the next. To 

ignore self-efficacy would be to strip away a person’s belief in self to accomplish a task. 

Self-efficacies power (confidence to organize and execute actions) is an outgrowth of 

both situationality and positionality. Together, situationality and positionality manifest 

internally to offer one the fortitude to push past trials and leap off the back of success to 

give life to one’s thoughts. Actually putting those organized beliefs into action for a 

desired purpose is the naissance of agency (acting). If any of these women lacked agency, 

their social actions would have never come to be. The lessons learned during those 

experiences regarding culture, gender, Other, and inner-conflict would have never been 

realized. The reverberations from those lived experiences emergent as a result of such 

social action would be unrealized. Then, of course, praxis (reflecting on agency) would 

be naught. 

 Suffice it to say, all of the women had profound reflections regarding their lives, 

their agency to thwart social injustices, and their changing self-perceptions and 
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worldviews. Looking over the data, especially that of Figure 17 (Response to Social 

Change Efforts; e.g., context, culture, gender, Other, and inner-conflict) parallel with 

Figure 18 (Adult Perceptions, Transformations, and Lessons Learned) and Figure 19 

(Connectivity of Transformative Conditions Realized), it seems responsible to state that if 

any one of the CTCs⎯situationality, positionality, self-efficacy, agency, and 

praxis⎯were changed, a transformation would likely still take place. However, the result 

would be altered. The transformation transformed. The person would be changed 

(different) but nonetheless still transformed; each condition, effectively its own state of 

fluidity, temporal, and unfixed. Yet, like gears, they grind against one another creating 

enough friction and motion to cast a mold of identity, of being in the world. Yes, these 

conditions do exist within each of the women of this study and have played a role in her 

transformation over time.  

Summary of Thoughts 

 The data presented in this chapter constituted the major themes and subthemes 

encapsulating the experiences of the six female educator intellectuals enacting social 

change. Based on the context from which the participants came from (e.g., their families, 

where they grew up, their own cultural norms, and values) gave way to the path they took 

in life. In some cases, their upbringing pushed them to pursue very different life 

experiences than they knew as children. The situations they were born into, the 

communities where they grew up, where they worked as a catalyst for social change, and 

where they live now, all gave way to the emergence of various positionalities based on 

those changing contexts. At times, their social power was diminished or heightened based 

on their race and nationality, thus provoking and inviting habitudes that were specific to 
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that situation. As power shifted, so did their self-efficacy and the belief that they could 

inspire change. 

 As I examined the patterns of this study, it became clear that all of the women 

exercised agency throughout their lives. They have acted in ways that were responsive to 

community needs around the globe and have looked inward to assess their motives, their 

actions, and the outcomes. Furthermore, they have revealed their vulnerabilities and 

moments of self-doubt; they have shared their own anger and pain; they have wrestled 

with their own sense of privilege and obligation to help those who are oppressed; they 

have been humbled by the experiences both within and outside of the United States. As 

earlier stated, perceptions of how they saw themselves and the world as young girls, 

juxtaposed with how they have come to see themselves and the world as adult women, 

are the arc upon which their social action experiences lay bare the very essence of who 

they are as human beings, as educators, and the transformation they have undergone.  
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CHAPTER SIX: IMPLICATIONS AND CONCLUSIONS 
 

The intellectual is an individual endowed with a faculty for representing, 
embodying, articulating a message, a view, an attitude, philosophy or opinion to, 
as well as for, a public. (Said, 1994, p. 11) 
 

 Chapter Six highlights the findings within and outside of the context of the 

literature, while considering the meaning, limitations, and implications of the findings to 

the education field and the social sciences. A reflection of my own personal growth 

throughout this research process and conclusions are also tendered. The essential 

questions, at this juncture in the study, follow:  

• How are the findings linked to the literature and how might they stand apart? 

• What is significant, important, and meaningful about the findings resulting in 

 implications? 

• What future research is critical to the education field and the social sciences? 

By exploring these questions⎯as linked to the literature explored in Chapter Two⎯the 

portraits of Chapter Four, and the findings in Chapter Five, similarities, new 

understandings, and contradictions, come to light as implications. Within these 

similarities and contradictions, epistemology is both reborn and reformed (Lukenchuk, 

2013).  

Revisiting the Research Questions 

 Although each research question has been deconstructed throughout the study 

(beginning with the deeper meaning implied through the literature review, the 

methodology of the research, and then through portraits and findings), I felt it pertinent to 



TRANSFORMATIVE EXPERIENCES        254	  

254 
	  

state simply the results of each before introducing the findings in the context of the 

literature, the implications of the findings, and the recommendations for future research. 

Chapter Five offered the robust findings regarding the following three research questions 

that drove this study. After, succinct findings (as written in Chapter Five) are presented 

that will position the implications and the potential future research. 

1. How do female educators, as intellectuals, enact social change in the world? 

• The social change efforts of the women of this study took place over a 

period of their lifetime and unfolded in many different ways and 

places.  

• The female educator intellectuals identified as professors, 

psychologists, lawyers, activists, teachers, trainers, nonprofit 

associates and founders, authors, and/or volunteers. 

•  A common interest in bettering the human condition was held by all.  

• A driving force for each was rooted in an obligation to act or to serve, 

due in part to their own circumstances in life, which they viewed as 

privileged.  

• The women of this study all embraced giving voice to social justice 

issues by habitually and persistently spreading a message to others, for 

the sake of others.  

• Their platform to act and bring light to oppressive issues that have 

befallen those who are marginalized, encapsulates their earned right to 

be considered female educator intellectuals.  

• The context of the participants’ work took place outside of the United 
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States for three of the six women. However, all of the women worked 

with marginalized individuals in areas concerning poverty, disability, 

race, and/or gender inequality.  

• Considering context, in terms of geographical location and era, half of 

the women engaged in work on an international level, physically 

outside of the United States between 2009 to the present (2015): 

o Mariel in Lukunur Islands, Micronesia (South Pacific Ocean, 

east of the Philippines): 2012-2014 

o Madison in Rwanda and Zambia, Africa: 2009-Present  

o Melinda in the Kingdom of Bhutan (in the Himalayas between 

India and China, next to Tibet and Nepal): 2013-2015  

• The other half of the women engaged in work within the United States 

between 1992 to the present (2015): 

o Jillian in New York City and Washington, D.C., United State: 

2009-Present 

o Jennifer in New York City, United States: 2014-Present  

o Linda in LaSalle, Illinois, United States: 1979-1999	  

2. How can the lived experiences of these women transform their perceptions of 

self and their worldviews, as a result of engaging in social action  

• As grown women, the participants saw themselves as wiser after 

engaging in social action change. 

• By admission, the participants’ interactions with other people taught 

them about themselves and shaped who they have become. 
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• All of the women linked their identity to their professional lives and 

the things they do in the world (agency). 

• Half of the women identified as being “nurturers” and likened that 

characteristic to a female trait 

• Being a woman translated into a sense of “unity” and “solidarity”⎯an 

understanding of walking a similar path. 

• Adjectives such as “strong,” “confident,” and “bold” were used when 

describing themselves today. 

• All of the women held a comparable perception of the world calling it 

“messy” and “complex. 

• The world is “not black or white” nor is there a “right” or “wrong 

way” to approach situations. 

• The realization that some things in life were out of one’s sphere of 

control and finding comfort in the complexities of life, emerged.  

o Some participants found meaning in trying to understand why 

people behave the way they do and recognizing the patterns of 

those behaviors.  

o Others acknowledged that it will be through a nation’s people 

that societal changes can take place. 

o Another shared that bias and violence toward women needs to 

be addressed around the world.  

• Social change reformation starts with the mind-set of children and 

hearing the collective stories of others. 
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• Finding peaceful resolutions to world problems was viewed as 

important. 

• All of the participants highlighted the significance of context and 

listening to the experiences of others. 

• Being able to process and internalize the perspectives of others based 

on their hardships and triumphs has enabled all of the women of the 

study to see the world differently as adults. 

3. From the Connectivity of Transformative Conditions’ perspective, how does 

transformation occur in these women’s lives? 

 Transformation 

• Through the female participants’ lived experiences, the six women have 

changed. 

• All women gave credit to seeing the world from another’s perspective 

as enabling the process of transformation to take place within 

themselves. 

• By actually seeing and struggling to understand and aid others, they 

have come to understand themselves and the limits of their agency. 

• Social change starts with one person but requires the masses. 

• All of the women gave credit to others for their personal 

transformation, humbly admitting that the Others (the marginalized and 

oppressed) taught them. 

• Life lessons: Realizing the vital importance of embracing people’s 

differences; the importance of seeing the marginalized and oppressed as 
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they are and treating them with dignity; allowing all voices to be heard; 

all people have similar needs and wants in life: safety, food, water, 

shelter, and happiness.  

o Key theme in the lessons learned was conceding that change is 

a process that takes time, relies on a common goal, requires 

trust, and the human capacity of others.  

• Stories are the heart of the human experience.  

o Stories are the one significant factor that shaped identity and 

perceptions of the world when the participants were young 

and changed those perceptions as they aged.  

o Hearing the stories of others gave them perspective not only 

on their own lives but that of others in the world. 

o Stories kept alive culture, history, legacy, pain, and values. 

o These narratives have been the fundamental cornerstones in 

all of the participants’ social action change experiences. With 

such perspective has come the gift of forgiving themselves for 

their own personal transgressions in life.  

 Connectivity of Transformative Conditions  

• The convergence of situationality and positionality in the context of the 

participants’ lives (at different moments in time) created compassion 

and empathy for others. 

• Empathy and compassion for others was converted into self-efficacy, 

which set in motion the wondering, “What can I do for others in the 
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world?” 

• With the belief in their ability to organize and execute social action 

change, the women drew on this belief to act. 

• Agency spawned into establishing nonprofit organizations and 

companies of their own, teaching and training others on the topics of 

poverty, food deserts, trauma, gender studies, psychology, law, conflict 

resolution, mediation, general education, and the art of storytelling.  

o Combined, they have traveled to developing third world 

countries to carry out their work and to impoverished 

communities in major cities within the United States. 

o Their agency has helped bridge the divide between the 

marginalized and oppressed by speaking out as activists, 

educating others about human rights, and bringing social 

injustices to the surface for others to discuss and problem-

solve.  

• Through praxis, the participants’ were able to reflect on their social 

action change experiences (previously stated life lessons learned have 

resulted). 

• Weaving together the variables that constitute one’s transformation 

over the years, based on the experiences of the female participants, 

where they came from, and what they have accomplished through their 

social change efforts, established a connectivity of conditions. 

• Over time, each participant has evolved seeing the world and 
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themselves differently. 

• To take away any one condition⎯situationality, positionality, self-

efficacy, agency, or praxis⎯each woman’s current view of herself and 

the world around her would be different. 

 For instance: 

o To take away one’s situational elements, either as a child or as 

an adult, would completely change the context in which she 

lived or worked⎯thereby changing the geopolitical influences 

of that locale, the gender-lines that may or may not have 

existed, the culture of that place, and the inherent power 

structures at play, which all collide to shape that individual’s 

identity. 

o To take away one’s positionality would discount her identity, 

race, gender, traditions, culture, community role(s), and 

authority. One precedes the next. 

o To ignore self-efficacy would be to strip away a person’s belief 

in self to accomplish a task. The power in self-efficacy 

(confidence to organize and execute actions) is an outgrowth of 

both situationality and positionality. 

o Together, situationality and positionality manifest internally to 

offer one the fortitude to push past trials and leap off the back 

of success to give life to one’s thoughts. Actually putting those 

organized beliefs into action for a desired purpose is the 
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naissance of agency (acting). 

o If any of these women lacked agency, their social actions 

would have never come to be. The lessons learned during those 

experiences regarding culture, gender, Other, and inner-conflict 

would have never been realized. 

o The reverberations of praxis from those lived experiences, 

emergent as a result of such social action, would be unrealized. 

Then, of course, praxis (reflecting on agency) would be naught 

. . . and so too would inner-conflict and life lessons. 

• All of the women had profound reflections regarding their lives, their 

agency to thwart social injustices, and their changing self-perceptions 

and worldviews. 

• Looking over the data, it seems responsible to state that if any one of 

the Conditions of Transformative Connectivity⎯situationality, 

positionality, self-efficacy, agency, and praxis⎯were changed, a 

transformation would likely still take place; however, the end result 

would be altered.  

o The transformation transformed 

o The person would be changed; different, but nonetheless still 

transformed with each condition effectively its own state of 

fluidity, temporal and unfixed. 

o Each condition impacts the other casting a mold of identity, of 

being in the world.  
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• Yes, these conditions do exist within each of the women of this study 

and have played a role in her transformation over time.  

 The following sections will analyze the findings within and apart from the 

literature in the areas of:  

• Education and Educator Aspirations 

• Transformation Realizations 

• Feminist Theory Reified with Culture and Power 

Implications of the study, such as Transforming from the Inside Out and Education to 

Incite Critical Consciousness lead to Limitations of the Study, Recommendations for 

Future Research, and My Personal Journey and Conclusions of the research. 

Findings Within and Apart From the Literature 

 The excerpts hereafter interlace the findings of this study with conceptions in the 

education field and the social sciences related to education, transformation, feminist 

theory, culture, and power. Substructures discovered in the research are paralleled with 

common understandings while other ideas are challenged. I retrace and reconfigure some 

of my own thinking because of my discoveries during the research process. 

Education and Educator Aspirations 

 I have stated in previous chapters that educator intellectuals have the potential not 

only to transform personally, but to also transform others by way of reshaping the 

meaning of the lived experiences of others⎯some may be intended consequences, while 

others may be unintended, perhaps. As so many educators, professors, and writers have 

expressed, educator intellectuals expose issues of oppression and become a voice with 

and for those who are marginalized, often shifting the social, cultural, and/or political 



TRANSFORMATIVE EXPERIENCES        263	  

263 
	  

alignment of the world, much like the participants of this study (Apple, 2013; Arendt, 

1968; Giroux, 1985; hooks, 2010; Mohanty, 2003; Naples & Desai, 2002; Shor, 1992).  

 The study participants have worked in various educator capacities, such as 

teacher, professor, trainer, lawyer, volunteer, nonprofit CEO, psychologist, author, 

consultant, and presenter. They have devoted time to a range of causes in an effort to 

raise social awareness toward human rights and well-being. By uncovering how each 

defined education and the educator’s role, patterns surfaced of empowerment. All of the 

women saw the educator’s role as a means to empower others and help make meaning of 

the world through personal stories and experiences. Hannah Arendt’s (1968) views apply 

in that the work of these female educators has not only transformed them personally, but 

they have transformed Others’ meaning structures as well. The advancement of their 

work and its sustainability in various places around the world, such as New York City, 

Micronesia, Bhutan, Rwanda, Zambia, and the suburbs of Illinois, proves this. 

 Educators have the opportunity to engage in critical discourse and action to 

awaken the human spirit. I would posit that the women of this study have done that not 

only in classrooms but in communities. Ira Shor (1992) explained that critical thought 

involves challenging the boundaries of the world. The study participants have pursued 

transcendental change because they have helped people⎯whole communities, at 

times⎯“examine familiar situations in an unfamiliar way” (Shor, 1992, p. 93). They have 

helped whole villages understand the impact of genocidal trauma on African children. 

They have restored the homes of the elderly, disabled, poor, and disenfranchised. They 

have fostered a climate of harmony through conflict resolution in communities that once 

avoided difficult conversations. They have created plans for the future of educating 
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youth. They have taught about food security in their own cities and the relationship to 

food security in other countries. They have moved communities to aid in their cause, to 

help problem-solve, to maximize resources, and sustain these efforts in their absence. 

They have created meaning and purpose in the lives of others. This is the mark of an 

educator (Bandura, 1977; Bruner, 1960, 1990; Collins, 2013). 

Transformation Realizations 

 Considering the thoughts put forth by Pierre Bourdieu (1990) referencing one’s 

transformation, he claimed that a person’s habitus comes from one’s beliefs and values 

stemming from class, family, community, and peers (Michelson, 2012). It has been 

suggested in the literature and in former research that one’s habitus can be limiting 

(Bourdieu, 1977; Mills, 2008). Although Bourdieu further opines that cultural rules 

stemming from one’s habitus of upbringing typically manifest in our lives as we age, it 

seems that the participants of my research are exceptions. Although most of the female 

participants came from homogeneous backgrounds (regarding race and class), with a 

primary focus from parents to raise a family close to home, most of the women sought 

social action endeavors with people of various creeds, color, and needs, far from where 

they grew up. They pushed past the boundaries of their hometowns even when it was 

considered taboo to forge into the scary and dangerous world. Raging against the 

predictable reproductive habitus of their families, they gravitated toward a transformative 

habitus in new places with unforeseen experiences awaiting them (Bourdieu, 1977; Mills, 

2008). 

 The female educator intellectuals engaging in social action came to see 

themselves differently in the world. They understood that they were of privilege, meaning 
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they had the luxury of civil human rights, social capital due to race, democracy, food, 

shelter, and safety. Although many of the women acknowledged their “blessed,” 

“fortunate,” or “lucky” life as a younger person, they became certain of it as an adult after 

having witnessed real oppression in their work. Just as Paulo Freire (2000) noted:  

People develop their power to perceive critically the way they exist in the world 
with which and in which they find themselves; they come to see the world not as a 
static reality, but as a reality in process, in transformation. (p. 83)  
 

As the women saw themselves in the villages of the Lukunur Islands in Micronesia, 

Rwanda, Zambia, Bhutan, and in New York City and the suburbs of Illinois, the up close 

and personal experiences with poverty, malnutrition, trauma, conflict, gender bias, and 

other calamities, enabled them to see not only themselves in transformation but the world 

around them.   

 A connection can be made to Jack Mezirow’s (1991, 1997) claim that an 

individual’s experiences in the world gives way to specific associations, feelings, 

concepts, values, and conditioned responses, which he referred to as a frame of reference. 

The women of this study absorbed a new frame of reference over time. Through their 

social change work, it gave way to new points of view, new meaning structures, and even 

inner-conflicts such as a fear of perpetuating a White savior complex, discomfort with 

undeserved social power as a result of their race, and maintaining a balanced voice (when 

to speak out and when to follow cultural norms). The women gained the ability to 

interpret their experiences (apply specific beliefs, value judgments, and feelings) based 

on their prolonged periods within a culture and based on individual praxis/reflection of 

their social action.  
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 This transformation, personified by the Theory of Perspective Transformation, is 

symbolic of high levels of self-awareness, as previously explored through Mezirow’s 

work (1996, 1997). As a result of such perspective transformation, the women of this 

study were able to articulate inner-conflicts and life lessons such as: 

• the need to establish a collective effort to influence change; 

• giving marginalized and oppressed individuals the opportunity to be 

collaborative with the work; the importance of earning trust; 

• being humble; and  

• integrating various perspectives into their social change work. 

Feminist Theory Reified with Culture and Power 

 The common pivot points of identity for all of the participants’ were gender, race 

and socioeconomics. The participants⎯White, middle-class, females ranging between 

ages 27 and 72⎯all experienced the weight of gender roles in some fashion. The eldest 

participant experienced second-wave feminism focused primarily on issues related to job 

equality, sexuality, reproductive rights, and family roles in the 1940s-1960s (de Beauvoir, 

1978; Rosen, 2006). She however, was raised with very limiting expectations as a girl 

passed down from her parents (i.e., marry and start a family). I was not surprised that the 

other participants were aligned to second-wave and third-wave feminist trends, given the 

era in which they were born. The prominent factor in third-wave feminism that really 

encapsulated the work of the participants’ was the draw to emancipate marginalized 

individuals on a global scale (Alexander & Mohanty, 1997; Ali et al., 2000; Mohanty, 

2003; Pratt & Rosner, 2012; Rosen, 2006; Rothenberg, 2004). 
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 Most of the participants mentioned their own personal challenges to engage in 

social action work as a female, while also being the Other in a culture outside of their 

own. However oftentimes, due to their race, they were afforded more social capital than 

the local women they collaborated with while engaging in their work. This supports the 

work of Mohanty (2003) and others who claim that Western thinking about feminism 

often points to a White privileged, United States-colonial or Eurocentric approach to 

female oppression. Alexander and Mohanty (1997, 2010) have claimed that this could 

impede rather than advance the dialogue and action to support marginalized women and 

women of color, both within the United States and outside the United States (Ali et al., 

2000; Pratt & Rosner, 2012; Swarr & Nagar, 2010).  

 For those participants who worked in third world countries (emergent nations 

reliant on First-World nations or the geographic Southern hemisphere), such as Rwanda, 

Zambia, Micronesia, and the Kingdom of Bhutan, the concept of Transnational Feminine 

Theory was confronted. In these cases, the study participants had internal struggles to 

resist their socially constructed ideals of new-age feminism as an American or Australian. 

These participants, though honorable women, did at times portray the local women as 

victims of geographic circumstance and hegemony in the narratives they told (Mohanty, 

2003). The humanist in me, however, must reiterate the devotion all participants had 

toward the women they worked with while engaging in social action. In addition, the 

participants also exuded the utmost respect for these women.  

 I cannot help but to wonder in what ways the participants of my study (myself 

included) might have inadvertently supported a White privilege dynamic while engaging 

in social action causes based on the pure nature of our race. Should it be that we refrain 
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from our work or continue in the spirit of solidarity in the hopes that as a human race, we 

can overcome transgressions of the past and present? I cannot be swayed to act otherwise. 

I cannot be convinced that working to empower the marginalized and oppressed is 

disadvantageous. I believe that by exerting pressure against the lines of color, especially 

as a White woman, a place exists for me to stand alongside my sisters and brothers of all 

colors, religions, and backgrounds⎯not only to demonstrate my own intolerance for 

social injustice, but also to advance education and solidarity among all women and men.  

 Michael Apple (2013) declared that, “A society that does not recognize itself 

around the norms of love, care, and solidarity and does not engage in successful struggles 

over these forms cannot be considered truly serious about equality” (p. 16). The study 

participants are female educator intellectuals who do the best they can, every day, as 

regular people to seek such equality. Consequently, they too acknowledged the 

importance of solidarity and nurturing but positioned them as gender-specific 

characteristics.  

Hannah Arendt (1968) defined education as the moment “at which we decide 

whether we love the world enough to assume responsibility for it” (p. 196). In the 

research, the participants all embraced this notion of responsibility, portraying a deep 

sense of caring about the condition of the world and the people inhabiting it. As Ali et al. 

(2000) claimed in their work, feminists are searching for transformation on a large and 

small scale, both within and outside of themselves. Situated within my work as feminist 

thinkers, these women have not asked to be labeled or defined in any particular way, but 

they have assumed responsibility for doing their small part, during their short lifetime(s), 

to contribute to the world in a positive manner. 
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Implications of the Study 

 As an educator myself, I sometimes wonder if my work matters in the greater 

context of the world. I speculate that some of my interactions with adults, students, and 

parents will have a lasting effect on how they see themselves and how they, too, might be 

able to impact another. But the truth is, in most cases, I will never know. Our paths meet 

and then they diverge in separate directions (for the most part) as their life’s journey 

moves them forward and away. Yet, it is in the belief that even in the shortest glimpse of 

time that we may spend together, that a possibility exists that we can learn from one 

another; thus transforming our thoughts, our approach to situations, and how we may live 

our lives. 

Transforming from the Inside Out 

My hope at the onset of this research was that by examining social change linked 

to transformation, this study could expand the education field and the social sciences by 

establishing a better understanding of whether such change is primarily an internal 

process (changing an individual’s perceptions) or an external process (changing a social 

situation in a community). The data has shown that the participants believe that the 

impact of their social action experiences on their own personal transformation (the 

internal changes to the self) was far greater than the results of their social action on 

society (the external changes to a community). I marvel at the humility embedded in this 

discovery. As a researcher, I would have guessed that the societal impact of their social 

change work would have been viewed as equally important.  

 The study participant’s transformations have reaffirmed for me the power of 

relationships with people and the experiences that build our personal stories, our being, 
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our identity. Their interactions through social change efforts have reaped change in the 

world, but perhaps more importantly, have changed how they see themselves as women 

and their perceptions of the world at large. The dynamic forces of context and 

situationality, positionality, self-efficacy, agency, and praxis do lead to a transformation. 

This demonstrates the capability that lived experiences have to reinvent our mind-set, 

self-efficacy, views, and ability to be a catalyst for social change. Once one understands 

him- or herself and where he or she comes from, one can consider where he or she wants 

to go. Getting there⎯the struggles, the hardships, the triumphs, and the 

learning⎯changes who we are from the inside out.  

Education to Incite Critical Consciousness 

Although Albert Bandura (1995) mentioned that overwhelming social issues 

sometimes cause a paralysis in people, this notion was far removed from the women of 

this research. This thinking did not inhibit the women, though at times, they admitted 

doubting their abilities and their resiliency to persevere. Certainly, the pressure to move a 

social cause forward was daunting at times, but they tried⎯organizing, collaborating, and 

committing. Exercising agency, they acted. Strengthening their self-efficacy, they 

persisted. Being human, they sometimes failed, yet these personify the characteristics of 

an educator. Teaching others that risk and failure are part of the learning process makes 

for an evolving and learning society.  

Although it was not my sole intent to argue for the place of social action in our 

schools in the form of curriculum revisioning, I certainly support it. Finding ways to 

illuminate social justice issues around the world and close to home remain critical to 
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learning. As George Counts (1932) shared, educators do have the power to influence 

social attitudes:  

Teachers should deliberately reach for power and then make the most of their 
conquest . . . To the extent that they are permitted to fashion the curriculum and 
the procedures of the school they will definitely and positively influence the 
social attitudes, ideals, and behavior of the coming generation. (p. 26) 
 

Today’s educators shape tomorrow’s education. As educator intellectuals on diverse 

platforms, we should harness our energies to move messages of social justice forward, to 

integrate exploration into curriculum reform and elevate both social-emotional and 

academic learning standards. 

 I would align myself with Michael Apple (2013) also, in that education alone will 

not be the markers of a socially responsible society, but instead, decentered unities are 

required: 

Spaces that are crucial for educational and larger social transformation that 
enables progressive movements to find common ground and where joint struggles 
can be engaged and in that do not subsume each group under the leadership of 
only one understanding of how exploitation and domination operate in daily life. 
(p. 13) 
 

Within these spaces of education, social action can be explored, questioned, and acted 

upon by honoring all perspectives; this is where the schoolhouse either crumbles or 

where it can be reimagined to extend beyond the four walls of an alma mater.  

The significance in giving a voice to these female educator intellectuals who have 

enacted social change in the world is to demonstrate that women have a stake in social 

change. By examining their lived experiences, their narratives are pivotal to the education 

field and the social sciences in that their experiences have the potential to develop self-

awareness in others, an awareness regarding injustices that exist in the world, and the 
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power of agency (Bruner, 2002; Clandinin & Connelly, 2000; Michelson, 2012; Miller, 

1990). The lived experiences mined from their narratives could have a causal reaction on 

others, resulting in reciprocal social action (Bandura, 1995).  

The intent of this work was to highlight that women can be instrumental in 

resisting hegemony and oppression by virtue of standing in their own power⎯even in 

places where it is not common for women to do so (Ali et al., 2000; Mohanty, 2003). I 

believe this understanding could lead to further fractures in the barriers of class, race, and 

gender (Freire, 2000; Naples & Desai, 2002; Rothenberg, 2004). I feel this study affirms 

that as female educators, we can create a sense of collective agency and give others the 

confidence needed to truly make a difference in the world.  

As previously mentioned, through discourse and studies such as this, a 

conversation can continue to flourish, exposing new ways to give back to the world and 

reframe how we see ourselves in the equation. These narratives can be the conduit for 

which we elevate the education field and the social sciences by exposing the experiences 

of others, the lessons learned, and the journey each has undergone during their 

transformation. We can make a difference. What we all do matters (Arendt, 1968; Boyd, 

1991; Chase, 2005; Clandinin & Connelly, 2000; Miller, 1990). 

Considering the Research 

Synthesizing this data yielded realizations in the limitations of the research and 

recommendations for future study. As it turns out, my personal awareness of the world 

and my self-awareness grew exponentially by way of searching for the transformation in 

others. Parameters of the study are worth analyzing to inform next steps of discovery, 

nonetheless. 
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Limitations of the Study 

 The limitations of this study revolve around the homogeniality of race of all six 

female educators. This study accomplished providing a sound foundation for exhuming 

the transformative experiences of six, female, educator intellectuals engaged in social 

change around the world. However, critical elements of those experiences related to 

gender, culture, power, social dominance, identity, situationality, positionality, self-

efficacy, agency, and praxis were likely married to being White females and their 

American or Australian nationality. As most participants expressed, being White and 

American or Australian influenced the way they were received as the Other in the culture 

and community they served. In those cases, participants were given the authority to speak 

on behalf of local women in the communities they worked and were often afforded a 

heightened level of respect based on a) their race; and b) the assumption by virtue of their 

nationality that they were more educated than the local people they collaborated with 

while working.  

Recommendations for Future Research  

 Recommendations for future work would be to examine the transformative 

experiences of female educators of color engaging in social change around the world. The 

juxtaposition of aligning the data of the White participants of this study with women of 

color may offer further insight to the complexities of culture, power, and transformation. 

Through a critical feminist lens, new revelations may result that are different from the 

experiences of the women of this study. By further examining the transformative 

experiences of female educators of color as a catalyst for social change, the constructs of 

identity, world perceptions, hegemony, culture, power, and transnational feminine theory 
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would likely be realized differently based on race, historicity, and the context of their 

work. 

Conclusions and Personal Journey 

 Many intervals in the research process offered me opportunities to reflect not only 

on the study itself but also on the expression of writing, learning, and life perspective. At 

times, I had mixed feelings with the urge to create mere memoires of the female 

educators’ social action endeavors⎯they were exciting at times, adventurous, and always 

profoundly reflective. However, I knew it was important to remain grounded in the 

research questions and redirect my inquiry in a way that continued to draw from critical 

and feminist theory. The women’s narratives alone would have been futile without deep 

seeded roots linking back to the various essential cornerstones I had explored in the 

literature, such as gender, social dominance, culture, power, habitus, and identity, for 

instance. In moments such as these, I found comfort in knowing the best story I could 

tell⎯the only narrative I could tell⎯was their truth. Caught between analysis and 

emotion at times, I stayed the course to be the reflexive researcher I aspired to be at the 

start of my study.  

 While coding the data and isolating the emergent and anticipated themes. I 

worried at times that I would succumb to the voluminous transcripts, field notes, memos, 

and audio recordings; rendering myself lost in the shear number of words and meaning 

structures. However, I found that the more I listened, read, and reflected, the data moved 

beyond facts and figures. The information became a part of me, and I was able to 

simultaneously intuit and analyze each shared experience both with a personal lens and a 

researcher lens. I feel this enabled me to develop a reflexive, hermeneutic review of the 
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literature and the female educators’ experiences (Efron & Ravid, 2013; Green et al., 

2006; Short, 1991; Van Manen, 1990).  

 Through the portraits in Chapter Four and the findings in Chapter Five, my aim 

was to build the aforementioned space for the readers to interact with the assertions I had 

set forth enabling them to draw their own conclusions, as related to their lived 

experiences. Hopefully, my study will stimulate thought and provoke conversation with 

the text, encouraging the readers to think about the significance of social inquiry, the 

human condition, and how the two can be resuscitated in education, academia, and 

society. 

 It came with ease for me to identify with the women and the Otherness they 

experienced during their social change work. Thinking back on my experiences as a 

Peace Corps volunteer in Thailand, my various roles as an educator in the United States, 

and coming to terms with being a gay woman in the education field, I have my own sense 

of being the Other. However, it would be foolish to believe I could know the innermost 

ringing of their thoughts, their wonderings, and their conflicts with self and the world 

around them. My research dug into the heart of how the women perceived themselves, 

the world, and the impact social change engagement had on transformation. However, 

just as Mohanty’s (2003) work on transnational feminism often warned, each woman’s 

experience was distinct, unique, and separate. This was my compass throughout (a self-

assumed vow, if you will) to offer, analyze, and share six distinct narratives. Perhaps, 

rivers flowing in the same direction, yet none of them able to comingle into a single 

confluence. This, I am proud of . . . the raw, the real, the intimate, and honest portraits 
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that emerged from sharing the lives of six female educator intellectuals working toward 

social justice in separate corners of the world. 

 Summarizing the work of this study is bitter sweet. Over the past five and a half 

years, I have been contemplating, planning, and researching in preparation for this 

qualitative study. I began by examining poverty and race relations here within the United 

States. However, as time passed, I found myself gravitating more toward action, the 

doing. The concept of agency and the possibility of creating social change drew me in. 

My curiosities were peaked by my early days in the Peace Corps and in the classroom, of 

course. Acknowledging my own transformation as a result of my travels, my work as a 

teacher and administrator, and by engagement in social action, I wondered how other 

female educators internalized their experiences and if they too, were transformed as a 

result.  

 In coming to know the participants of my research⎯Mariel, Jillian, Jennifer, 

Madison, Melinda, and Linda⎯I have come to know myself better. I was confounded at 

times by the very same questions I posed to them, trying to find the words that might fill 

out my own narrative if the questions were ever posed to me. For instance, my most 

pivotal social action endeavor has been my time in Thailand. As many of the participants 

shared, I am not sure if my contributions there were any more valuable than the internal 

rewards and transformation I underwent. I did not anticipate that all of the participants 

would feel the same way I felt, however. Although I collaborated with teachers to 

implement engaged instruction, educated people on AIDS and HIV, teamed with 

nonprofit organizations and the Thai Embassy, I recognized that I probably learned far 

more from the Thais than they could have ever learned from me. 
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 I came to understand American abundance and recognized the luxuries I could 

live without⎯such as a closet full of shoes and clothes. The supreme peace of mind that 

came with access to clean drinking water and reliable health care were all lessons I 

learned. My inner-conflict teetered between being viewed as a rich American when I was 

drowning in student loan debt and the reality that I probably was in many ways richer 

than most Thais when it came to having had a life full of advantages. These advantages 

ranged from a free public education, three meals a day, and a home with electricity and 

running water in a democratic society that afforded me equal rights under the laws and 

opportunities to pursue passions and hobbies.  

 By coming to know the women of my study and learning about their social action 

work, I became reacquainted with myself. I discovered that by hearing about their 

experiences, my own social action was brought back to life. They ignited in me a spirit of 

transformation that rekindled a desire to roll up my sleeves and become part of the work 

once again. I am now deciding what my new agency will look like, what I might do, and 

who I might become⎯certain only that I must always be on a path of learning to better 

understanding the role I play in the larger context of the world. 

 I do feel a sense of longing for the women I came to know so closely through this 

research. I wonder about them and what they are doing from day to day. So intricately 

their lives have become part of my own lived experience that I feel the urge to reconnect 

with them. Wondering about the ongoing transformation that will continue to fluctuate 

during the course of their lives, I am occupied by the prospect of what they might 

accomplish in my absence and intrigued by how that might change them yet again. 

Perhaps, this too could be a follow up study. A longitudinal study giving me the 
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opportunity to be reacquainted with the six, female, educator intellectuals I will likely 

never forget.  

 It is easy to read about theory and study social injustices in the world. It is quite 

another thing to be moved to act. I aspire to continue to understand what provokes an 

individual to be an agent of change and how those experiences alter how they see 

themselves and the world around them. As I continue on my path as an educator, I hope I 

am always the learner and never the sage. 
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Dear Ms. Jordan: 
 
The Institutional Research Review Board (IRRB) has received your application for your 
research study “The Transformative Experiences of Female Educators as a Catalyst for 
Social Change in the World”.  IRRB has noted that your application is complete and that 
your study has been approved by your primary advisor and an IRRB representative.  
Your application has been filed as Expedited in the Office of the Provost. 
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Nov-2015.  At the end of that year, please inform the IRRB in writing of the status of the 
study (i.e. complete, continuing).  During this time, if your study changes in ways that 
impact human participants differently or more significantly than indicated in the current 
application, please submit a Change of Research Study form to the IRRB, which may be 
found on NLU’s IRRB website. 
 
All good wishes for the successful completion of your research. 
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Appendix C 

Informed Consent Form 

Dear Prospective Participant: 

 

You are invited to participate in a qualitative research study exploring female educators 

and social change, conducted by April D. Jordan, a doctoral student at National Louis 

University. The purpose of the study is to examine your lived experiences while engaging 

in social action in the world and its impact on your worldviews, self, and change. 

Specifically, the research questions that guide my study are: 

1. How do female educators, as intellectuals, enact social change in the world? 
2. How can the lived experiences of these women transform their perceptions of self 

and their worldviews, as a result of engaging in social action?   
3. From the Connectivity of Transformative Conditions’ perspective, how does 

transformation occur in these women’s lives? 

	  

With your consent, you will be interviewed three times for about 60 minutes, with a 

possible fourth follow-up interview lasting 30-60 minutes. Upon request, you will receive 

a copy of your transcribed interviews at which time you may clarify information. 

Your participation is voluntary and you may discontinue participation at any time 

without penalty. Only the researcher (myself) will have access to all transcripts, audio 

recordings, and field notes from the interviews. Your participation in this study does not 

involve any physical or emotional risk to you beyond that of everyday life. While you 

most likely will not have any direct benefit from being in this research study, your taking 

part in this study may contribute to a better understanding of the long-term impact of 

educators enacting social change in the world and its transformative nature.  

You have the option of complete anonymity regarding the information gathered in 

this study pertaining to your name, the names of others, and any 

organizational/institutional affiliation you mention during our interviews, or you may 

choose to disclose such information.  
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Please select what you are most comfortable with regarding the study: 

_______ I understand the information in this letter and agree to complete anonymity. 

_______ I understand the information in this letter and agree that my name, names of 

others, and my affiliate organization/institution might be mentioned in the final 

dissertation narrative.  

 

Please share your Skype name so we can connect for interviews: _______________________. 

For your records, I can be reached at apriljordan23 on Skype. 

 

In the event you have questions or require additional information, you may contact the 

researcher, April D. Jordan at:  

 2032 Darrow Ave. 

 Evanston, IL, 60201 

 U.S.A     

 

 Phone: (815) 351-1370 

 Email: ajordan6@nl.edu.     

  

_______________________________________         

Participant’s Name (PRINT)      

  

_______________________________________        _____________ 

Participant’s Signature               Date 

 

 

_      April D. Jordan_______________________         

Researcher’s Name (PRINT)       

 
________________________________________      __1-24-2015_____ 

Researcher’s Signature              Date 
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Appendix D 

Interview Guide Questions 

1. Tell me about your upbringing and how you identified/perceived yourself in the 

world as a girl? 

a. Please share a little bit about your upbringing, culture, and where you are 

from?  

2. How did you view the world as a child? 

3. What does it mean to you to be an educator? How do you see yourself as an 

educator? 

4. What does social action mean to you? How do you see yourself as a change 

agent? 

5. What brought you to where you are today in terms of social action engagement? 

a. Was there anything in your upbringing that might have inspired you to engage 

in social action? If so, what was it? 

b. What led you to your efforts in terms of seeking social change in general? 

c. What is your current occupation? 

6. What were your expectations before becoming involved in your specific social 

action engagement (i.e., responsibilities, culture, and the people you worked 

with)?  

7. Do you think that you have changed as a result of your engagement in social 

action? If so, then how?  

a. What have you discovered about yourself that you did not know before the 

engagement? Epiphanies? Key moments? 
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8. How did you set your goals and were they met? 

a. How did collaboration with those whom you were working to assist play out 

in your work? 

b. Do you think that these actions had an impact on the marginalized individuals 

you worked with? If so, then how? 

9. As a woman navigating this social change situation in ______________ 

(location/organization), how did others receive your efforts? 

a. How has working in  _______ (year, i.e., 1983) impacted your efforts? 

b. How has working in_______ (geographical location, i.e., Afghanistan) 

impacted your efforts? 

c. What role did the culture of your work environment play in your experience? 

d. How did the people see you?  

10. How do you identify/see yourself in the world now as an adult woman?  

11. How do you view the world now as a woman? 

12. Ten years from now, what will be said about you and your work? 

13. What thoughts are you left with or what questions do you wish I had asked?   
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Appendix E 

Follow-Up Thoughts 

Please feel free to share any thoughts that may have come to you after our interview. I 

appreciate your time! 

 

	  


