SECTION FIVE: DATA ANALYSIS AND INTERPRETATION
Introduction

This study was conducted with the primary research question, “Would a block
schedule be a more effective structure for teaching and learning in the 21 Century high
school than is a traditional 8-period schedule?”” Research was conducted through
quantitative methods which included a comparison of student and school achievement
data on standardized assessments and other measures of school performance, between
District A, which uses a traditional schedule, and that of two regionally similar school
districts which operate under a block schedule. This data was mined from the Illinois
Interactive School Report Card (IIRC), available online at

http://iirc.niu.edu/Classic/Default.aspx. In addition to the I1IRC Data, student and teacher

survey from District A as well as survey data from teachers already functioning under a
block schedule will be analyzed.

First I will present the 1IRC data to reveal what differences in school and student
performance, if any, exist between schools regionally close to one another but which
operate under different schedules. After district performance data is analyzed, the survey
data from teachers and students of District A will be examined followed by survey data
from teachers working in block schedule schools. The survey data will reveal whether
the perceived shortcomings of a traditional schedule are improved upon under a block

schedule.
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Figure 14c
District A students meeting with peers

I would appreciate the chance to do more work in class
with my peers in a longer class period.
N=90

Disagree
17%

M Strongly Agree M Agree W Disagree M Strongly Disagree

In all, student responses demonstrate that the majority of student respondents in
District A would appreciate an increased amount of time to meet with teachers and peers
than is currently allotted in the traditional schedule. 80% of students indicated they would
like more time in the school day to meet with teachers and peers while 74% showed they
would like longer periods in which to work with classmates. In fact, when asked if it was
desirable for the school to reconsider the current schedule and investigate the possibility
of block schedule, most students agreed or strongly agreed, see Figure 15 below for

details.
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Figure 15
District A student survey responses about changes in the school day

I would like to see my school consider a
block schedule, or something like it.
N=90

M Strongly Agree M Agree

ki Disagree M Strongly Disagree

I would like to see the school reconsider
the current 8-period day.
N=90

M Strongly Agree M Agree M Disagree M Strongly Disagree
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Figure 15 Cont’d
District A student survey responses about changes in the school day

I would support the notion of meeting with
fewer classes each day, but for longer periods
of time in each one
N=90

Disagree
22%

M Strongly Agree W Agree W Disagree M Strongly Disagree

Approximately 70% of students agreed or strongly agreed that the district should
reconsider the eight period school day and investigate some form of block scheduling. A
lesser majority of 67% agreed that meeting with fewer classes each day for a longer
period of time was desirable. One student comment in support of a block schedule reads,
“This also puts less stress on students when it comes to the work load outside of school.
Instead of having one night to complete an assignment, they can complete it thoughtfully
and have more time to have questions answered.” Another comment expands on the
previous one, “I feel like, as a student, there is not enough time to study or do homework
during school and even after school.” One student remarked that the current schedule
makes participating in extracurricular activities more challenging. “We are encouraged to
be involved in activities after school but there is not always time or room to fit them in

with the rest of my day or schedule due to the school schedule.” Some students who
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answered in support of a larger schedule change wrote comments focusing on specific
concerns about start times, for example. As one student wrote, “it would be so much
better if the day started later.”

Nearly all students agree that despite the daily schedule, students need different
skill sets than earlier generations. Figure 16 summarizes the student responses.

Figure 16
District A student survey responses to question about skill sets for modern students.

| believe that kids in high school today
need to learn different skills than when
my parents were in high school.
N=90

Disagree
4%

M Strongly Agree M Agree
i Disagree M Strongly Disagree
Approximately 93% of students agree that high school students need skills
different than those learned by their parents. Adoption of the Common Core learning
standards, access to technology, and an ever more complex world require that students
have the ability not only to remember information, but to use what they learned to solve
problems, draw, explain, and defend conclusions, and communicate effectively with a

world-wide audience. In a separate survey question, students identified problem solving,
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critical thinking and effective communication as skills most needed for their future.
These skills require longer periods of time to master. However, there was much less
agreement by students that teachers are moving away from traditional teaching
methodologies of lecture and note taking to student-driven, inquiry-based projects. When
asked about the most common teaching methodologies, about 68% of respondents
indicate that the majority of their teachers primarily lecture and give notes. Interestingly,
63% of students also indicate that their teachers use a lot of hand-on activities and
assessments. These mixed results raise questions about the consistency with which
teachers across courses and teaching teams are incorporating student-driven learning.

Figure 17
District A student responses about classroom activities

The majority of my teachers primarily
lecture to us or have us sit and take
notes for much of the period.
N=90

Strongl

Disagree
28%

M Strongly Agree M Agree M Disagree M Strongly Disagree
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Figure 17 Cont’d
District A student responses

The majority of my teachers use a lot of
projects and hand-on activities and
assessments in my classes.

N=90

Disagree
30%

M Strongly Agree M Agree M Disagree M Strongly Disagree

The student survey results reveal that they generally feel the current traditional
schedule is inadequate in allowing them to meet with teachers and peers as needed during
the school day and they would like the school to consider revamping the school day to
better accommodate student learning. Under the current schedule, students indicate
teaching methods appear to have at least partially remained traditional, using teacher-
centered lectures to deliver information to students.

Survey of Teachers in District A- The Traditional Schedule

Eighty-five teachers of District A responded to a survey about their perceptions of

the daily schedule, focusing on whether they have enough time to meet learning

objectives, conference with students, parents, and colleagues, plan lessons and instruct in
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the most meaningful ways for 21% century students. The 85 teacher respondents were
split fairly evenly between the two high schools at approximately at 52% and 46%,
respectively. All academic departments were represented in the pool of respondents, with
the largest numbers coming from English, science and math. Generally, teacher
responses indicate they would like more time to plan, grade, tutor, and call parents, but
not necessarily longer block periods of classes. However, most teachers agreed that they
would move more to inquiry based learning if they had more class time in which to do so.
Some teachers articulated an interest in a hybrid schedule which allows for greater
flexibility in how to use the allotted time each day. Figure 18 below summarizes the
results of teacher questions about whether 50 minutes is enough time to meet with
students and set up and take down labs and other classroom activities.

Figure 18
District A teacher responses regarding the 50 minute learning block

I believe 50-minute periods are sufficient
for me to work individually with all
students as needed.

N=85

Disagree
32%

M Strongly Agree M Agree M Disagree M Strongly Disagree
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could use the reimagined school day and weekly late start collaboration time to build and
implement meaningful and authentic assessments which serve both as a measure of
student growth in 21% century skills and as an accountability measure.

Culture

A new schedule which enables more time for teaching, learning and collaborating
improved the culture and climate of both schools in District A and made even healthier
an already improving relationship between the building and district administrations. More
time to plan and collaborate allows teachers to revise lessons to include Common Core
and 21% century skills and technology. In addition, teachers have more time to give
meaningful feedback on student work and contact parents to build a home-school
partnerships. Having fewer classes each day reduced the stress teachers and students
experienced under the old schedule, and more time with each group of students supports
student-directed learning and allows for the one-to-one meetings both groups expressed a
desire for. Furthermore, a more accommodating schedule closed the gap between the two
schools. By having the time to foster student inquiry, the more traditional school
naturally shifted away from the teacher-centered lessons it once favored.

The above changes improved morale, reduced union complaints and improved
union-administration relations, allowing all parties to unite around a common vision for
learning that emphasizes deep student inquiry and authentic learning tasks. A staff that is
less haggard at the end of each day because they can move at a more reasonable pace
encouraged staff involvement and volunteerism after school. The shortage of internal

coaches and sponsors the district once faced has been resolved.
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Competencies

With more time in which to teach and learn, teachers became more adept at
creating and implementing performance-based assessments and in seamlessly integrating
technology into the classroom. In addition, more time to grade meant more willingness
to consider and practice a standards-based approach to grading, wherein students are
given feedback not with a holistic score, but separate scores which indicate levels of
mastery of each and every standard assessed on the assignment. Students are able, in this
type of system, to retake portions of an assessment to show improvement against specific
standards. In era where skill building and mastery are far more important to a student’s
grade than memorization and rule-following, standards-based grading is an important
component of any modern school’s success. But, this method takes time to learn and
implement, both on the part of the student and the teacher; a modified block schedule
enabled this learning to happen.

Another competency a modified block schedule fostered is the use of data to
make instructional decisions. Our assessment warehousing system, Mastery Manager, is
a powerful tool that tells teachers how students performed on each and every assessment
and learning standard across the whole school year. Teachers can analyze the data in any
number of ways to consider age, gender, socio-economic status, to name just a few. This
information is essential in a mastery and inquiry-based, 21% century curriculum so
students can see exactly where they need more practice and teachers can tailor their
lesson accordingly. More time each day or week for teachers to learn and understand this

system will build their proficiency with this instructional tool.
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Conditions

The conditions maximized under a modified block schedule included a successful
implementation of a 1:1 Chromebook initiative. District A is in year two of Chromebook
pilot wherein 300 students were issued a Chromebook computer for the whole year and
11 teachers agreed to instruct at least one class period of students who all had one of
these Chromebooks. Regular access to resources is an essential tool for a 21% century
student and District A is now prepared to expand this pilot to a full 1:1 structure so all
students will have a Chromebook every day. A modified block schedule encourages
student-driven learning by allowing students the time to discover and unearth new
understandings and apply it in meaningful ways; computers are an essential component of
this approach.

Under a modified block, teachers and students feel less rushed, leaving more time
for thoughtful reflection. This increased reflection increased student learning on locally
developed assessments and on PARCC, the current state mandated exam that features
more application-based and problem solving questions than standardized tests of old. As
seen in Section Two of this study, District A had been fairly stagnant in its test scores
over the last 5 years. A modified block improved student performance in ways not seen
in recent years.

Student and teacher satisfaction also increased because they have more dedicated
work time during the day and less at night. Students can focus each night on assignments
for fewer classes, reducing anxiety and improving work product, the same would is true
for teachers. Improved performance and improved morale also resulted in better student
and teacher attendance. With less anxiety, a more positive and relaxed school climate,
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and more academic success, the health of all school stakeholders improved and led to
fewer absences and “mental health” days off.
A modified block schedule has significantly improved the competencies, culture,

and conditions in District A.
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SECTION SEVEN: STRATEGIES AND ACTIONS
Introduction

In Chapter Eight of Change Leadership: A Practical Guide to Transforming
Schools (2006), Tony Wagner outlines three phases of whole-system change, the
preparing phase, the envisioning phase, and the enacting phase (p.133). Each phase
constitutes an important part of the multi-faceting nature of system change. In the
preparing phase, leaders develop a shared and informed understanding of the need and
urgency for change, and the role each stakeholder plays. During the envisioning phase,
understanding and urgency for change expand to the greater school community. The
enacting phase includes a focus on how the instruction can and will change as a result of
the change (p. 134).

When making a whole-system shift as significant as altering the daily schedule, a
plan must be carefully and thoughtfully developed and include all stakeholders in the
decision. Good communication is essential, and professional development must be
provided to all teachers on the necessary instructional shifts. Outlined below are five
strategies (See Appendix F) and corresponding actions steps that will be implemented in
District A to facilitate the restructuring of the current school day. Each of the strategies

supports one of the three parts of Wagner’s framework.
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Figure 32

Strategies and Actions for System-Wide Change

Strategy

Action Steps

1. Develop a sense of urgency among
leadership around the need for a
schedule change.

1. Share survey data from District A
regarding the current schedule.

2. Review student performance
trends for past 5 years

3. Seek a consensus to convene a
committee to investigate a shift in
the daily schedule

4. Share same data with the Board of
Education

2. Research varied models to find
one which best meets our needs.

1. Announcement to all staff a
committee will be convened.

2. ldentify committee members

3. Share data with committee and
have them bring a summary to
their department meetings for
feedback.

4. Committee will visit other block
schedule districts.

5. Committee will present findings
and make a recommendation for a
schedule.

6. Present the recommendation to the
District administration.

3. Work with building administrators
to identify and troubleshoot
logistical challenges required by
the recommended schedule.

1. Members of leadership team will
review the recommendation and
compile questions and solutions.

2. Staff will be given a presentation
on the recommended schedule and
given an opportunity to ask
questions and give feedback.

3. Sender schools and the bus
company are consulted about
shifts in the day.

4. Principals discuss the shift with
area principals in monthly
meetings.

5. The whole committee will
reconvene to develop a Frequently
Asked Questions page.

6. The plan and FAQ will be shared
with the Board for feedback.
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4. Communicate with all 1. An all-staff meeting is held to

stakeholders the change in the review the final draft of the plan.

instructional schedule and its 2. A letter is mailed home explaining

implications on the school day. the shift, the reason for it, and
other pertinent details. The FAQ
is included.

3. Parents are invited to attend an
informational meeting

4. Website and social media will be
updated to include the letter and

FAQ.
5. Professionally develop teachers 1. Summer University courses will
and leaders in the curricular shifts be developed.
necessary for success under the 2. PD will be held during “lunch and
new format. learn” sessions.

3. Before and after school sessions
will be held for teachers.

4. Summer curriculum work will
focus on course redevelopment to
work in the new schedule

5. Support staff will be trained on
any shifts in attendance or passing
period changes.

Preparing for Change
Strategy One: Develop a sense of urgency among leadership around the need for a
schedule change.

To prepare for such a shift, “leadership [must have] developed an understanding
of the gap between the current reality of the schools and the demands of twenty-first
century puts on high school graduates” (Wagner, 2006, p. 143). Strategy one, develop a
sense of urgency among leadership around the need for a schedule change, allows for this
preparation. To develop this urgency, the survey data from this study will be shared to
reveal the dissatisfaction by teachers and students with the current schedule. In addition,

we will review the stagnant test scores District A has experienced over the last several
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years. Together, we will craft a vision of our AS-1S and TO-BE. We will seek a
consensus to convene a committee to investigate a shift in the daily schedule and inform
members of the board of the same. The same data will be shared with the members of the
Board of Education.
Envisioning Change

Strategy Two: Research varied models to find one which best meets our needs

To envision this change, Wagner (2006) reminds the reader that other educators
and community members need to understand the urgency for change (p. 145). Strategy
two, research varied models to find one which best meets our needs, activates this stage
of whole-system change. Within this strategy, announcements will be sent to all teachers
informing them a committee will be convened to investigate whether or not District A
should consider changing the daily schedule. With the help of department chairs and
principals, a committee representative of all departments will be formed. Data will be
shared with the committee as will the AS-1S and TO-BE developed by the district leaders
and teachers will be asked to add to the document. In addition, they will be asked to
bring the topic to their next department meetings for discussion. After bringing the
feedback, the committee will research other districts and participate in site visits to learn
about the strengths and weaknesses of each. By the end of one school year, the
committee will make a recommendation for which schedule District A should consider

that will best allow us to achieve our TO-BE.
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Enacting Change
Strategy Three: Work with Building Administrators to identify and troubleshoot logistical
challenges

Strategy three, work with building administrators to identify and troubleshoot
logistical changes required by the recommended schedule, begins the enacting phase of
change. Members of the leadership team will meet to review the recommendation and
begin compiling questions and solutions relative to the new schedule. The staff in each
high school will be made aware of the recommendation and invited to give input and
raise questions or concerns at their next department meeting. In addition, sender schools
and principals in the same athletic conference will be notified of the pending changes and
their questions and concerns will be collected. The whole committee will reconvene to
discuss reactions by all stakeholders to the recommended schedule and to write a
Frequently Asked Questions page. These will be brought to the Board of Education for
discussion.

Strategy Four: Communicate with all stakeholders the change in the instructional schedule
and its implications on the school day.

Strategy four is to communicate with all stake holders the change in the
instructional schedule and its implications on the school day. Once the school board is in
support of the change, a letter will be mailed home to all families that will include the
Frequently Asked Questions page and invite parents to a meeting about the schedule
changes. In addition, an all staff meeting will be held to share the new schedule and
answer questions. The website and other social media will also carry the information
about the schedule change.
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Strategy Five: Professionally develop staff in the curricular and instructional shifts
necessary for success

Strategy five is to professionally develop teachers and leaders in the curricular
and instructional shifts necessary for success under the new format. Summer University
courses, lunch and learn sessions, and after school meetings will be held to build teacher
competency around teaching under a new bell system. In addition, teachers will be paid
to participate in summer work to begin developing curriculum better suited to maximize
student learning under the new schedule. Furthermore, support staff will be trained on
how to answer parent questions and how to manage attendance under the new system.
The support staff will be trained during the opening day institute.

Any large scale change requires deliberate and careful planning that allows all

stakeholders to prepare for, envision, and enact a needed shift in practice.
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Appendix A

Survey of Teachers in District A: Experiences Under a Traditional Schedule

1. In which school do you teach?

2. In which department (s) do you teach, or primarily teach?

Select the answer which best describes the extent to which you agree or disagree
with each of the following statements.

3. | believe 50 minute periods are sufficient for me to work individually with all
students as needed.

Strongly Agree Agree Disagree Strongly Disagree

4. 1 believe 50 minute periods are sufficient to set-up and take down
lesson/labs/projects.

Strongly Agree Agree Disagree Strongly Disagree

5. I believe 50 minute periods are optimal for deep student inquiry into my subject,
as opposed to shorter or longer periods.

Strongly Agree Agree Disagree Strongly Disagree
6. | have sufficient time each day to meet with team members and colleagues.

Strongly Agree Agree Disagree Strongly Disagree
7. | have sufficient time each day to plan and assess student work.

Strongly Agree Agree Disagree Strongly Disagree
8. I have sufficient time each day to talk with parents and conference with students.
Strongly Agree Agree Disagree Strongly Disagree

9. I would do more student-led/discovery learning if there were more time in which
to implement it.

Strongly Agree Agree Disagree Strongly Disagree
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10.

11.

12.

13.

14.

15.

16.

17.

18.

Students are often overwhelmed by the combined total of nightly homework
assigned across all their classes.

Strongly Agree Agree Disagree Strongly Disagree

| sometimes feel rushed and/or overwhelmed by teaching so many classes in one
day.

Strongly Agree Agree Disagree Strongly Disagree

| sometimes use direct instruction not because it is my favorite method, but
because it is the most efficient way to cover material in a short period of time.

Strongly Agree Agree Disagree Strongly Disagree

| would appreciate slightly longer periods, even if it meant fewer periods each
day.

Strongly Agree Agree Disagree Strongly Disagree

| believe students would learn more deeply if they had more time to apply my
content in meaningful ways.

Strongly Agree Agree Disagree Strongly Disagree
Today’s students need different skill sets than when | was in high school.
Strongly Agree Agree Disagree Strongly Disagree

The Common Core Standards and other revised content standards have increased
rigor and complexity levels in my classroom.

Strongly Agree Agree Disagree Strongly Disagree

I make every effort to create an inquiry-based, technology-driven classroom, but
feel restricted by the limited time | have with the students in any given period.

Strongly Agree Agree Disagree Strongly Disagree

Is there any information you would like to share about what you like or dislike
about the 8 period, 50-minute class structure under which we currently operate?
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Appendix B

District A Student Survey: Experinences Under a Traditional Schedule

1. Which school do you attend?
2. What is your current grade in school?
3. Please indicate your gender.

4. What is your ethnicity?

Select the answer which best describes the extent to which you agree or disagree with
each of the following statements.

5. Having up to eight classes per day can feel long and overwhelming to me.

Strongly Agree Agree Disagree Strongly Disagree

6. There have been times that | needed to talk to my teacher during class, but we ran
out of time.
Strongly Agree Agree Disagree Strongly Disagree

7. 1 would appreciate the chance to have more time during the day to seek help from
my teachers or tutors and time to study while in school.

Strongly Agree Agree Disagree Strongly Disagree
8. The majority of my teachers use a lot of projects and hands-on activities and
assessments in my classes.

Strongly Agree Agree Disagree Strongly Disagree
9. The majority of my teachers primarily lecture to us or have us sit and take notes
for much of the period.

Strongly Agree Agree Disagree Strongly Disagree

Some high schools have fewer classes offered each day, but they run between 75-90
minutes instead of 5S0. This would mean you wouldn’t necessarily meet with each
class every day, but every other day, and have more time during class to do
projects/research/homework, etc. This is called a block schedule. Respond to each
of the following questions with a block schedule in mind.

10. I would like to see the school reconsider the current 8-period day.
Strongly Agree Agree Disagree Strongly Disagree

11. 1 would like to see my school consider a block schedule, or something like it.
Strongly Agree Agree Disagree Strongly Disagree
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12. I would appreciate the chance to do more work in class with my peers in a longer
class period.
Strongly Agree Agree Disagree Strongly Disagree

13. 1 would support the notion of meeting with fewer classes each day, but for a
longer period of time in each one.
Strongly Agree Agree Disagree Strongly Disagree

14. 1 would like longer periods as long as there were a variety of activities during
class.
Strongly Agree Agree Disagree Strongly Disagree

15. | believe that kids in high school today need to learn different skills than when my

parents were in high school.
Strongly Agree Agree Disagree Strongly Disagree

16. Please rank the following1-9 from MOST to LEAST important for your future.

Skill Rank 1-9

Knowing how to take notes from a teacher lecture

Reading and understanding complex texts and books

Collaborating with others

Problem solving

Writing coherently and convincingly

Critical thinking- thinking analytically about a topic
so you can understand it from multiple angles

Effective use of technology

Applying theory to real-life scenarios

Remembering facts

17. Is there anything else you would like to share regarding your thoughts on the
current 8-period day?
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Appendix C

Survey of Teachers Working in a Block Schedule

1. How many years have you been teaching
a. Less than five
b. 5-10 years
c. 10-20 years
d. Over 20 years

2. Which type of block schedule are you working in
a. 4x4 Block
b. A/B Block
c. Other, please specify

3. Which best describes your teaching expereience under a block schedule?
a. | have only taught under a block format.
b. | started teaching under a more traditional schedule, but have taught under
a block for years.
c. |taught most of my career under a traditional schedule, and am fairly new
to a block format.
d. Other

Comments:

Select the answer which best describes the extent to which you agree or
disagree with each of the following statements.

4. Teaching under a block schedule requires shifts in my teaching methodologies.
Strongly Agree Agree Disagree Strongly Disagree

If you did shift your practice, please describe how:

5. Student academic performance imporves under a block schedule.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

6. Student engagement increases under a block schedule.
Strongly Agree Agree Disagree Strongly Disagree
Comments:

7. Student attendance improves under a block schedule.
Strongly Agree Agree Disagree Strongly Disagree
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10.

11.

12.

13.

14.

15.

16.

Comments:

Student anxiety levels reduce under a block schedule.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

Teacher anxiety levels reduce under a block schedule.

Strongly Agree Agree Disagree Strongly Disagree
Under a block schedule, we have more time to collaborate with colleagues.
Strongly Agree Agree Disagree Strongly Disagree
Comments:

Unde a block schedule, I utilize more formative assessments.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

Under a block schedule, 1 have been able to implement more application —based
assignments.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

Parent respond positively to the block schedule format.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

What is the greatest strength of a block schedule?
What is the greatest challenge of a block schedule?

What advice would you give a district transitioning from a traditional to a block
schedule?
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Appendix D

AS-IS CHART

CONTEXT: Superintendent retiring in two years , teachers overwhelmed by many new
state mandates like student growth and changes in state assessment, district priorities
include the development of Type Il assessments and shifting instruction to include an
emphasis on student-led discovery and 21% century technologies and skills. There is a
growing use of the PLC structure to allow for team collaboration. We have a common
mission across the district and an award winning Advanced Placement Program.

collaboration

Competencies

UbD approach to lesson design
Increased use of performance -
based assessments

Increased use of technology
One building using standards
based grading

Use of Learning Management
System

Mastery Manager used but not
maximized

Teachers work in collaborative
teams on lesson/unit
development.

Many teachers utilize teacher-
centered, content focused
lessons.

Culture

e Strong community support
e Staff overwhelmed by initiatives/mandates
e Staff calling for more time for teaching and

e Improving relationship between dist. and buildings

e Teachers expect to be paid for all work outside
contracted day.

e Strong union dominated by support staff

e One traditional building, one risk-taking building

e Traditional 50 minute, 8- period day

y A

Traditional 8
period school
day limits
deep,
authentic
student
learning, time
for teacher
planning and
feedback, and
contributes to
stagnant
achievement
scores.
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Conditions

Growing number of late starts next
year

Assessment priorities are well known
1:1 Pilot this year

New expanded testing window due
to PARCC

Chromebook cart usage high
Ongoing realignment with Common
Core

Traditional, level-based approach
Few classes offered outside the 50-
minute course structure

Feelings of not enough time inside or
outside the classroom

Test scores stagnant




TO-BE CHART
CONTEXT: Superintendent has retired and new super is excited to make change,
teachers have adapted to shifts in state asessment and evaluation models, district
priorities include the refinement of Type 11 assessments and instruction adjusts to the
needs of 21 Century Learners. Teachers collaborate weekly. We have a common
mission across the district and an award winning Advanced Placement Program.

Culture

e Strong community support

e Staff has ample time to dive deeply into topics with
student and collaborate with colleagues.

e District is seen as a supportive group.

e Teachers need to give less time after school due to
more time in the school week for work and
collaboration

e Union and administration unite around a common
vision for learning.

e Both buildings feel empowered to facilitate, not lead,

learning.
e Modified block schedule Conditions
N
| /
Competencies e Teachers meet weekly

A fully implemented

e UbD approach to lesson design | block schedule

e Performance based assessments| improves teacher
dominate methodology and student focus,

e Technology seamlessly woven | allows for more
into instruction authentic student-

e All teachers lean toward centered
standards based grading. as.sessmer.1ts, and

e Use of Learning Management raises achievement.
System

e Mastery Manager maximized

e Teachers work in collaborative
teams.

e Teachers maximize longer classes
with mixed teaching and learning
strategies.

Assessment priorities are well known

e District moving to 1:1

e Classes offered more flexibly through
a modified block schedule.

e Teachers able to delve deeply into
topics with students.

e New expanded testing window due to
PARCC

e Chromebook use high.

e Classes focus on skills and are aligned
to Common Core

e Modified Block enables fewer levels
of courses.

e Teachers and students less rushed,
leaving more time for thoughtful
reflection.

e Fewer absences, increased scores on
performance measures.

e Student satisfaction high because
they have more dedicated time
during the day and less at night.

e Test scores reflect improved student
learning.
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Appendix F
Implementing a Block Schedule: Strategies and Action Steps

Strategy

Action Steps

5. Develop a sense of urgency among
leadership around the need for a
schedule change.

5.

6.

7.

Share survey data from District A
regarding the

Review student performance
trends for past 5 years

Seek a consensus to convene a
committee to investigate a shift in
the daily schedule

Share same data with the Board of
Education

6. Research varied models to find
one which best meets our needs.

10.

11.

12.

Announcement to all staff a
committee will be convened.
Identify committee members
Share data with committee and
have them bring a summary to
their department meetings for
feedback.

Committee will visit other block
schedule districts.

Committee will present findings
and make a recommendation for a
schedule.

Present the recommendation to the
Board of Education.

7. Work with building administrators
to identify and troubleshoot
logistical challenges required by
the recommended schedule.

10.

11.

12.

Members of leadership team will
review the recommendation and
compile questions and solutions.
Staff will be given a presentation
on the recommended schedule and
given an opportunity to ask
questions and give feedback.
Sender schools and the bus
company are consulted about
shifts in the day.

Principals discuss the shift with
area principals in monthly
meetings.

The whole committee will
reconvene to develop a Frequently
Asked Questions page.

The plan and FAQ will be shared
with the Board for feedback.
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8.

Communicate with all
stakeholders the change in the
instructional schedule and its
implications on the school day.

A letter is mailed home explaining
the shift, the reason for it, and
other pertinent details. The FAQ
is included.

Parents are invited to attend an
informational meeting

An all staff meeting will be held to
review final draft of the plan.
Website and social media will be
updated to include the letter and
FAQ.

10.

Professionally develop teachers
and leaders in the curricular shifts
necessary for success under the
new format.

10.

Summer University courses will
be developed.

PD will be held during “lunch and
learn” sessions.

Before and after school sessions
will be held for teachers.

Summer curriculum work will
focus on course redevelopment to
work in the new schedule

Support staff will be trained on
any shifts in attendance or passing
period changes.
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