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Voice, groups, and organizations. There is no doubt that in order to be heard in the
policy arena, a unified voice of merged groups and organizations is more effective than
individual voices. The idea of working in coalitions is the accepted practice in DC, and there was
general openness amongst my Disability Advocate Interviewees to expanding this participation
to include the library profession.

What was somewhat surprising, however, came up in the conversation I had with the DC
Consultant. She told me: “You need to understand the Disability Community.” She noted that
while the library groups in comparison are far more limited in number, “It is different in our
community, because of the size and range of issues.” This results in diverse needs and
legislative agendas stemming from the 150+ disability organizations that are part of this complex
community. Given that attention is at such a premium on Capitol Hill, it would therefore be
necessary for these disparate groups to join forces--the “more voices have more weight” idea.
Named in my various interviews, the Leadership Conference of Civil and Human Rights, the
Consortium for Citizens with Disabilities, and the very education-focused National Universal

Design for Learning Task Force (see http://www.udlcenter.org/advocacy for more information

on this latter organization), were groups that I had previously been unaware of, but which have
agendas that could certainly overlap with those in the library profession.

Silos. On the other hand, the comment by the Think Tank Policy Analyst that oftentimes
in Washington, “silos don’t overlap” could be paired with another comment I heard from one
Disability Advocate that perhaps, libraries are too insular and that the business model of libraries
needs to change with the changing times. Here I will mention that part of this issue may in fact
stem from the differing views that the general public has about libraries, versus how the library

profession sees itself. This was addressed in the blue box discussion of the Will Libraries? panel
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'Epuipping Librarians' Survey Comments

SPED
Students |  What do you Want to Know More
Librarian Particular Challenges Other Comments per week About?
SPEDs accostumed to self-contained get
lost in large classes in library w/no aide;
have aide only for autism but then = 40+
171 |students with only one aide Aides [should] come to library with students LD, BD, ADHD, ED
inclusion only during library so adjustment
is choppy; collaboration with SPED teacher
173 |isn't optimal 12 |autism
174 books for students with disabilities (Rules) helping ADHD students w/research
175  |not enough time to help as needed 60
concerned about age-appropriate vs. severe & profound who come with reg.
176 developmentally appropriate reading materials 50 |ed. Kids
awareness of all [EPs & modifications given
3 binders full of IEPs; more than just once 3
week time with students would be
177 |beneficial 100  |as many as possible!
when servicing whole school, hard to keep |SPEDs with aides have aides leave during
178 |track of all [EPs, disabilities, modifications  (library 50  |modifications
179 20 |autism
180 50
none-students check out books according
181  |tointerests & level 0
inclusion with lack of personnel to assist
182 |SPED students 10
For vis. Impaired students, if not prepared
enough ahead of time, can't service them
s needed; teaching so many students
makes it hard to remember/know who
183 |theyare 100
134
185  |takes a long time for task completion 60 |BD
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'Epuipping Librarians' Survey Comments

SPED
Students |  What do you Want to Know More
Librarian Particular Challenges Other Comments per week About?
how to teach them and ensure they get
136 something out of each lesson 50
how to teach library lesson to Bth
graders + inclusion students at 15t grade
187 level
138 | want to be able to reach all my students autism, dyslexia, integration
how to deal with vis. Impaired, blind &
autistic kids who come with regular class
185 of 30-35 students
150 hands-on activities
if classes are large, these students may not
191 |receive attention/instruction they need 2%  |ADHD
192 |don't have materials to teach SPEDs 20 |autism
193 10 |autism
154
give instructions more than
195  |once;model;peer help 30  |better assist students
small SPED dasses are paired with gen. ed.
196  |classes of inappropriate age 200  |autism & BD
157 10
158 10
199  |giving them the attention they need 20
200 |space
201 |time budgets for SPEDs needs 200
202 |helping different levels at once 25
203 |students have one-on-one aide here 50  |how to best accommodate in library
204  |with various disabilities, hard to target 0

SPEDs who have an aide all day except when in

[ibrary have a hard time benefitting from accommeodations & medifications to
205 |no additional resources [ibrary lessons
206
207 maore input to librarian re: SPEDs needs materials for these students
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'Epuipping Librarians' Survey Comments

autistic students who are noisy or
208 |disruptive It is not clear who should be mainstreamed 150 |autism
208 0
210 funding and sustainability working with SPEDs
11

teaching assistants are not adequately
212 |trained to help SPEDs 40
213 isn't a major problem at this school ED; teaching/planning really low students

students come to class w/out resource

person, resulting in behavior management
214 |issues 50  |autism/ADHD resources

don't know who students are, so can't how to acquire the resources we need to
215 |modify for them make accommodations
216 100  |reading levels, AT, materials
217 25  |ATin cumiculum

open to any library lessons for different needs;

218 |modifying lesson plans have a variety of resources 28

teaching a reading class where all students
215 |are "special® 5
220 JE]
221 62

How to work with CTT teachers) aides—
tlass in library and aide read the

222 |never see |EP's; don't know who is SPED newspaper!

keeping SPED student engaged with age-
1231  |appropriate peers 100  |modifications

expense of sound;/sensory books; not enough &

224 |adapting lessons for servere & profound  |in budget to provide enough 115
225 41

All SPEDs are included in dasses with 25 or

miore students—too many to serve all
226 |needs. 40

physical limitations inside library; book

selection; physical & behavior problems
227 |during mainstreaming L
228 30 inclusion
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'Epuipping Librarians' Survey Comments

1st month is hard because not all SPEDs
229 |have their placements 35  |AT, finding more info.
230 30 |ADHD
during short library period, hard to
231  |provided individualized attention 40
232 13 |inclusion
needing help when more than one student
231 |needs help 130 |autism
Reg. ed. dasses are large then add self-
contained = 42 students. Difficult to give
234 |accommeodations 50
Order generally is difficult; add SPEDs and
problem is worse-hitting and running Dizparity in AT available in suburbs vs. city and info. on how to help children with real
235 |around. Aides think this is free time. getting results without tools 20 |physical needs—not BD labeled as LD
don't always know classroom assignments
s0 can't help them; SPED teacher is usually
236 |with them 20 |technology
disruptive BD students; limitations of LD inclusion tips and modifications for
237 |students; little time and no aides 33 |disruptive BD and LD students
238 10
Self-contained students come during
teacher prep so they sit by themselves and |workshops geared to the librarizn not the
238 |l have 40 students tlassroom teacher 45 |inclusion; behavior,autism
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Particular Challenges Working with Special Needs Students (Q.10)

Number of % of Librarians

Libearian response Menions  (Giving Response

Differentiating instruction ET 22%

Large classes 36 22%

Assistance andfor issues with aides (leaving, reading, not 33 A%
helping)

Behavior issues 26 6%

Time to teach propery 25 15%

Lack of knowledge about IEPs/disabilities 23 4%

Resources at proper reading levels 15 5%

Limited resources 14 8%

Modifying lessons 12 %

Meeting student needs effectively 10 %

Mo challenges 10 3%

Lack of collaboration/communication g 5%

(Oher (e.g., space, assistive technology, funding) 25 15%
Total Responses [167 librarians mentioned 274
challenges]

Equipping Librarians for Inclusion SUWE]I’ Results Patti Foerster, MationaLouls Universty
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What Workshop Topics Would You Like to See Offered? (Q.19)

Number of ot

Librarian response Mentions | Responding

Autism/Autism Spectrum Disorders 39 2%
Differentiating Instruction 24 16%
Modifications and Accommodations 20 13%
Behavior Management 18 12%
Behavior Disorders 16 1%
ADHD| 15 10%
Assistive Technology 14 %
Reading Resources/Hi-| o/Materials for Range of Students 14 %
Leaming Disabilities 1" %
Emetional Disorders 8 5%
Severe & Profound Disabilities 5 %
Funding Issues 3 2%
Misc. Topics (2.g., mainstreamingfinclusion, assessment,
dyselexia, visually impaired) M 23%
Total Responses [150 librarians responded with 221 suggestions |
Equipping Librarians for Inclusion Survey Results Pt Foesster, Nabona-Lous Universty
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Librarian Knowledge of Special Education Terms (survey a.14)

Special Education Term ;mﬁ::fm“;:;
ADHD 94
ADA 54
DHS 15
ED 71
FAPE
I1AA
IDEA a7
IEFP B89
LD B2
LRE 67
MNCLB B85
OSEP |
PUNS <1
RTI 20
TBI 12
accommodations B3
due process 72
continuum of services 43
Corey H settlement 66
modification 85
Sect. 504 a7
Universal Design for Leaming 12
Sect. 508 18
transition planning 32

Equipping Librarians for Inclusion Study [P. Foerster, Nat'H_ouss [FnEeersiems ety ouis University
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Appendix B --
IRRB Materials and Interview Protocol
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Introductory Email Request for Interview

Dear ,

| am a doctoral student at National Louis University (NLU) in the Chicago area, and |
previously worked as a school librarian at a Chicago high school for students with
intellectual disabilities. | now serve as a member of the oversight board for the
Targeting Autism in the Library Illinois State Library grant. My dissertation research
involves the intertwining of education policy with school libraries and the support
libraries can provide to students with disabilities.

As part of my research, | will be interviewing individuals in Washington who work as
advocates for the disabled population for input concerning school libraries and
education policy initiatives. | will be in Washington, DC during the week of October
12t to the 16th, and | would very much like to interview you or a designated member of
your staff. The interview will take approximately 45 to 60 minutes to complete, and my
schedule is fairly flexible in terms of timing or days.

Please let me know whether you or someone under your direction would be available to
talk to me and when such a meeting would be most convenient.

Thank you very much for your attention to this matter. | look forward to hearing from
you or your designee.

Sincerely,
Patti Foerster, NLU Doctoral student

Cell phone: 773/XXX-XXX

Email; XXXXXXXXX @agmail.com and pfoerster@my.nl.edu
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Informed Consent letter

Schaal Libraries LDisabilities, and o Phenomenclagioal

€ Progression v Policy Crawepe -
l§ iy d ;gf_‘.‘- L

T Patti Focrstor, Rescercher Dioctoral Candidate E {{i:.‘ r.}
UL | Dasability end Equity in Sducanion (DEE] Trogra, Jl '.}']j'
i, Maticral Comis Ulnrersiny, Chicago, T B

CONSENT TO PARTICIPATE IN RESEARCH
Introduction and Study Parpose

My name 15 Patti Foerster, and I am a doctoral candidate at Mational Louis Unrversity in Chicago, Illimeas.
I am conducting a study that focuses on the need for pohicy concermng the way school hibranes support
students who have disabihities. There 15 a large body of research indicating that strong school hibrary
programs are positively commelated with enhanced student achievement on standardized tests. Eesearch
also indicates that many librarians are not well equipped-—-mn terms of disposition, traming, and resource
availabality--to work effectively with their students who have disabilities. Recogmtion of the need for
funding and support of school libranes within the Elementary and Secondary Education Act legslation
over ifs lengthy history has been wneven. I would like to learn more about how mndividuals imvobred with
the pohicy process view their school hibrary expenence and whether there are factors that need fo be
addressed within the hbrary profession to better position hbranes in education legislation.

Procedures

Dhrmg this coming October and Movember, I will be mterviewing individuals from a wide vanety of
organizations and agencies located in Washington, DC, whose work 15 related to federal educational
policy development, analysis, or commentary. J am asking that you agree te be interviewed for my
study. The interview would be conducted af a tme and location convenient to you, and it will take 60 to
75 mumutes o complete. The imterview will imvolve gquestions about what you recall of your expenence
as a student in your school ibrary, as well as about vour work in the pobicy arena and your ideas asto a
possible infersection between school libraries and education policy.

With your permission, I will audiotape and take notes duning the interview. The faping is to accurately
record the information you provide and wall be used for transenpton parposes only. If vou choose not to
be audiotaped, I will nstead just take notes. If you agree to being andiotaped but feel uncomfortable at
any time dunng the inferview, I can tum off the recorder at vour request. ‘Or if you don’t wish to
continue, you can stop the inferview altogether at any time.

Confidentiality

an mterview, no information that can personally 1dentify vou or your work settimg will be used in the
study report. Instead, the findmps will refer to parbicipants in general terms such as: “Participant A [ora
peendonym that you choose] from a government agency [advocacy group, lobbying firm non-

All inferview recordings, notes, and the transenipts generated thereafter will be held in a secure location

1
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pertiment to my dissertation research. When this research project 1s completed, I may decide to save the
tapes and notes for use in fufure research. If I choose to make any fransenpts available to others for
further research, I will maintain control over the access to the data, and all idenfifying mformation will be
redacted before amy materials ave released. I will retain the data for up to five years after the study 1=
over, and thereafter destroy the tapes, transcripts, and notes in their dizitalized and hardeopy formats.

Benefits

You will pot be pand for taking part in this study. This research will have no direct benefit to vou as a
participant, although your responses will add to the body of knowledze we have about school ibrary
expenences and the policy process. Such mmspection of the school hibrary experience from a varety of
indridual perspectives may help hbrarians see what works in our practice or what doesn’t, and why this
might be s0. By enhancmg ouwr understanding of the policy-making process, your participation m ths
research may have the added benefit of helping us find ways to buwld better policy.

Rizks

Participation mn this research 1s completely voluntary. You are free to decline to take part in the study,
and'or you can dechne to answer any questions I ask. You are free to stop taking part m the inferview at
do the questions pose any physical, emotional, social, political or economic nisk to vou 1f you agree to
participate.  Whether or not vou choose to participate in my research and whether or not you choose to
answer a question or to contirme with the interiew, there will be no penalty to you.

I am most willing to share the findings of my study with you on 1ts completion sometime next spring, and
if you wish, I can highlight in the study text any mformation that you provided in particular.

Conzent and Questions

If you agree to be mterviewed, I will ask that you sign tero coples of this Consent Form in my presence,
and I will sign the forms in your presence. We will each keep one copy of the form. If you have questons
about this research or your participation, please contact me or my National Lows University Dissertation
Advisor or the [RRB Chair, per the contact mformation on the following page.

CONSENT TO PARTICIPATE

If you agree to participate in this study, please print your name, and please provide your
signature and the date below. (You will be given a copy of this form to keep for your records.)

Parficipant s Name (please prinf)

Parficipant's Signature Date

Researcher’s Signature Date

296



SCHOOL LIBRARIES, DISABILITIES, AND POLICY CHANGE

CONTACT INFORMATION:

Researcher: Patti Foerster
Doctoral Candidate, Dhsabality and Equity in Education program
Mational Lows University
122 5. Michigan Avenue
Chicago, IL. 60603
Phone: TT3-706-T443

Dhssertation Advisor: Valene Cwen, FhD.
Professor Emerita
MWational Lows University
122 5. Michigan Avenue
Chicago, Il 60603
Phone: 1-B8E-658-8632

IEREB Chair: Shaunti Enauth, Ph D).
NLU Institutional Review Board Chair
MWational Lows University
122 5§ Michigan Averme
Chicago, Il 60603
Phone: 312-261-3526
Email: shaunti knanthi@nl edu
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Interview Protocol
Following is the interviewing protocol | used at the start of my study. However, very
soon into the process | found it necessary to adjust the line of questioning and to be

flexible/responsive to the direction my interviewees took me during our conversation.

l. Procedural issues: Begin with greetings, “thanks for taking the time to talk to me,”
weather pleasantries, etc.. Briefly give an overview of the study and why | wanted to interview
the person. Ask if any clarification is needed for the informed consent; reiterate desire to
tape record interview; if no issues are mentioned, get two copies of the form signed. Test
recording equipment using date and time of interview + agreed upon pseudonym of individual.

. Getting-to-Know-You questions. Just to begin, I’d like a little bit of background
about what you do here.. ..

eT0 get a better idea as to what your job entails in this agency, can you describe several
activities that filled your morning/afternoon?

e\Was that sort of a typical day for you? If not, why so?

eHow long have you worked here?

e\Which of these age ranges best describes you: under 30, between 30 and 45, or over 45?

Next we will be talking about the school you attended for either high school or elementary
school -- your choice.
I don’t need the name or exact location, but —

e\What state was that school in?
e\Would you say your school was in a rural, suburban, or urban area?

II. Major question. Now | want to get to the major focus of my research and ask you
about the library in your school when you were growing up. I’d like you to think about
either your high school or elementary school library--pick one--and try to remember what
it was like for you to go to the library as a student. [Clarify that the participants can give an
account of their experience with either their elementary or high school library--and they should
pick only one particular library to describe if they went to several schools.]

e\What was the experience of going to your school library like for you? And/or

eCan you describe a particular event/incident/moment that you especially remember?
eCan you give me a few words or phrases that capture the ‘aura’ or ‘vibe’ of your school
library?
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Follow-up/prompting questions. Subset A. Ask as needed [e.g., if they didn’t already answer in
their description]:

eHow often did you go to the library? eWhat did you do there? eWhat did you like/not like
about going to the library?

els it the library [place] or the librarian [person] that stands out the most in your mind? Why
do you say that? eHow were you treated by your librarian?

[Because | may not be able to determine if an interviewee was a disabled student, | will ask
questions such as those that follow.]

els there a story you can share about a student with a disability in your school library?
eHow would you characterize the inclusiveness of your library? Why do you say that?

eHow were students with disabilities treated by others [by your classmates, the library aides,
the librarian?]

IV. Follow-up/prompting questions Subset B. Let me shift now and ask about something
related but from a different perspective. | think that school libraries are important and
could be better positioned to support students with disabilities. But this view is not
generally reflected in education legislation--neither in the past nor in the present/pending
ESEA legislation. [Here, I will go into only as much detail as seems appropriate, given my
participant’s knowledge. For example, I would explain: Over the lengthy history of the
Elementary and Secondary Education Act (or ESEA), school libraries have been treated with
un-evenness. In the first ESEA, under President Johnson, they had a prominent place with a
separate title and a good deal of funding--$100 Million in 1965 = about $758 Million now.
Under President George W. Bush’s NCLB, there was designated programming, but the funds
appropriated were always less than 10% of authorized amounts, or under $20 million per
year—till 2011, then $0. The Senate version of ESEA that is now under discussion in the
House has been amended with the SKILLs Act—which recognizes the need to support
librarians and the work they do with more resources and training. The House version of
ESEA does not recognize school libraries . . ..]

I’m trying to understand if there is any connection between the way policy workers have
experienced school libraries and the positioning of school libraries in policy. Some policy
process theorists suggest that people engage in policy work to translate their beliefs into
action. Beliefs are often based on experience. So perhaps the question becomes something
like -- eHow much of what gets into a policy do you think is a translation of the beliefs of
policy makers--which may be based on their past experiences?

e /s that an idea that resonates with you? How so?

e Can you help me understand how--or if--your life-experiences might be reflected in the
policy work that you do here or that this organization does?

e Can you give me an example of how this has happened with a policy you worked on or that
your organization has worked on?

So getting back to libraries,
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e Are there any intersections that you can see between school libraries, the work librarians
should do with students who have disabilities, and the work that you or your organization does
with education policy? Please explain.

e And in general terms, where would you say that the American Library Association and its
school libraries fall on the radar of your organization/agency/department related to education
policy?

*Is there anything else you think I should know about the policy process and/or the work you
do here?

oIs there anything else you would like to add about your school library experience?

V. Close. Thank you for your time.

*Would it be alright if I contacted you again if something I wonder about comes up? [Be sure
to get email address and phone number, if needed.]
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Appendix C-
ALA Summary,
Opportunities for School Librarians in PL 114-95
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(Summary retrieved from
http://www.ala.org/aasl/sites/ala.org.aasl/files/content/aaslissues/esea/ ALA-
ESSA_Library_Opportunities.pdf )

ALA
WASHINGTON

QFrrICE

P.L. 114-95, The Every Student Succeeds Act of 2015
Conference Agreement to Reauthorize the Elementary and Secondary Education Act

OPPORTUNITIES FOR SCHOOL LIBRARIANS

This document highlights library-related provisions in P.L 114-95, the Every Student Succeeds
Act (ESS5A) and provides an ovenview of initial next steps to help maximize opportunities for
effective school ibrary programming under the new law.

TITLE I, PART A - IMPROVING BASIC PROGRAMS OPERATED BY STATE AND LOCAL
EDUCATIOMAL AGENCIES

Background

+ LUnder Title |, Part A of ESS5A, States (refermed to as State Educational Agencies) and school
diztricts (referred to as Local Educational Agencies) must develop plans to implement
federally-funded education activities.

+ States and school districts must develop their plang with “timely and meaningful consultation
with® teachers, principals and other stakeholders, including “specialized instructional support
perzonnel” which is defined under ESSA as specifically including school libranans.

ibrary Provisi

+ ESS5A includes new provisions that authorize — but do not require — school districts to
include in their local plans how they will assist schools in developing effective school brary
programs to provide students an opportunity fo develop digital literacy =kills and improve
academic achievement.

Mext Steps

+ Because the local application provision related to effective school library programming is
allowable (not required from the federal level), it is critical that school district personnel be
made aware of their ability to develop and implement effective school library programming.

+ Contact and work with the superintendent’s office in developing the local plan under Title 1,
Part A to ensure that the school district takes into consideration:

o The importance of developing and maintaining effective school library programs; and

o How effective school library programs can help with the development of digital [iteracy
skills and improve academic achievement.

+ Contact and work with State and school district officials regarding the ability of school
librarians to participate in both the State and school district planning and application process
(as part of “specialized instructional support personnel”).
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TITLE I, PART A — SUPPORTING EFFECTIVE INSTRUCTION

Background

= Title ll, Part A of ESSA provides funds for States and school districts to increase academic
achievement through professional development.

Library Provisions
= ESS5A includes new provisions that authorize States, as well as school districts, to use grant

and subgrant funds for “supporting the instructional services provided by effective school
library programs.”

Mext Steps

& Because States and school districts can now use their Title 1I, Part A funds specifically to
support effective school library programming, it will be important to make sure that school
district and school personnel that develop and implement professional development
activities are aware of the new uses of funds related to libraries.

=  Work with school disgtrict and school personnel to encourage the use of Tite I, Part A funds
specifically for effective school library programming, as well as part of other professional
development efforts taking place with these funds.

o Mote that under the Mo Child Left Behind Act (NCLB), Title Il, Part A funds were primarily
used for professional development for “teachers™ which made it difficult for other
instructicnal support personnel to participate in activities. ESSA rectifies this by
specifically authorizing funds to be used to support instructional services provided by
effective school library programs.

TITLE Il, PART B, SUBPART 2 — LITERACY EDUCATION FOR ALL, RESULTS FOR THE
NATION (LEARN)

Background

= ES5A includes a new literacy program that provides federal support to States to develop,
revise, or update comprehensive literacy instruction plans. States award competitive
subgrants to school districts for activities that focus on children in kindergarten through
grade 5 as well as children in grades & through 12.

Lit Proyisi

& ESSA specifically authorizes school ibrarians to participate in required grant activities that
focus on children in kindergarten through grade 5 as well as activities that focus on children
in grades & through 12

= |n addition, ESSA allows all local subgrants (that serve children in kindergarten through
grade 5 andfor children in grades 6 through 12) to be used to provide time for teachers and
school librarians to meet, plan and collaborate on comprehensive literacy instruction.
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Mext Steps

= Since this is a new competitive program under ESSA, it will be important to work with
individuals responsible for iteracy instruction and development at the State, school district,
and school level.

= Encouragefassist appropriate State, school district, and/or school personnel in developing
and applying for grants or subgrants.

o Note that subgrants awarded for local uses of funds must include professional
development for school personnel that specifically includes school librarans. Therefore,
any grants awarded at the school district level under this program must provide
professional development for school libranans.

TITLE Il, PART B, SUBPART 2, SECTION 2226 — INNOVATIVE APPROACHES TO
LITERACY (IAL)

Background

= ESS5SA includes a new authorization of the Innovative Approaches to Literacy (I1AL) program
(previously funded through appropriations legislation) that provides dedicated funding to
promote literacy programs in low income communities.

o Note that while 1AL activities have been funded over the past several years through
appropriations bills, the “codification” {or explicit authorization) of this program in ESS5A
provides a specific “line item” to help better secure funding in future years.

Lit Proyisi

= ESSA gpecifically authorizes funds to be used for developing and enhancing effective
school library programs, which includes providing professional development for school
librarianes, books, and up-to-date materials to high need schools.

MNext Steps

= Since lAL i= a competitive grant program that has been funded in the past (through
appropriations), but is newly authorized under ESSA, it will be important fo focus advocacy
efforts at the federal level to ensure enough funds are appropriated to continue and possibly
expand the |AL program.

o Note that while efforts to fund LAL in the past have been successful, the lack of an
explicit authorization for these activities has hindered advocacy efforts related to
expanding the program. The specific authorization of 1AL under ESSA will help with
future funding as Congress has expressed its support for these activities under the most
recent authorization of the Elementary and Secondary Education Act.
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TITLE IV, PART A — STUDENT SUPPORT AND ACADEMIC ENRICHMENT GRANTS
(BLOCK GRANT)

Background

= ESSA authorizes a new program to provide Student Support and Academic Enrichment
activities (commaonly referred to as the “Block Grant™ under ESSA) to help States and school
districts target federal resources on locally-designed priorities.

o Funds are allocated to States and then school districts based on their share of Title |,
Part A funding (formula grant allocated on the basis of poverty).

Lil Proyisi

= ESSA authorizes (but does not require) States to use funds to assist school districts in
providing programs and activities that increase access to perscnalized, rigorous leaming
experiences supported by technology, including adequate “access to school libraries.”

= ESSA also authorizes (but does not require) States to use funds to assist school districts in
providing school librarians and other school personnel with the knowledge and skills to use
technology effectively, including effective integration of technology, to improve instruction
and student achievement.

+= |n developing their local applications, school districts must consult with teachers, principals
and other stakeholders, including “specialized instructional support personnel” which i
defined under ESSA as specifically including school librarians.

= |n addition, ESSA reguires that school districts conduct a “needs assessment” prior to
receiving funds from the State (that must be conducted every 3 years). The needs
aszessment must include access to personalized learning experiences (which may include
access to school libraries).

Dext Steps

= Because Siates are authorized (and not required) to support school districts by providing
programs and activities that increase access to personalized leaming experiences (which
may include professional development for school librarians and betier access to school
libraries for students), it will be important to contact and work with State Educational Agency
officials to make them aware of their ability to use funds in support of personalized leaming
expenences.

= Since school districts are required to consult with stakeholders that may include school
librarians on the development and implementation of their local activities, it is critical to work
with technology leaders at the school and school district levels to ensure that achool
librarians can adeqguately parficipate in the planning process.
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