











school district as a whole. According to the Annenberg Institute for School Reform (2010), the
purpose of a school district is six-fold, revolving around issues of equity and cooperation. The
Institute states that districts function is to primarily:
e Ensure that good schools exist for all children;
e Make sure that all students learn what they need to fulfill individual, family, and
community aspirations, spur economic growth, and advance democracy;
e Allocate public funds and other resources equitably;
e Protect children and communities against “bad” schools;
e Ensure a “common” education if not a common school; and
e Ensure that some schools at least work together to support a Pre-K-16 educational
pathway.
In addition to this core purpose of school districts, the Annenberg report cites that effective
districts have three concrete responsibilities. The report asserts that effective districts must:
e Provide schools, students, and teachers, with needed supports and timely interventions;
e Ensure that schools have the power and the resources to make good decisions; and
e Make decisions and hold people throughout the system accountable by using indicators of
school and district performance and practices.
The suggestions above point to the importance of school district central offices in supporting
school and student success. One 2010 study from the Center for the Study of Teaching and
Policy (CTP) at the University of Washington asserts that:
Districts generally do not see district-wide improvements in teaching and learning
without substantial engagement by their central offices in helping all schools build

their capacity for improvement. Central offices and the people who work in them are not
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simply part of the background noise in school improvement. Rather, school district central
office administrators exercise essential leadership, in partnership with school leaders, to
build capacity throughout public educational systems for teaching and learning
improvements. (p. iii)

Multiple recent studies, such as a 2010 report from the Southern Regional Education
Board (SREB), conclude that in order to fulfill this active, positive role in school improvement,
the key function of district central offices should be to provide schools with resources to make
good decisions rather than closely managing schools and their principals. This idea is echoed by
comments make by current U.S. Secretary of Education Arne Duncan while he was serving as
the CEO of Chicago Public Schools. Duncan explained, “The job of the central office is to
support the schools, not manage them.”

Some studies, including the previously referenced 2010 CTP publication, claim that in
order to be successful in this supportive approach, districts must shift the focus of the central
office toward teaching and learning in every facet of the organization. The CTP study argues in
favor of developing a central office that “focuses centrally and meaningfully on teaching and
learning improvement” (p. ii1). Similarly, the 2010 SREB report concludes that “the key
organizational action districts can take to support school improvement is to define the mission of
the central office as supporting principals to create the educational conditions that promote the
climate, organization, instruction and practices that lead to students’ success” (p. 21).

Aside from establishing a clear district mission based on creating a learning-focused
environment that provides ample support to schools and their principals, districts can also design
the structural organization of their central office to facilitate effective leadership. Organizational

improvement, however, is not limited to the arrangement of the district’s organizational chart.
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According to the SREB report, “job titles, hierarchy, and district organization” are less important
to the effectiveness of central offices in providing support to schools than “changing the
mindsets and job descriptions of central-office staff to focus more on curriculum, instruction, and
school support.” Before I left the district, I had envisioned that the district’s staff would be
reorganized into “regional clusters” with administrative and ancillary staff committed to
spending significant amounts of time within the respective regions’ schools conducting job-
embedded coaching and support for instructional improvement.

Another important consideration toward the “To Be” status for the district is the vetting
and procurement of instructional material. The new standards require shifts in instruction and
pedagogy associated with moving from a behaviorist approach to a more constructivist one
described herein that will demand an alignment of resources that support these shifts. | foresaw,
in addition to textbooks, that the district would utilize many open educational resources that are
aligned with the new standards, which are available free to schools and districts (Association of
Supervision and Curriculum Development, 2012).

Competencies

Competencies in the context of this section of the document refer to the knowledge base
and skill sets associated with students demonstrating college and career readiness as well as
those of educators in preparing students to do so. With respect to Wagner’s 4 C s (2008), the
arena of competencies is the one over which I, as a leader in the district, had the greatest
responsibility and influence. Therefore, in order to lead the work of transforming the school
district from its “As Is” status to the desired “To Be” state, I thought when | was there it would
be incumbent upon me to assess continually my own competencies and build my capacity not

only be a transformational leader, but as resonant one as well. Boyatzis and McKee (2005) write:
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To counter the inevitable challenges of leadership roles, we need to engage in a

conscious process of renewal both on a daily basis and over time. To do so, most of us
need to intentionally transform our approach to managing ourselves, and we need to learn
new behaviors — practices that enable us to maintain internal resonance and attunement
with those we lead. We need to cultivate mindfulness and learn to engage the experiences
of hope and compassion. (p. 9)

As a resonant leader committed to developing my mind, body, heart, and spirit, I committed
myself to channel my resonance to those I lead.

In terms of competencies for students, the Common Core State Standards and Florida’s
iteration of them known as the Florida Standards are aligned to expectations for the knowledge
and skills students should possess in the core academic areas of English
language arts (ELA) and mathematics by grade level from kindergarten through twelfth grade.
As noted earlier in this document, the development of these standards was a bi-partisan effort
overseen by the Council of State School Officers and the National Governors Association. The
standards were a result of a collaborative endeavor incorporating teacher, parents, administrators,
educational researchers, and content experts charged with establishing a consistent set of high
quality, evidence-based standards that would reflect the knowledge and skills required for
college and career readiness throughout the United States. To this end, designers drew from the
best practices of the highest performing states and countries. According to Student Achievement
Partners (2012), the new standards also possess three advantages over previous state standards in
that they are fewer, clearer, and higher.

The ELA standards are divided into four primary anchors: Reading; Writing; Speaking

and Listening; and Language. Additionally, grades 6-12 include standards for reading and
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writing literacy in History/Social Studies and Science and Technical Subjects. As depicted in

Figure 44 each of these anchors is comprised of standards, which are divided into skills groups.

Reading Writing Speaking & Listening Language
eKey Ideas and Details eText Types and eComprehension and eConventions of
eCraft and Structure Purposes Collboration Standard English
eIntegration of eProduction and *Presentation of eKnowledge of
Knowldege and Ideas Distribution of Writing Knowledge and Ideas Language
eRange of Reading and eResearch to Build and *VocabularyAcquistion
Level of Text Present Knowledge and Use
Complexity eRange of Writing

Figure 44. English Language Arts (ELA) anchors. Source: Common Core State Standards

Initiative.

Furthermore, the CCSSI (2010) outlines below the characteristics that a college and career

ready student should be able to demonstrate in the area of English language arts. Therefore, in its

ideal “To Be” state, graduates will:

become self-directed learners, effectively seeking out and using resources.

establish a base of knowledge across a wide range of subject matter.

adapt their communication and language use appropriately and understand the importance
of nuance and connotation.

work diligently to understand precisely what an author or speaker is saying, but they also
guestion an author’s or speaker’s assumptions and premises and assess the veracity of
claims and soundness of reasoning.

cite evidence when offering an oral or written interpretation of a text and constructively
evaluate others’ use of evidence.

are familiar with the strengths and limitations of various technological tools and mediums
and can select and use those best suited to their communication goals.

appreciate that the twenty-first century classroom and workplace are settings in which
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people from often widely divergent cultures and who represent diverse experiences
perspectives must learn and work together.

The CCSSI (2012) also cites that the mathematics standards are organized around eight
guiding principles for mathematical practice that focus on “processes and proficiencies” found in
Table 1. These standards represent an amalgamation of
process standards from the National Council of Teachers of Mathematics (NCTM)
and strands of proficiency identified in a National Research Council report titled Adding It Up
(2001).

Table 1

Eight Guiding Standards for Common Core Mathematics

Mathematics Guiding Standards

- ________________________________________________________________ S
Make sense of problems and persevere in

ropri Is str icall
solving them Use appropriate tools strategically

Reason abstractly and quantitatively Attend to precision

Construct viable arguments and critique the

0 Look for and make use of structure
reasoning of others

Look for and express regularity in repeated

Model with mathematics ;
reasoning

Source: Common Core State Standard Initiative

As with ELA, the broader mathematics standards are complemented by grade level and
subject-specific standards. After Grade 8, standards no longer correspond with a grade level, and
are instead subject-based. High school standards are focused on number and quantity; algebra;
functions; modeling; geometry; and statistics and probability (CCSSI, 2010).

As documented in earlier survey results, Career and Technical Education (CTE) offerings

are perceived to be promising programs in improving high school graduation rates and
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promoting college and career readiness. Modern CTE programs have evolved from limited
vocational courses targeting students who do not plan on entering college after graduation to a
broad range of diverse courses open to all students and responsive to trends in the marketplace.
The National Governors Association Center for Best Practices (2007) indicates that new CTE
curricula are being developed in response to concerns over the lack of necessary workplace skills
among high school and college graduates. Educators and state officials have initiated nationwide
CTE reforms to address this skill gap and challenge the perception of CTE as an easier and non-
academic course of study. As defined by the Association for Career and Technical Education,
modern CTE programs contain the following elements:

e Academic subject matter taught with relevance to the real world

e Employability skills from job-related skills to workplace ethics

e Career pathways that link secondary and postsecondary education

e Second-chance education and training; and

e Education for additional training and degrees, especially related to workplace training, skills

upgrades and career advancement. (p. 6).

Given the new and promising direction of CTE programming, which is steeped in college and
career readiness, it is expected that these changes will demand revisions to the competencies of
CTE students and instructors alike. When | was with the district, | saw these new competencies
becoming the norm for the CTE students and instructors. While academic preparation is the
central factor in college readiness, scholars widely note that non-academic, “socio-emotional”
factors are also significant in impacting students’ potential for postsecondary and career success.
A 2007 report by the ACT noted that relevant non-academic factors can be classified into three
separate groups:

e Individual psychosocial factors: Motivational factors such as self-discipline and personal
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commitment to schoolwork, as well as self-regulation, including a student’s emotional control
and confidence level.

o Family factors: Parents’ and family members’ attitudes toward education and their involvement
in a student’s school and related activities.

e (Career planning: An appropriate match between a student’s interests and potential paths for
postsecondary education.

Clearly, non-academic factors are not substitutes for academic performance, though it is worth
noting that they play important roles in many students’ preparedness for postsecondary education
and careers.

Further perspective on socio-emotional college readiness is provided by the Educational
Policy Improvement Center (EPIC), which has focused heavily on the issues of school standards
and college readiness, and released a publication in 2007 entitled “Redefining College
Readiness.” In this publication, David Conley identifies four key facets of college readiness (pp.
12-17):

e Key content knowledge — the dimension most similar to traditional notions of college
preparedness. It includes knowledge of key terms/terminology and factual information, as well
as proficiency in linking ideas and organizing concepts.

o Key cognitive strategies — the systematic approaches to achieve key learning goals and the
ability to choose among alternative learning approaches to solve a problem or complete a
complex task. Key cognitive strategies and key content knowledge are co-equal and
interdependent, as students develop cognitive strategies when dealing with challenging content.

e Key learning skills and techniques — focuses on the personal, self-management skills that
students must develop to successfully manage study and work habits in

their postsecondary careers. Key skills in this area include time management,
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study skills, goal setting, persistence, and student ownership of learning.

e Key transition knowledge and skills — the need for practical knowledge about the transition from
secondary school to college. lllustrative examples include knowing about different
postsecondary options, application and enrollment procedures, options of paying for college,
familiarity and comfort with the behavioral norms of postsecondary education, and the ability to
effectively advocate for oneself within the framework of postsecondary education.

As noted previously, the National Alternate Assessment Center issued a report entitled
“What Does ‘College and Career Ready’ Mean for Students with Significant Cognitive
Disabilities” (2011) which addresses the implications of college and career readiness for students
with significant cognitive disabilities. While the authors of the report state that the college and
career-readiness standards may tax some students with disabilities beyond their capabilities, they
maintain that specific goals are recommended for special needs populations in moving toward
college and career readiness:
e Recognizing and developing communicative competence should be addressed for students
with significant cognitive disabilities by kindergarten.
e Fluency in reading, writing, and math are necessary for the pursuit of information whether
used for lifelong learning, leisure,, or vocational purposes.
e Age appropriate social skills and the ability to work effectively in small groups are essential
for future educational as well as vocational pursuits.
e Independent work behaviors, as well as assistance seeking behaviors, are critical for lifelong
learning pursuits, including vocational success.
e  Skills in assessing support systems are essential for long-term success.
As demonstrated above, the district must provide a variety of opportunities in the

academic, social-emotional, and special needs content areas. As such, they represent the
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competencies that the district's high school graduates in the “To Be” state will demonstrate to be
deemed college and career ready. This success, however, is further determined primarily by the
ability of the district’s professionals to implement the transformational change in practice.

As noted previously, the new standards are fewer, higher, and different than previous
state standards but they do not dictate curricula. The move to the new standards leaves
curriculum decisions to states, school districts, schools, and teachers. Aligning the curricula and
instructional practice to these new standards requires three instructional shifts or changes of

emphasis in both English language arts and mathematics instruction as outlined in Table 2.
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Table 2

Required Instructional Shifts

English Language Arts Mathematics

Building knowledge through content-rich Focus: Focus strongly where the standards

nonfiction focus

Reading, writing, and speaking grounded in Coherence: Think across grades, and link to

evidence from text, both literary and major topics
informational
Regular practice with complex text and its Rigor: In major topics, pursue conceptual
academic language understanding, procedural skill and
understanding, and application

Source: Student Achievement Partners.

The Student Achievement Partners (2012) cites that the ELA shifts involve adjustments of
both content and instructional technique. The increased emphasis on nonfiction reading means
that K-5 students will read about half nonfiction and half
fiction texts. By grades 9-12 the balance will be about 70 percent nonfiction and 30 percent
fiction. Regardless of the type of text, the standards focus on discussion and
assessment grounded in evidence from the text. Accordingly, teachers will need to move away
from activities and questions that are only tangentially related to the text to focus on text-
dependent activities and questions. Finally, the emphasis is on textual complexity and linguistic
sophistication will require instructors to provide students with adequate support for difficult
texts, including multiple readings, reading aloud, and reading texts in small chunks.

In mathematics, Student Achievement Partners (2012) explains that the first shift aims to
narrow the range of material covered and to intensify the focus on that material. In order to
address this shift, educators should spend the greatest amount of time and attention on the key
focus areas for each grade level. The second shift, which emphasizes coherence, requires

teachers to connect learning at the current grade level with concepts acquired in previous years.
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In turn, teachers will be able to depend on solid understanding of content from past years.
Finally, the third shift, rigor, incorporates three elements. First, conceptual understanding
focuses comprehension of mathematical concepts beyond the mere mastery of formulas or
techniques. For example, students will understand not only how to find equivalent fractions, but
also the significance of writing fractions in equivalent forms. Second, fluency demands
procedural speed and accuracy. This, in turn requires instruction and homework to include
repeated practice of a single procedure. Lastly, application requires students to use mathematical
concepts in new, appropriate contexts without prompting. Accordingly, teachers will provide
opportunities for students to apply mathematical concepts in a variety of “real world” situations

appropriate to each grade level.
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SECTION EIGHT: STRATEGIES AND ACTIONS FOR CHANGE

Like other school districts throughout the State of Florida, the district of importance to
this study is facing increasing scrutiny from stakeholders in terms of both efficiency and
effectiveness. Bridging the chasm between the current “As Is” reality of the school district as
defined in the SROI analysis and its desired “To Be” state as reflected through the context,
culture, conditions, and competencies (Wagner, 2008, p. 98) described in the previous section
will require the district to enact a sustained, systemic transformational change process. In doing
so, there are number of distinct strategies that must be employed to address both the technical
problems and adaptive challenges (Heifetz et al. 2009, p.19) associated with the process. This
section will present these strategies in detail toward improving student college and career
readiness and thereby an increased SROI ratio. These strategies will be framed within the context
of the eight stages of successful large-scale change suggested by John Kotter and Dan Cohen
(2002). A synopsis of these strategies is provided in Appendix C. However, it is worth noting the
admonishment below.

Respective of the change process, Heifetz et al. (2009) cautions that too often leaders feel
pressure to solve problems and do not take the time necessary to first assess and diagnose the
system, including its culture, prior to initiating change: “The single most important skill and
most undervalued capacity for exercising adaptive leadership is diagnosis” (p. 7). This typically
involves distinguishing between technical problems that have known solutions and adaptive
challenges that require “changes in people’s priorities, beliefs, habits, and loyalties” (p. 19). The
authors maintain that every organization possesses its own unique “cultural DNA” and
recommend that a leader must work with others in the organization to determine what aspects of

the organization’s DNA should be preserved as well as that which should be discarded in order
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to invent “new ways that build from the best of the past” (p. 69). In that vain, the initial strategy
IS to continue to build upon the programs and practices perceived to be effective by the various
stakeholder groups as documented by the survey results in section five of this document.
Specifically, continue to expand dual-enrollment opportunities, the development of an Advanced
Placement pipeline, and the addition of career academies. Building upon these foundational
practices, | now turn to the eight stages of successful large-scale change as outlined by Kotter
and Cohen (2002). However, I need to preface this once again by noting that, since I am no
longer a district leader in the school district which is the focus of this inquiry, my plan is written
as if 1 were still occupying the same position at the district, and as such, the plan constitutes what
I would recommend to the superintendent. The eight-step plan, supported by research, and
responsive to the context and needs of the district, follows.
Step 1- Increase Urgency

Kotter and Cohen (2002) admonish, “Without enough urgency, large-scale change can
become an exercise in pushing a gigantic boulder up a very tall mountain” (p. 15). Through the
completion and dissemination of an SROI analysis, internal and external stakeholders will gain a
perspective of the school district’s efficiency and effectiveness as defined by the resultant SROI
ratio. The transition to the new Florida Standards and corresponding assessments will engender
urgency for change due to the increased academic rigor associated with them. The expected
short-term decrease in student performance will likely result in subsequent adverse influences on
graduation rates; thereby, affecting the district’s SROI ratio. The theory of change based on
stakeholder survey results will most certainly reflect a sense of urgency by both internal and
external stakeholders of the district.

Step 2 — Building the Team
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Integral to any systemic transformational change process is the value and importance of
effective leadership. In their book “Resonant Leadership,” Boyatzis and McKee (2006) maintain
that exceptional leaders, the type that can lead and sustain such an effort, are resonant leaders.
Therefore, an important strategy in this process would be for a district leader to lead the other
district’s leaders through a study and discussion of the book. The purpose of which would be to
ensure a common understanding of the principles on which it is based, to build capacity relative
to resonance within the district’s leadership team, and to establish a sense of urgency,
commitment, and accountability to one another and our various stakeholders.

Step 3 —Get the Vision Right

“Great leaders face the uncertainty of today’s world with hope: they inspire through
clarity of vision, optimism, and profound belief in their- and their people’s —ability to turn
dreams into reality” (Boyatzis and McKee, 2005, p. 3). Presenting the “As Is” — “To Be”
(Wagner et al., 2008) exercise as well as the results of the SROI analysis should set the stage for
revisiting the mission, vision, and values of the district which represents another key strategy in
the process. As noted below, additional stakeholder insight and feedback for this purpose should

be provided through various formal and informal means.

115



Step 4 — Communicate for Buy-In
A subsequent strategy the district should employ would be the initiation of “the Great

Conversation” as outlined in Jamie Vollmer’s book “Schools Cannot Do It Alone” (2010). The
district should hold community forums for various stakeholder groups to hear Mr. Vollmer’s
message in order to build support for public education as well as to convey the district’s current
reality, the tenets of the envisioned transformational change process, and to build a sense of
urgency. The district leader also should utilize this process as a vehicle to gain insight and
feedback relative to reviewing and revising our district’s mission, vision, and belief statements as
warranted. This process should include both formal and informal messaging and entail mapping
the community to ensure full coverage throughout the community.
Step 5 — Empower Action

As noted in the previous section, current research indicates that central offices are most
effective when they function in a support role for schools instead of management systems that
scrutinize their operations. Aside from establishing a clear district mission based on creating a
learning-focused environment that provides ample support to schools, another strategy the
district should implement is the restructuring of the central office to facilitate effective
instruction and leadership. Organizational improvement, however, should not be limited to the
arrangement of the district’s organizational chart. Job titles and hierarchical arrangements are
less important to school district efficacy than job descriptions and the cultivation of a mindset
that emphasizes the importance of supporting teaching and learning.

As an extension of this strategy, the district should assign instructional coaches to schools

within each region of the district to improve student academic achievement by providing

teachers with direct, differentiated instructional support based on demonstrated individual,
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APPENDIX A

The 4-C’s (As-Is Analysis) Chart

“As Is” 4 C’s Analysis for Improving Student Learning for College and Career Readiness

Context

Catalyzing event

e Window of opportunity
e Poverty

e Grad rate below state average
e Poor PERT scores

PARCC assessments (2014-15)

Culture Conditions

e Vision e Emerging Master Plan

e Servant leadership Inadequat e Realignment of resources
e Committed leaders e e Leadership in state of flux
e Resistance to change student o Different levels of

e Low expectations preparatio understanding

Competing agendas n for e Need for additional building
collese level support

Competencies

e |[slands of excellence

e Limited use of effective strategies
o Lack of knowledge base

e Minimal use of literacy strategies
e Predominantly
behaviorist approach
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APPENDIX B

The To-Be (Vision of Success) Chart

Vision TO BE 4 C’s Analysis for Improving Student Learning for College and Career

Context

Catalyzing event
e Window of opportunity
e Poverty

e Grad Rate above state
average
PERT scores above state
average
Improved SROI

Conditions

e Institutional will to

Culture

e Vision improve
e Servant Leadership Students e  Fullyimplemented
e Committed leaders are well Master Plan

. e Realigned resources
° WeLcomlngchange prepared e Strong, visionary
e High expectations f !
or college i
e Aligned agendas and d g . jea;)dersslr;d d
purpose an ob embedde

rarearc coaching/support

Competencies

e All teachers utilize effective strategies

e Strong knowledge base

e Pervasive use of literacy strategies (CISM)
e Predominantly constructivist approach
Increased rigor and CTE expansion
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APPENDIX C
Strategies and Actions Chart

Strategy Action
Identify District’s Build upon effective programs and practices.
“DNA” to be e Expand dual-enrollment offerings
Preserved.

e Develop Advanced Placement pipeline
e Add career academies

Increase Urgency

Disseminate relevant information.
e SROI analysis results
e Difference in new, rigorous standards and assessments
e Predicted decrease in student performance
e Complete theory of change

Build a Team

Lead district leaders through a study of Resonant Leadership.
e Build resonance capacity
e Establish sense of urgency
e Reinforce commitment and accountability

Get Vision Right

Revisit and revise District’s mission, vision, and core values based on:
e “Asls” —“To Be” exercise
e SROI theory of change

Communicate for
Buy-In

Hold forums for internal and external stakeholders to:
e Convey the District’s current reality and SROI
e |nitiate ‘The Great Conversation”
e Seek input, feedback, and support for transformational change

Empower Action

Restructure central office to facilitate effective instruction and leadership
through the creation of regions and the implementation of instructional
coaches and professional learning to include:

e Unpacking the new standards

e Integrating new expectations and instructional shifts into the

classroom

o Differentiated instruction

e High expectations for all students

e Comprehension Instruction Sequence Module (CISM)
Basic literacy assessment training
Technology skills needed to the work with computer-based testing
Selection, adoption, and training of inquiry-based resources
Common planning for vertical and horizontal articulation
e Socio-emotional readiness activities such as fairs and

presentations

Create Short-Term
Wins

Identify and support early adopters who serve as models to others

Don’t Let Up

Establish a system to continually monitor, enforce, reinforce, and evaluate
principles and expectations.

Make Change Stick

Relevant professional learning, including cultural proficiency will be
incorporated into both employee induction and local teacher preparation
programs.
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APPENDIX D

Preliminary Questions for All Respondents
1. Which of the following best describes your relationship to the district schools?
___lrecently graduated from a district school
______ My child(ren) attend(s) a district school
_____lwork for the district schools
______lam amember of the district Vision Board
______llive in the community but do not have any children currently attending a district school
2. Which race or ethnic group do you identify yourself as?
______African American or Black
_____American Indian
______Asian or Pacific Islander
_____ Caucasian
_____Hispanic or Latino

Other (please specify):

3. Students are given grades A, B, C, D, and F to show how well they are doing in school.

Suppose you could grade the district the same way. All things considered, what grade would
you give this district?

A Db
___ B __F
C
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4. In your opinion, how essential are the following qualities, programs, and services to a high school?
Please rate the priority level of each item below.

High  Medium Low Not a

AL Priority  Priority  Priority Priority
Academic standards that are
robust and relevant to the real O | O O O
world
Academic standards that reflect
the knowledge and skills needed O O O O O
for success in college and careers
Dropout prevention O O O O O
Preparation for standardized tests O O O O O
Higher order thinking skills O O O O O
Advanced
Placement/International O O O O O
Baccalaureate classes and
programs
Pre-AP/Pre-IB programs O O O O O
Career Academies O | O O O
Diversity of students O O O O O
Services and programs for English O O O O O
Language Learners
Dual enrollment courses O O O O O

5. How satisfied are you with the following qualities, programs, and services within the district? Please
rate your level of satisfaction with each item below.

Neither
Completely Somewhat Satisfied @ Somewhat Completely

Satisfied Satisfied nor Dissatisfied Dissatisfied
Dissatisfied

Academic standards
that are robust and
relevant to the real
world

Academic standards
that reflect the
knowledge and skills O O O O O
needed for success in
college and careers

Dropout prevention O O O O O

Preparation for
standardized tests
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Neither
Completely Somewhat Satisfied @ Somewhat Completely

Satisfied Satisfied nor Dissatisfied Dissatisfied
Dissatisfied

Higher order thinkin
Skﬁls & O O O O O
Advanced
Placement/International O 0 0 0 0
Baccalaureate classes
and programs
Pre-AP/Pre-IB programs O O O O O
Career academies O O O O O
Diversity of students O O O O O
Services and programs
for English Language O O O O O
Learners
Mental health services O O O O O

133



Appendix E

Survey of Recent Alumni

1. What year did you graduate from a district high school?
2012

2011
_____ 2010
2009
2008
_____ Did not graduate
High School Activities
2. Did you participate in any of the following programs during high school? Check all that apply.
_____Advanced Placement/International Baccalaureate classes and programs
_____ Pre-AP/Pre-IB classes and programs
Career Academies
Programs/services for English Language Learners
______ Dropout prevention program
Dual enrollment courses
Center for Substance Abusers
______Mental health services

If you participated in a Career Academy, please note which one:
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3. If you participated in AP/IB courses or dual enrollment courses, why did you do so? Check all
that apply.
To challenge myself
To learn more about a particular subject
To earn college credits
My teachers encouraged me to

My parents expected me to

Other (please specify):

4. If you did not take AP or IB courses, why did you decide not to enroll in these classes?

_______The course content was too challenging
______They were too much of a time commitment
______ldidn’t know about these options
My grades weren’t good enough
______ldidn’t want to put in the effort

5. Inanormal week, how much time did you spend on school work outside of school hours?

______ Lessthan one hour
______1-3hours
______4-6hours
______7-10hours

______ More than 10 hours

6. Do you think you put a normal amount of effort into your school work?

I putinless effort than | should have

______lputinthe appropriate amount of effort

___lputin more effort than was required

7. Inyour opinion, how much emphasis should the district place on each of the following skills?

Skill Strong Medium Little No

Emphasis Emphasis Emphasis Emphasis
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Skill

Reading

Strong
Emphasis

Medium
Emphasis

Little
Emphasis

No
Emphasis

Writing and grammar

Foreign languages

Problem-solving

Listening

Speaking

Critical thinking

Training for jobs and
careers

Teamwork and
collaboration

Leadership

Working independently
and self-direction

a oo | o|oooooono

a oo | o|oooooono

a o a | o|aoooooonao

a oo | o|oooooonno

Using computers and
other instructional
technology

Communication

Creativity and innovation

Ethics/ social
responsibility

a oo ad

a oo ad

a oo a

a oo a
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8. In your opinion, was your school’s emphasis on each of these skills too much, not enough, or

just right?
Skill \ Too Much \ Just Right Not Enough

Reading O O O
Writing and grammar O O O
Foreign languages O O O
Problem-solving | O O
Listening | O O
Speaking | O O
Critical thinking O O O
Training for jobs and careers | O O
Teamwork and collaboration O O O
Leadership | O O
V\'/orkl'ng independently and self- O 0 0
direction

'Usmg cgmputers and other O 0 O
instructional technology

Communication | O O
Creativity and innovation O O O
Ethics/ social responsibility O O O
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College and Career Readiness Standards

9. Do you think it is important for high schools to prepare students with the following areas of
skills and knowledge?

Very Somewhat Not Very Not at all
Important Important Important Important

Effective communication skills | O O O
Cr.ltlcal thinking and analytical - O O O
skills
Good time management skills O O O O
Intellectual curiosity O O O O
A commitment to learning | O O O
Strc?ng writing skills for a O O O O
variety of genres
Analyze and evaluate
information across texts or | O O O
sources
Develop a strong vocabulary O O O O
Global awareness - A broad
understanding of other cultures
and historical periods
Develop listening skills for
lectures, discussions, and other O | | O
settings
Cor.1duct independent research 0 0 0 0
assignments
Eff('ectlve prob'lem solving and O O O O
logical reasoning
Ability to reason abstractly O O O O
Reading, anal.yze, interpret, and O O O O
draw conclusions from data
Connecting and applylng school - 0 0 O
lessons to everyday life
Financial, econom.lc, I?usmess, O O O O
and entrepreneurial literacy
Civic literacy O O O O
Health literacy O O O O
Environmental literacy O O O O
Ability to take direction O O O O
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10. How influential were the following programs or courses in helping you stay in school and
graduate? If you did not participate in a program, mark your answer as “N/A.” If you did not
graduate, please skip this question.

Very Somewhat Not
Program Influential Influential  Influential N/A

AP courses O O O O
IB courses O O O O
Career Academy | O O O
T ; ; :

utoring sessions with O O O O
teachers
T ; ; -

utoring sessions with O O O O
school counselors
D t ti

ropout prevention O O O O
program
Dual enrollment courses O O O O
Center for Subst

enter for Substance O O O O
Abusers
Mental health services O O | O
Other | O | O

If you said “Other,” please specify:

11. Some high schools are changing the number and types of courses required for graduation. How
would you rate the current graduation requirements in your high school?

Too difficult
Too easy

About right
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12. Please rate your level of agreement with each of the following statements.

Completely Somewhat Neither Somewhat Completely

Agree nor

: Disagree Disagree
Disagree g 9

Agree Agree

Classes in my school should
be tougher when it comes to O O O O O
standards and grades.

More programs and services
should be available to help
students who are having
trouble learning.

More programs and services
should be available to help O O O O O
English Language Learners.
The district should offer
more Advanced Placement/
International Baccalaureate
classes.

The district should offer
more pre-AP/pre-IB classes.
My school made me feel
equipped to handle the O O O O O
future.

The academic standards in
my school were robust and O O O O O
relevant to the real world.
The academic standards in
my school reflected the
knowledge and skills needed O O O O O
for success in college and
careers.

My school worked hard to
prevent students from O O O O O
dropping out.

The majority of my high
school courses still have
value to me after
graduation.

| am proud to have
graduated from a district O O O O O
school.
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Life After High School

12. After graduation, which of the following options did you pursue?
Work full time

__ Work part time
___ Attend a trade or technical school
_______Attend a community college

Attend a four-year college or university
______Join the military
I did not graduate

Other (please specify):

13. If you are attending a community college or four-year college or university, did you feel you
were prepared for the academic environment at your college?
Very well prepared

Mostly prepared
Somewhat prepared
Not at all prepared

14. Did you have to complete any remedial coursework? Check all that apply.
Yes, in mathematics

Yes, in reading
Yes, in writing

No

15. Were you able to place out of any introductory college courses due to AP or IB credits? (e.g.,
were you exempt from any courses because of your scores on AP tests or your work in the IB
program?)

Yes

No

If yes, how many/which courses?
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16. If you chose to pursue full-time employment after high school graduation, did you find that you
had the skills and knowledge necessary to be a competitive job applicant in your desired
industry?

_____ Yes, very much so

__ Yes, somewhat

______ My skills and knowledge were average
No

17. If you chose to pursue full-time employment after high school graduation, did you find that you
were prepared for the responsibilities of your first position?

____ Yes, very well prepared
_____ Yes, somewhat prepared
______ Notvery prepared
____ Notatall prepared

18. Do you believe that your experience in a Career Academy prepared you for your responsibilities
at your first job?

_____ Yes, definitely

____ Yes, maybe

_____ No, I don’t think so

| didn’t participate in a Career Academy

19. In your opinion, which course or program you took within the district has best prepared you for
what you are doing after high school?

20. What did you like most about your school and/or district?

21. If you could do one thing to improve your school and/or district, what would you do?
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Appendix F
Survey of Parents/Community Members

1. Do you have a child who currently attends or did attend a district school?

Yes

______ No
[If yes] What grade are they currently enrolled in?
Dropdown list of grades
______ Already graduated
[If yes] Does/did your child participate in any of the following programs? Mark all that apply.
_____Advanced Placement/International Baccalaureate classes and programs
_____ Pre-AP/Pre-IB classes and programs
Career Academies
______ Programs/services for English Language Learners
______ Dual enrollment courses
Dropout prevention programs
Center for Substance Abusers
______Mental health services

2. Which of the following have you contributed to the school district? Check all that apply.

Time
Money

Skills/knowledge/training that you have acquired from past education or work
experiences

Other (please specify):

College and Career Readiness Standards

3. In your opinion, how much of a priority should each of the following skills be in developing
individual student skills and knowledge?
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Medium Not A

High Priority Priority Low Priority Priority
Reading | O O O
Writing and grammar | O O O
Foreign languages O O O O
Problem-solving | O O O
Listening | O O O
Speaking | | O O
Critical thinking | | O O
Training for jobs and
careersg J = =2 = 5
Teamwork. and 0 O O O
collaboration
Leadership O O O O
Working |r.1dep'endently 0 0 0 0
and self-direction
Using computers and
other instructional O O O O
technology
Communication | O O O
Creativity and innovation O O O O
Ethics/ s.o<.:|.al - - 0 -
responsibility

144



4. In your opinion, is the district’s overall emphasis on each of these skills too much, not enough,
or just right?

Skill \ Too Much \ Just Right Not Enough

Reading O O O
Writing and grammar O O O
Foreign languages O O O
Problem-solving | O O
Listening | O O
Speaking | O O
Critical thinking O O O
Training for jobs and careers | O O
Teamwork and collaboration O O O
Leadership | O O
V\'/orkl'ng independently and self- O 0 0
direction

'Usmg cgmputers and other O 0 O
instructional technology

Communication | O O
Creativity and innovation O O O
Ethics/ social responsibility O O O

5. In your opinion, is your child’s school preparing students with the necessary college and career
readiness skills?

____ Yes, definitely
Yes, somewhat
__ Unsure
______No, the district could improve in this area
6. In your opinion, is the district preparing students with the necessary college and career
readiness skills?
______ Yes, definitely
____ Yes, somewhat
___Unsure

No, the district could improve in this area

7. In your opinion, is your child’s school preparing students with the necessary 21% century
learning skills?
Yes, definitely
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Yes, somewhat
Unsure
No, the district could improve in this area

8. In your opinion, is the district preparing students with the necessary 21°** century learning skills?
Yes, definitely

Yes, somewhat
Unsure

No, the district could improve in this area
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