


learn more about the world around them, and themselves. To guide this person-centered journey
of self, Zins and colleagues (2007) suggest the use of CASEL’s five competencies of SEL.: self-
awareness, social awareness, self-management, relationship management, and responsible
decision making (CASEL.org, “What is SEL,” n.d.). In the paragraphs that follow, I will take a
deeper look at how using a person-centered approach for teaching the Five Competencies of SEL
is an effective practice.

Through self-awareness SEL programming encourages students to take an introspective
journey through their history of being, and to look for clues that shed light on their uniqueness.
Self-awareness promotes students to become observers of themselves. Taking on the role of
observer not only helps students to recognize patterns, strengths, and challenges, it helps them to
see themselves as others may see them.

Self-awareness is typically aligned with emotions, self-perception, self-efficacy,
spirituality, and the ability to recognize strengths, needs and values (Zins, et al., 2007). Allowing
students to learn about themselves is one of the greatest gifts we can give them. Students should
be well versed in their emotions. As they begin to identify their own emotions, they begin to
recognize emotions of others, and this develops empathy. Students begin to understand the
causes and consequences of emotions, and this helps them manage themselves and relate to
others. Knowing that emotions interfere with thinking helps them to use strategies when making
important decisions in life. Self-awareness is, as Valon Murtezaj (2014), a professor of
leadership, diplomacy, and negotiation, stated in a Tedx Talk, “Self-awareness is the foundation
of growth and personal success” (Murtezai, 2014).

CASEL’s (CASEL.org, “What is SEL,” n.d.) second SEL competency is social

awareness. As | have previously discussed the vital role that self-awareness plays in our lives, of
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equal value is social awareness. social awareness is the ability to take the perspective of others,
also known as empathy. Empathy is a skill that requires perspective taking, respect for others,
and an appreciation for diversity. Social awareness requires the ability to perceive social and
ethical norms for behavior (CASEL.org, “What is SEL,” n.d.). This skill can be a difficult skill to
grasp as our world is becoming more diverse, and more high-tech. Traditional norms are
changing based on the unprecedented times that we find ourselves living in. That leads me to the
last facet of social awareness which is the ability to identify and seek out support from resources
in one’s family, school, and community. Social awareness moves thinking from “me” to “we”
and seeing the everyone in the world as connected in some way. Service projects have an
uncanny ability to teach students firsthand what kindness and caring for others feels like. As
Mary Ryerse wrote in her blog post, increase social awareness and build culture, “As schools
across the country seek to integrate SEL strategies, increasing social awareness is an integral
component. This is particularly true because social awareness is a prerequisite for treating all
people with respect and building strong relationships” (Ryerse, 2017, para. 1).

CASEL’s third Competency of SEL is Self-Management which is the ability to
successfully regulate one’s emotions, thoughts, and behaviors in different situations. Being able
to manage oneself consists of effectively managing stress, controlling impulses, and motivating
oneself (CASEL.org, “What is SEL,” n.d.). Also included in self-management is the ability to set
academic and personal goals, and work toward achievement of those goals. Self-discipline plays
a big role in self-management as well as organizational skills and understanding what motivates
one’s behavior. Self-management is a prime example of how SEL can be just as beneficial for
the teacher as it is for the students. In a world where stress is ever present and, on the rise, and

we are bombarded by information and media from all directions, skills such as impulse control,
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stress management, goal setting, self-discipline, self-motivation, and organizational skills are
critical skills for our self-care and well-being (CASEL.org, “What is SEL,” n.d.).

CASEL’s (CASEL.org, “What is SEL,” n.d.), fourth competency of SEL is relationship
management. This competency can be described as the ability to establish and maintain healthy,
meaningful, and rewarding relationships with diverse individuals and groups. In addition,
relationship skills involve the ability to communicate thoughts and ideas clearly, listen to others,
work, and live cooperatively with others, make healthy decisions when confronted with
inappropriate social pressure, handle conflict in constructive ways, seek out help when needed,
and offer help when you see that it is needed (CASEL.org, “What is SEL,” n.d.). The main skill
sets that are addressed within the competency of relationship management are; communication,
social engagement, building relationships, and teamwork (CASEL.org, “What is SEL,” n.d.).
Communication is quintessential in relationship management in terms of expressing oneself with
confidence, being able to engage meaningfully with others socially, and working cooperatively
with others. The ability to communicate affords students skills such as negotiation, refusal, and
conflict management. Interpersonal skills are detrimental in the way that one is able to present
themselves, receive others, and navigate the chaos of social interactions both in person and
virtually.

The last of CASEL’s (CASEL.org, “What is SEL,” n.d.), five competencies is
responsible decision making. CASEL (CASEL.org, “What is SEL,” n.d.) describes responsible
decision-making skills as the ability to make constructive choices about personal behavior and
social interactions based on ethical standards, safety concerns, and social norms (CASEL.org,
“What is SEL,” n.d.). Students should be able to realistically evaluate consequences of various

actions, and a consider their own well-being, and the well-being of others. Important skills
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within this competency are identifying problems, the ability to analyze situations, problem
solving, evaluating a situation, reflecting on one’s behavior and choices, and demonstrating
ethical responsibility (CASEL.org, “What is SEL,” n.d.).

Teaching CASEL’s (CASEL.org, “What is SEL,” n.d.), Five Competencies of SEL using
person-centered practices is defined by Zins and colleagues as an effective practice (Zins, et al.,
2007). This approach acknowledges that the teacher is the leader, but not necessarily the expert.
The teacher as the “knower,” must set that leadership aside so that the students feel a congruence
among all members of the group. The idea that we are all in this together provides a space where
students can delve deeply into the most important subject they will ever study, themselves.
Mindfulness, an Effective Classroom Teaching Strategy That Supports SEL

In this section, I will share how mindfulness is an effective teaching and classroom
strategy that support SEL. John Kabat-Zinn (2017), PhD, is internationally recognized for his
work as a scientist, writer, and meditation teacher engaged in bringing mindfulness into the
mainstream of medicine and society (Kabat-Zinn, 2017). He is Professor of Medicine emeritus at
the University of Massachusetts Medical School. In 1979, Kabat-Zinn founded a world-
renowned Mindfulness-Based Stress Reduction Clinic at the University of Massachusetts, and in
1995, he founded the Center for Mindfulness in Medicine, Health Care, and Society (Kabat-
Zinn, 2017). He describes mindfulness as, “the awareness that arises through paying attention, on
purpose, in the present moment, non-judgmentally,” says Kabat-Zinn. “It’s about knowing what
is on your mind” (Kabat-Zinn, 2017).

Educators understand that when students feel safe, calm, present, and a sense of
belonging, they are more available for learning. Sharing the practice of mindfulness with

students is a way of teaching self-awareness through awareness of thoughts and breath, and self-
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management by knowing when one needs to take a moment to center oneself. Mindfulness, just
as SEL, is as good for the teacher as it is for the students. Giselle Shardlow, author of yoga books
for kids explains the following:

Teaching mindfulness in the classroom is a necessity. Our children are stressed and

anxious. Teachers and parents are stressed and anxious, too. Our lives are busy, and we

often find our thoughts buzzing over the past or worrying about the future. We need
mindfulness because it teaches us to live in the present moment, enjoying and

experiencing what’s in front of us” (Shardlow, 2015).

In a recent article Shardlow (2015), shares four ways to incorporate mindfulness into the
classroom. First, is Mindfulness Through Breath. “When we are stressed or anxious, we often
take shallow breaths into our chests. By breathing deeply into your belly, you can use your
breath to calm both your body and mind” (Shardlow, 2015, para. 4). The second way is through
sensory experiences. Sensory experiences are a range of activities that help children focus their
attention using their five senses. Some examples of sensory experiences are; listening to relaxing
music, taking students out for a walk in nature, playing | Spy, or creating mind jars (Shardlow,
2015, para. 4). The third way Shardlow (2015) incorporates mindfulness in the classroom is
through guided imagery. There are a multitude of free mindful applications available online that
contain an array of prerecorded guided imagery meditations. The final way that Shardlow (2015)
suggests incorporating mindfulness into classroom practices is through movement. When
speaking to the incorporation of movement, Shardlow remarks that,

Humans are born to move. Our distant ancestors spent their days running from predators
or hunting for food. Movement is a natural part of human life that has become a luxury in

modern times. Introducing movement into your classroom allows your students to tap into their
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natural way of learning. Yoga is a simple strategy for adding movement to your school day
(Shardlow, 2015, para. 7).

In my examination of tier 1, school-based psychosocial interventions, two approaches
surface to the top in demonstration of positive evidence-based results: SEL programs (Durlak, et
al., 2011) and mindfulness-based interventions for schools (Burke, 2010; Zenner, Herrnleben-
Kurz, & Walach, 2014; Waldemar, Rigatti, Menezes, Guimaraes, Falceto, & Heldt, 2016). A
mounting body of research (Durlak, et al., 2011) suggests that mindfulness and SEL programs
not only help promote well-being, social and emotional skills and competencies, and cognitive
skills, they also prevent mental health risks, and enhance children’s success in school and life
(Diamond & Lee, 2011; Durlak et al., 2011; Greenberg & Harris, 2012). Based on the assertion
that mindfulness supports development of the five SEL competencies that are targeted by SEL
programming, namely self-awareness and self-management, infusing mindfulness into SEL
curriculum serves to enhance the effectiveness of the SEL programming. (Felver et. al., 2013).
As the two disciplines of SEL and mindfulness continue to grow and strengthen their presence in
our schools, supporting research continues to mount.

A recent study that tested an intervention using MindUP curriculum, incorporating
mindfulness practices into an SEL program, found encouraging results for a variety of SEL
competencies (Schonert-Reichl et al., 2015). In this study, the MindUP curriculum was delivered
to fourth and fifth grade students through weekly lessons over a 4-month period of time. The
results of the study reported that the treatment group, or students who participated in the MindUP
curriculum, showed significant improvements in the areas of self-restraint, self-reported
depression, emotional control, optimism, and self- and peer-reported prosocial behavior

(Schonert-Reichl et al., 2015).
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It is important to distinguish that mindfulness programs should not be used in place of
SEL programs, rather, as an addition to a SEL program. The MindUP curriculum functions very
effectively and efficiently as a supplementary curriculum in that it only contains 15 lessons. The
MindUP program is grounded in neuroscience, positive psychology, mindful awareness and
SEL, and boasts over 10 years of research backing the program’s effectiveness.

Similar to the MindUP study mentioned above, there are a plethora of studies assessing
the impact that mindfulness programs have on student performance and well-being and all allude
to the verity that mindfulness programs cultivate healthier psychological functioning and overall
well-being for both students and teachers. One such study, a nonrandomized trial evaluating the
impact of a 9-week mindfulness program for a sample of high school students resulted in a
significant reduction in depression compared to the control group (Kuyken et al., 2013).
Researchers conducted a 3-month follow up with this group of students which demonstrated
further promise as to the benefits of the mindfulness program in that there was a significant
decrease in stress, as well as an increase in well-being in the experimental group as compared to
the control group (Kuyken et al., 2013).

The next body of research investigates the impact of combining mindfulness and SEL
programming with fifth graders in a Brazilian public school setting. This study verified the
effects of a mindfulness and social-emotional learning program in mental health problems and
quality of life in fifth graders in Southern Brazil. A total of 132 students participated in this
research. Sixty-four students received 12 sessions of combined mindfulness and SEL curriculum
over a five-month period. This group was compared with a control group of 68 students. The
intervention combined mindfulness practices and SEL lessons based on the five competencies of

SEL set forth CASEL. Outcomes were measured by the Strengths and Difficulties Questionnaire
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(Fleitlich, Cortazar, & Goodman, 2000), the Youth Quality of Life Instrument (Salum et al.,
2012), and the Swanson, Nolan and Pelham-1V (Mattos, Serra-Pinheiro, Rohde, & Pinto, 2006)
questionnaire (Waldemar et al., 2016). In comparison to the control group, the students who
received mindfulness and SEL curriculum significantly improved in most mental health domains
including; emotional, conduct, relationship, and prosocial behavior, as well as in quality of life
scores. These results suggest the potential psychological contribution of combining mindfulness
and SEL programming (Waldemar et al., 2016).

Mindfulness practices help teach students how to reduce emotional distress, promote
emotional balance, improve attention, and motivate learning (Barseghian, 2013). Another study
on mindfulness programming found that teaching first through third graders mindfulness
practices twice a month for 12 months improved selective attention, anxiety, and social skills,
compared with a control group who did not receive the intervention (Napoli et al., 2005).
Similarly, a randomized controlled trial involving elementary school students using the
mindfulness program InnerKids, an 8-week program, significantly impacted the cognitive and
executive functioning of the students in the experimental group (Flook et al., 2010).

What we may gather from this research is a sense that teaching students to tap into their
thoughts has beneficial outcomes academically, socially, and emotionally. Patricia Broderick, Ph
D., and author of Learning to Breathe: A Mindfulness Curriculum for Adolescents to Cultivate
Emotion Regulation, Attention, and Performance, states, “The inner reserve of mindful
awareness is available to everyone, and these faculties of mind, developed with practice, have
direct relevance to burgeoning self-awareness, to self-regulation, and to the emotional balance
that supports fully engaged learning and well-being” (Barseghian, 2013, para. 14). As schools

plan adoptions of SEL curriculum, research supports the addition of supplementary mindfulness
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programming.
Enhancing SEL in Children Through Improving Teacher SEL Competence

Teachers play a very important role in the social-emotional development of children
under their care (Durlak et al., 2011). Lawrence Lam and Emmy Wong (2017) set out to better
understand how improving teachers’ SEL competence could impact student SEL competence
(Lam & Wong, 2017). In their research, they found that teachers are not only an integral part of
student SEL development, but they also can be an active agent in enhancing social and emotional
well-being of their students (Lam & Wong, 2017). That said, in order to contribute to the SEL of
their students, there must be adequate attention and training to support teachers in development
of their social-emotional competence and well-being.

Lam and Wong’s research included a random sampling of 990 students ages 3-6 years old
enrolled in Hong Kong’s pre-k through kindergarten public and private school educational
programs. The intervention, a specifically designed program containing three essential
components: (1) assessment of the social-emotional well-being of young children using a
validated and standardized assessment instrument; (2) emotional literacy of early childhood
teachers and skills to communicate emotional experiences; and (3) skills in the design and
delivery of an evidence-based curriculum to enhance the social-emotional well-being of young
children (Lam & Wong, 2017). The teacher training intervention program duration was 8 weeks
and included interactive seminars and discussions in SEL. Participating teachers engaged in self-
assessment of emotional literacy and communication followed by training in these areas in an
effort to strengthen their own levels of emotional intelligence (Lam & Wong, 2017). The teacher
training centered around the following major areas of focus: assessing the function of children’s

behavior; helping children to manage their own behaviors; promoting positive social interaction
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through the use of the environment and activities; promoting positive peer social interactions;
positive behavior support; using functional communication techniques to replace challenging
behavior; helping children to express their wants and needs; and helping children to express
warmth and affection through modeling (Lam & Wong, 2017).

Using pre- and post-assessment data, Lam and Wong (2017) saw the following results.
Comparisons of all outcome variables yielded significant results with an increase in the mean
social competence scores, and a reduction in both the anxiety-withdrawal and anger-aggression
mean scores after the intervention (Lam & Wong, 2017). As such, Lam and Wong (2017) have
surmised that “in order for teachers to be an ‘agent of change’ for young children under their
care and develop a ‘responsive relationship’ with them, it is important for teachers to be
resourceful in terms of their own internal strength and resources” (Lam & Wong, 2017, pg. 10).
In order for teachers to effectively teach SEL, there should be careful consideration of the social
and emotional skills and competencies of the teachers themselves. Being well versed in SEL
makes it more likely for teachers to establish meaningful relationships with their students by
teaching and modeling the very skills and competencies that lead to well-being in school, career,
and life.

Current Research and SEL Program Outcomes

In this section of the Literature Review, | will be presenting SEL program outcomes.
Perhaps the most renown, scientifically rigorous, and widely cited research in terms of the
benefits of SEL, is the 2011 Durlak, Weissberg, Dymnicki, Taylor, and Schellinger’s meta-
analysis of 213 school-based SEL programs (Durlak, Weissberg et al, 2011). This review of
studies published through 2007 includes school, family, and community interventions designed

to promote SEL in students between the ages of 5 and 18. The research is divided into three main
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areas: studies about (a) school-based interventions, (b) after-school programs, and (c) programs
for families. For the purpose of this change leadership plan, I will be focusing on results of the
school-based interventions research, which included 207 studies of programs involving 288,000
students (promoteprevent.org, 2016).

Durlak and Weissberg’s research revealed that SEL can have a positive impact on school
climate and promote a host of academic, social, and emotional benefits for students (Durlak et
al., 2011, p. 3). Specific results were as follows:

e 9% decrease in conduct problems, such as classroom misbehavior and aggression
e 10% decrease in emotional distress, such as anxiety and depression

e 9% improvement in attitudes about self, others, and school

e 23% improvement in social and emotional skills

e 9% improvement in school and classroom behavior

e 11 % improvement in achievement test scores (Durlak et al., 2011, p.14)

The research conducted by Durlak et al., has been, and continues to be, a driving force in
promulgation of SEL. It is difficult to argue the benefits of SEL with the size and scope of this
research, hence the popularity of the findings. Who can dismiss this vast body of research?

Six Years Later

As described above, the 2011 meta-analysis of 213 school-based SEL programs (Durlak,
Weissberg et al, 2011) suggests that SEL programming had a host of positive outcomes for
students academic, social, and emotional learning. Six years later, a team that included most of
the original authors of the 2011 meta-analysis, completed a new meta-analysis. This follow-up
study analyzed results from 82 different interventions involving more than 97,000 students from

kindergarten to high school. The effects were assessed six months to 18 years after the programs
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ended (Taylor, Oberle, Durlak & Weissberg, 2017, p. 1156). The research revealed the following
results:

e 3.5 years after the last intervention the academic performance of students exposed to

SEL programs was an average 13 percentile points higher than their non-SEL peers,
based on the eight studies that measured academic performance. “Although based on
only eight studies, these long-term academic outcomes are notable,” the research said.

e At other follow-up periods, conduct problems, emotional distress, and drug use were

all significantly lower for students exposed to SEL programs, and development of
social and emotional skills and positive attitudes toward self, others, and school was
higher. (Taylor, Oberle, Durlak, & Weissberg, 2017, p. 1164-1166).

It has been suggested that the key competencies of SEL set for by CASEL; self-
awareness, self-management, social awareness, relationship skills, and responsible decision-
making, may help students progress further in their education and may also enhance personal,
economic and social well-being in youth and adulthood (Belfield, Bowden, et al. 2015). These
competencies relate to “soft skills” and personality traits that, according to Heckman and Kautz
(2012), predict success in school, the labor market, and in life. The competencies also foster
personal satisfaction and growth, help individuals become better citizens, and reduce risky
behaviors like violence and drug use (Collaborative for Academic, Social, and Emotional
Learning, 2013; Durlak, Weissberg & Pachan, 2010).

The Economic Value of Social and Emotional Learning

The next body of research is an investigation of the economic value of SEL from

Columbia University. Often times the standard academic core curriculum is the area in which

schools focus all of the attention, after all, historically, it has been deemed the main pipeline that
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will provide the biggest return of investment. In this section, there is another perspective to
consider. The Center for Benefit-Cost Studies in Education in New York, assisted the Columbia
University research team in their quest to assign a dollar value to teaching SEL in schools. In this
study, researchers analyzed the economic impact of six widely-used SEL programs and found
that on average, every dollar invested in SEL programming yielded $11 in long-term benefits,
ranging from reduced juvenile crime, higher lifetime earnings, and better mental and physical
health (Belfield, Bowden, Clapp, Levin, Shand, & Zander, 2015).

Cost-benefit analysis is a tool for evaluating the economic profitability of an investment.
It has been used in education since the 1960s to determine the rate of return on both individual
and social investments in education (Belfield, et al., 2015). In other words, a reduction in high
school dropouts equals costs to the students in that they sacrifice income by staying out of the
labor market and in schools. Likewise, there are gains to students who stay in school in terms of
higher income potential, better health, and lower probability of being involved in the criminal
justice system. This all can be measured in terms of a monetary return on investment (Belfield, et
al., 2015).

In the educational setting, we seek to make investments that have the highest return to
taxpayers and to society at large (Belfield, et al., 2015). In the past, benefit cost studies have
been focused largely on increases in educational achievement and growth in cognitive test
scores. As of recent, SEL is being recognized as a factor that can be just as important, if not more
important than standardized test scores (Belfield, et al., 2015). SEL is now being linked to
significant developmental and life outcomes (Durlak, et al., 2011; Heckman and Kautz 2012;

Levin 2012)
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SEL Policy and Implementation at the Local and State Level

The 2015 CASEL State Scan, reported that all 50 states had some form of preschool SEL
guidelines, learning goals, or standards (Dusenbury & Weissberg, 2017). Beyond preschool, the
number of states that have SEL guidelines, learning goals, or standards changes dramatically.
According to CASEL’s State Scan, “only six states have SEL benchmarks that extend from
preschool into the early elementary grade levels, and only three additional states currently have
adopted free-standing standards or competencies for SEL (with developmental benchmarks) that
extend all the way from kindergarten through high school” (Dusenbury & Weissberg, 2017, pg.
2).

Illinois was the first state to adopt K-12 SEL standards in 2004, despite the fact that there
was not federal legislation requiring such action. Following suit at the local level, D1234 adopted
School Board Policy 6:65 in 2010. SB 6:65 states, “Student social and emotional development
shall be incorporated into the District’s educational program and shall be consistent with the
social and emotional development standards to be contained in the Illinois Learning Standards”
(Retrieved from district website, name omitted for anonymity). D1234 adopted local SEL policy
six years after the state of Illinois adopted SEL standards. As such, it would appear that state
policy drove local policy.

Kansas and West Virginia were the next states to adopt SEL policy in 2012 by
articulating goals for student SEL. In recent years, as SEL research continues to be in the
spotlight of educational journals, there appears to be growing momentum of states taking interest
in adopting SEL standards. CASEL reports that four more states have drafted K-12 SEL
benchmarks and are in currently in the approval process (Dusenbury & Weissberg, 2017). As

such, CASEL is responding to these opportunistic times by offering to assist states in their efforts
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to adopt SEL standards.

In an effort to advocate for and promote the adoption of SEL state standards, CASEL has
recently developed a Collaborating States Initiative (CSI). The objective of this initiative is to
guide and support SEL initiatives in states and school districts. Essentially, CASEL aims to
partner with states to facilitate implementation of SEL state standards, and support SEL district
policy. This CSI offers states a scaffolded approach to building a framework for incorporation of
SEL in schools statewide. | am pleased to report that 40 states have expressed interest in
participating in the CSI, n.d.). The end result of this work is that preschool to high school
students across the nation are afforded the essential and vital SEL skills and competencies that
promote academic, social, and emotional success in school, work and life (CSI, n.d.)

SEL Policy at the National Level

As you have read, SEL is gaining momentum at the local and state levels. In this section,
I will describe how SEL policy implementation is faring at the federal level. As we have seen in
the past with educational legislation such as NCLB, and Race to the Top (RTT), federal policies
drive conditions that shape state and district policy. The most recent influential federal
educational legislation signed into law by President Obama in December, 2015 is the Every
Student Succeeds Act (ESSA).

CASEL and other proponents of SEL see the new provisions of ESSA as supporting SEL.
New provisions of the law have helped to leverage the argument for SEL. The new provisions
present a broader more comprehensive definition of student success.

While ESSA does not mention SEL, the law did replace references to “core academic
subjects,” instead calling for a “well-rounded education” for all students (Rosales, 2017). Not

only does ESSA call for a well-rounded education, there are also new funds available under the
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legislation for professional development in this area. ESSA has bolstered the status of SEL in
schools, districts, and the nation. “The emphasis for so long has been placed on academic
performance and academic content mastery,” said Rebecca Snyder of the National Network of
State Teachers of the Year (NNSTOY), “I’m really encouraged by the shifts (in teaching) where
we are taking more of a whole child orientation (while) focusing on social and emotional
learning” (Rosales, 2017, para.10).

The new provisions of ESSA allow states and districts more flexibility in the definition
and assessment of student success. One such adjustment in addition to the state’s current
accountability system is that states are allowed at least one additional “non-academic” indicator
of school quality and student success. For consistency and reliability, indicators must be valid,
comparable, and statewide. Examples of such indicators are school climate and culture surveys
such as the CSCI which is used in D1234, or the five essentials, also known as the 5 E’s, that is
used by the majority of schools in Illinois. Beginning SY 2018-2019, the indicator weighing
scale will consist of 75% Core Academic Indicators and 25% Student Success/School Quality

Indicators (SSSQ) (US Department of Education, 2017).
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Section Five: Data Analysis and Interpretation

To gauge an “As Is” (Wagner, et al., 2006) snapshot of where D1234 is in terms of
understanding and teaching SEL, | administered an SEL audit in the form of a survey in the
winter of 2016 (see Appendix B). Up until this point, most principals argued that there is no need
for district wide SEL programming because D1234 teachers are already teaching the SEL
standards. The results from this survey are telling and have been used as a springboard to launch
a new initiative for implementation of a district-wide SEL program.

In review, the 13-question anonymous survey was completed by 142 of the 159 teachers
in D1234. The survey was a combination of open and closed questions. In this section I will be
focusing specifically on the results of the survey allowing me to dive deeper into the meaning,
significance, and implications of the results. This section includes a series of figures that display
the survey results.

To begin, teachers were asked to rate both their level of knowledge of the Illinois SEL
standards, as well as their level of confidence in teaching the standards. As you can see in Figure
3, the percentage of teachers who reported “Not at All Knowledgeable” (21.1%) and “Slightly
Knowledgeable” (42.3%) comprise a stunning 63.4% of the teaching staff. This figure stands out
in contrast to the 7% of teachers who reported to be “Extremely Knowledgeable” (1.4%) or
“Very Knowledgeable” (5.6%). Likewise, the level of confidence in teaching the SEL standards
had similar results. A total of 55% of teachers reported to be “not at all confident” (25.4%), or
“slightly confident” (29.6%). This percentage is in blunt comparison to the 14.8% of teachers
who reported to be “extremely confident” (2.8%) or “very confident” (12%).

One can see that over half of the teachers in D1234 reported being not at all to slightly
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knowledge of the Illinois state SEL standards. It comes as no surprise that as a result, 55% of
teachers lack the confidence in teaching these standards. This revelation stands in stark contrast
to the notion that principals have that teachers are teaching the SEL standards on a regular basis.

How can teachers teach the SEL standards if they do not know them?

LEVEL OF KNOWLEDGE & CONTIDENCE IN TEACHING THE
lwnois SEL STANDARDS

Level of Knowledge Level of Confidence

@ Not at all knowledgeable
@ Slightly knowledgeable

) Moderately knowledgeable
@ Very knowledgeable
@ Extremely knowledgeable

Figure 3. Level of knowledge and confidence in teaching the Illinois SEL standards.

Figure 4 depicts a visual representation of how many opportunities for professional
development in SEL were given to teachers over the last 3 years. When asked how often teachers
received professional development in the area of SEL in the past three years, 67.6% reported that
they had not received any professional development in the area of SEL. 25.4% of teachers
reported to have received professional development 1-3 times, and 7% reported to have received
professional development in SEL four or more times. This question provides great insight as to
the accountability of the district in supporting the implementation of SEL. How can teachers be
expected to implement SEL if districts are not providing professional development to teach them

how to embed and directly teach the SEL standards?
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How ofFTEN HAVE You ReceIVED PD N SEL
WITHIN THE PAST 3 YEARS?

@ | have not received PD in the area of
SEL

@ | have received PD 1-3 times in the
area of SEL

@ | have received PD 4 or more in the
area of SEL

Figure 4. How often have you received PD in SEL within the past 3 years?

When asked how often teachers referred to and integrated SEL standards into lesson
planning in SY 2015-2016, a total of 72.5% of teachers responded “not at all” (53.5%), or “every
trimester” (19%). As evidenced in Figure 5, only 4.2% of the teachers in D1234 reported to
integrate SEL standards into daily lesson planning. Truth be told, although we have state learning
standards for SEL and have had these standards since 2004, and local board policy since 2010,
teachers in D1234 have not been held accountable for integrating SEL standards into lesson
planning. A lack of teacher training and development in SEL has impacted the incorporation of
SEL into lesson planning. The delivery of SEL content in D1234 is discrepant and inconsistent at

best.
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During SY 2015-2016, How OFTEN DID YOU REFER TO
& INTEGRATE THE SEL STANDARDS
INTO LESSON PLANNING?

@ Notatall
@ Trimesterly
® Monthly

@ Weekly
@ Daily

Figure 5. During SY 2015-2016, how often did you refer to and integrate the SEL standards into

lesson planning?

D1234 has an extensive school board policy addressing bullying prevention and
awareness. Within this policy, it is stated that bullying awareness and prevention will be taught
at all grade levels. By the looks of the survey results, this policy is not being adhered to. Figure 6
shows the results of the question, in SY 2015-2016, how often did you teach a lesson that
addressed bullying awareness, prevention & intervention, a stunning 55.6% of teachers
responded, “Not at All” and 22.5% responded “Trimesterly.” Combined, we see a total of 78.1%
teachers in D1234 who are teaching little to no bullying curriculum at all. In addition to their not
being a clear expectation for teachers to teach bullying awareness, prevention and intervention,
there is also a lack of viable curriculum and resources. Students in D1234 receive a brief
bullying awareness lesson in health class; however, some students do not have health until their
third trimester. Should bullying curriculum be reduced to a one-day isolated lesson in health and

wellness class?
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IN SY 2015-2016, HOW OFTEN DID YOU TEACH A
LESSON THAT ADDRESSED BULLYING AWARENESS,
PREVENTION & INTERVENTION

@ Notatall
@ Trimesterly
@ Monthly
@ Weekly
@ Daily

Figure 6. How often have did you teach a lesson that addressed bullying awareness, prevention,

and intervention?

The next question, as seen in Figure 7, asked teachers, during SY 2015-2016, how often
did you directly teach social emotional skills through standards-based lessons? 62% of teachers
responded “Not at All,” 16% responded “Trimesterly,” for a total of 78%. Only 2.8% claimed to
directly teach social emotional skills through standards-based lessons on a daily basis, 7%
weekly, and 12% monthly. This comes as no surprise in that we are seeing a general trend of lack
of knowledge, lack of professional development, lack of expectation, and lack of confidence in

teaching SEL standards.
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DurinG SY 2015-2016, HOw OFTEN DID YOU
DIRECTLY TEACH SoclAL EMOTIONAL SKILS THROUGH
STANDARDS BASED LESSONS?

@ Not at all
@ Trimesterly
@ Monthly
@ Weekly

@ Daily

Figure 7. How often did you directly teach social emotional skills through standards-based

lessons?

Figure 8 shows a side-by-side comparison of how important staff feels it is for students to
develop SEL awareness and competencies, and how important the need for teachers to develop a
greater understanding of SEL standards and competencies. Let’s begin with how important
teachers feel it is for students to develop greater SEL competencies and awareness. An
outstanding 82.4% of teachers believe that there is an “extreme or very important” need for
students to develop SEL awareness and competencies. 17.6% of teachers reported a moderate to
slightly important need, and thankfully, no one responded that it is “not at all” important. This
information is very promising in that it shows that despite the fact that the majority of teachers
do not have a deep understanding of SEL, they understand the value SEL and feel that students
will benefit from it.

The next question had similar findings. It delved into the self-perception of teacher’s
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belief about their own need for developing a greater understanding of SEL standards and
competencies (See Figure 7). As it turns out, 73.2% of teachers feel that there is an “Extreme or
Very Important” need for staff to develop a greater understanding of SEL standards and
competencies. 26% of teachers feel that there is a slight to moderate importance, and only one
teacher reported that it is not at all important.

These two questions are important in gauging the culture of the district in terms of our
shared values. Do teachers in D1234 value SEL? According to this survey, the majority of
teachers do value SEL. Do teachers think it is important just for students, or for staff as well?
According to the survey, the majority of staff value SEL for students and staff. If staff values
SEL, then what are they willing to do about it? Here is the important question in terms of next
steps. If D1234 teachers say that they value SEL, are they willing to make the investment of time

and commitment to the process?

EVERYONE AGREES...

The need for students to The need for staff to develop
develop greater SEL greater understanding of SEL
awareness and competencies? Standards and competencies?

@ Not at all important
@ Slightly important

@ Moderately important
@ Very important

@ Extremely important

Figure 8. How important is the need for students to develop greater SEL awareness and
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competencies, and how important is the need for staff to develop greater understanding of SEL

standards and competencies?

An open-ended question, “What specifically would help you successfully implement SEL
Standards” elicited much response. To summarize these findings, | have grouped the responses
by theme. The major themes that surfaced were knowledge, time, and resources. In terms of
knowledge teachers resoundingly responded that more professional development in the area of
SEL is needed. A few direct quotes from my data collection were, “Training and practical
resources for implementation that do not require extensive additional prep time,” “More
available PD for understanding of concepts,” “More direction,” “Professional development on
how to weave standards into curriculum already used, rather than just adding one more thing we
need to try to cover,” “inservice on embedding the standards into current curriculum/lessons,”
and “PD to improve my skills to improve my own proficiency.”

Likewise, teachers stated that they need more time to be able to learn and implement
these standards. A few direct quotes from my data collection were, “more minutes,” “Time
designated to implement the SEL Standards,” “Permission from administrators to schedule this
in... but something needs to be taken off our plates. It’s hard fitting everything in,” “More time
and research based resources,” “A designated day/time (perhaps monthly),” and, “Finding the
time for implementation in the day.”

Lastly, teachers said that an organized curriculum would be helpful. A few direct quotes

29 ¢

from my data collection were, “Resources, lesson plans, and activity ideas,” “curriculum and
resources, time,” “if we were given lessons/a curriculum, a designated time in our schedule to

teach it,” “Specific lesson ideas that could be offered in a ‘menu-type’ format,” “Tools to use,
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school wide or district wide expectation that all classrooms use them,” “Organized curriculum
that helps meet those standards,” and, “A Tier 1 program delivered regularly may help reduce the
number of referrals to school specialists. This would also help with common language used
across the grades when addressing specific situations, reinforcing appropriate behavior, etc.”

There were a small number (27) of teachers responded to the last prompt which was left
open for additional thoughts, comments, and suggestions. Again, in an effort to communicate the
main ideas, | have grouped the responses by theme. The main themes that surfaced were that of
gratitude, feeling overwhelmed, the notion that they are already teaching SEL but this is not
driven by the standards, and the fear of another new curriculum.

Many teachers expressed their thanks because they see the work as an integral part of
educating our students. A direct quotes from my data collection were, “I am glad we are thinking
about, and addressing this! Thank You”, “Thank you for looking more closely at this important
area of student learning!”, and, “Thanks! These are so important, so excited to dive into them!”
Other teachers expressed that they are feeling overwhelmed in general due to new curriculum
adoptions in math, inquiry, reading, and writing. A direct quote from my data collection was, “It
is important but with all that is on our plates something needs to be taken off. Everything's
important.”

A fair few teachers reported that they feel that they are already teaching SEL despite the
fact that they are unaware of the standards. A few direct quotes from my data collection were,
“We have not received formal PD and the standards have not really been ever referred to
directly. That being said, we do integrate SEL learning daily, but we do not reference the
standards with the students. It is more just what we KNOW students need to know and do.”, “We

integrate social emotional learning throughout our day but it is tied to classroom needs and
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infused into our lessons; not directly taught through a research-based, standards aligned
curriculum,” “We teach it but it is not driven by the standards,” “I can and do teach emotional
wellness within my class and integrate it with learning. However, | am not aware of the SEL
standards and do not refer to them with my students. If I received Professional Development and
resources to use to teach emotional awareness, | am confident that | would do so,” “I integrate
and teach these standards in my daily daily instruction and routines, but have not referred
directly to the standards when planning my lessons,” “Our team does infuse social emotional
learning on a daily basis due to the nature of Kindergarten students. However, we are not very
familiar with the standards and cannot say that we specifically plan our lessons around these
standards,” and, “We integrated SEL learning in our curriculum, but we do not teach the specific
standards.”

Lastly, there was a fear that any work in SEL would be a store bought, “canned program”
that would not be meaningful for our students and teachers alike. A few direct quotes from my
data collection were, “I would address them more integrated in what the students were learning
instead of being isolated lessons,” “We cannot use a stand alone program and expect it to be
implemented with integrity. We are fighting for time to implement our core academic
curriculum. Adding more would lead to frustration for teachers and students.”, and “Professional
Development, time in our schedule, and an engaging, developmentally appropriate curriculum

would be helpful in teaching the SEL standards. I don’t think that canned programs are the best

solution. Can we create something appropriate for our students’ needs?”
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Section Six: A Vision of Success (To Be)

As stated in Section 2, “As Is” (Wagner et al., 2006) the problem exists that D1234 does
not have SEL programming. In this section, | will further outline the implementation plan | have
constructed to resolve the “As Is” problem and move to the “To Be” (Wagner et al., 2006)
solution (See Appendix D). The plan is twofold. First, to conduct an SEL audit district-wide to
gauge staff knowledge and current teaching practices of SEL skills and competencies. Second,
was to construct a well-conceived plan to implement SEL programming at the district level. The
second phase of the plan is the “To Be” (Wagner et al., 2006) and includes; engaging key
stakeholders in an SEL governance committee, providing SEL professional development and
experiential training for staff, conducting a needs analysis, SEL program vetting, SEL
program(s) selection and adoption, creating an action plan for program implementation which
includes, program piloting, ongoing assessment of implementation for continuous improvement,
and assessment of program outcomes. Throughout the lifespan of this plan, there needs to be
ongoing discourse with staff, administration, the Board of Education, and parent community in
relation to the importance of affording students and staff SEL skills and competencies that serve
as the tools for academic, social, and emotional well-being in school, life, and career.

Context

The current context of D1234 would be impacted in a very positive way if we are able to
implement a district wide SEL program. If my goal of implementing an SEL program district
wide was realized, the future context of D1234 would improve in that the social emotional needs
of the students, staff, and greater community would be met with institutionalized SEL support. In

an affluent community such as River Woods, the overt pressure and stressors that affect students,
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staff and parents alike are detrimental to a socially and emotionally healthy culture. By tending
to the needs of all stakeholders, everyone stands to potentially benefit from SEL programming.
Because of the vital role that staff and parent community play in the roll out of a program, the
implementation plan includes engaging key stakeholders in an SEL governance committee, and
investing in SEL professional development and experiential training for staff.
Culture

In the “To Be” (Wagner et al., 2006) scenario the culture of D1234 will look very
different. First and foremost, the district will prioritize, value, and support the SEL initiative.
There will be no doubt that the district believes that SEL plays a critical role in the development
of students. To be clear about this initiative, the administration will set the expectation for all
staff to implement the SEL program with fidelity. In doing so, all staff will be expected to walk
the talk, meaning, lead by example. In order to lead by example, district personnel must be
personally and professionally engaged in SEL practice and programming.

| envision D1234’s plan being so successful that other schools will benefit from modeling
our implementation process. With critical focus being on staff growth and development in the
area of SEL, and combining mindfulness practices in the adopted SEL curriculum, the hope is to
implement transformational SEL programming that serves to elevate the quality of learning,
relationships, and well-being, for all stakeholder groups. D1234 aims to be a model district in the
arena of SEL.
Conditions

Conditions that would be changed in D1234 for the better include the implementation of
an SEL program consisting of meaningful curriculum with scope and sequence that would be

taught universally. That is to say, no matter what school your teach in, or what school a child
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attends, the district-wide expectation is that all students will receive the same quality SEL
instruction. In order for this to happen, district administration will work together with teachers to
determine an appropriate time for delivering this curriculum. As we know from research, the
most effective SEL programs are a combination of both embedded content as well as direct
teaching of SEL. Planning for this type of instruction will take time, and administration is willing
to give teachers time to plan for this implementation.

In addition to upholding teacher expectations for teaching SEL and providing adequate
time to do so, another condition that will serve to optimally support district-wide implementation
of an SEL program is a healthy budget. In order to move forward with this initiative, there will
be ample and accessible funding to support the growth and development of the program. If we
decide to adopt an existing curriculum, there will be a sizeable cost. The district and school
board will be on board as we move forward and financial needs arise.

With funding comes accountability. My “To Be” (Wagner et al., 2006) plan entails an
action plan for program implementation which includes, program piloting, ongoing assessment
of implementation for continuous improvement, and assessment of program outcomes. As the
Board of Education will be providing funding, we will be transparent and hold ourselves and
others accountable to professional expectations. We will move forward at a pace in which we can
monitor expenditures, assign roles and responsibilities, state clear expectations, and hold true to
D1234 values. We are in the business of educating children, therefore, all decisions that we make
in regard to implementation of a SEL program must be primarily in the best interest of students.

Speaking of accountability, we will institute a formal means of assessment of SEL skills
and competencies. This is no small task. There are many teams of researchers working diligently

to try to find a reliable and valid form of assessing SEL skills and competencies; however, SEL
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skills are not that easiest thing to assess. Many of the assessments out there are student self-
assessments. Skeptics such as Angela Duckworth and Camille Farrington argue that this is not a
valid assessment of skills and competencies. Another form of assessment is relying upon teacher
feedback using standards-based reporting. As things stand, D1234 will aim to implement a
combination of the two, student self-assessment and teacher reporting, in an effort to give the
most accurate measure of student SEL skills and competencies.

Lastly, a condition that will be in place is that the SEL program that will be in place in
D1234 will have a viable and meaningful scope and sequence that will be implemented with
fidelity. The program will be implemented with the acronym SAFE (CASEL, 2015); sequenced,
active, focused, and explicit. The lessons will be sequenced, connected, and coordinated to foster
skills development. The lessons will be active so that students are engaged during the lessons to
help them master new skills and attitudes. The lessons will be focused on the skills and
competencies needed to develop personal and social skills. Lastly, the lessons will be taught
explicitly so as to target specific social and emotional skills (CASEL.org, “What is
SEL\Approaches,” n.d.). The curriculum will be designed to encourage learning and growth that
will engage students on all levels. Explicit SEL goals and standards will be driving all lessons.
Students, staff, and the greater community will all benefit from this programming.
Competencies

The competencies that will be in place as a result of the district-wide implementation of a
SEL program are professional development, allotted time for curriculum delivery, and the
adoption of a research-based program. First and foremost, all staff will receive intensive
professional development preparing them to competently and confidently deliver the SEL

curriculum. That being said, administration will be participating fully in the SEL program
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implementation by providing meaningful feedback to teachers. This form of administrative
participation will demonstrate commitment and support of the initiative. Over time, the
professional development offerings by the district will build a repertoire of SEL skills and
positively impact student learning. Lastly, all professional development offerings are job
embedded, continuous, and collaborative. In other words, the district will use institute days, staff
meetings, and school improvement days to infuse SEL PD opportunities for staff. These PD
sessions will be responsive to the needs of the students and teachers. Feedback will be solicited
prior to PD sessions so that the district can respond directly to staff needs and requests in terms
of providing applicable support.
Section Seven: Strategies and Actions for Change

In an effort to bridge the “as is” and the “to be” conceptualizations, I begin by describing
the 3-5 Year Action Plan that was written in SY 2016-2017 (see Appendix D). This plan was
drawn up by the Executive Director of Student Services and is complete with responsible
persons, timelines, evidence of completion, and outcomes. The overarching goal in 2016-2017 as
evidenced by the 3-5 year action plan was for all students to demonstrate social/emotional
learning skills. This goal supports the D1234 achievement milestone of every student attaining
significant social and emotional growth. As time has progressed, and positions have changed, so
too have D1234’s plans for SEL. Following an outline of the 3-5 Year Action Plan of 2016-2017,
| will describe the Strategies and Actions for Change Chart (Appendix F), the more aggressive
2017-2018 SEL Committee Action Plan (Appendix G) and the 2017-2018 SEL implementation
plan (Appendix H).

The main strategies outlined in the Strategies and Actions for Change Chart (Appendix

F), are data collection, collaborative development of program, professional development,
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program pilot, and implementation. The Strategies and Actions for Change Chart offers a more
detailed account of the actual work that has transpired to date toward achievement of the goal to
implement SEL district-wide. Examples of this work include; proposal of EW Mentor stipend
increase, proposal of K-8 SEL summer curriculum writing, usage of data to help guide growth
and develop of SEL program and gathering information and consultation from experts in the
field. The actions related to these strategies will be the focus of the timelines described in the
2017-2018 SEL Committee Action Plan (Appendix G), and the 2017-2018 SEL Implementation
Plan (Appendix H).

Beginning with the 2016-2017 3-5 Year Action Plan, the first action step (3a), addressed
the culture and competencies of the 4 C’s chart (Wagner et al., 2006, p.117). The first step was to
survey teachers on their current practices in embedding SEL standards into lessons. This was
accomplished by administration of the district-wide SEL audit. The evidence of completion of
this action step was a summary of the survey results which was reported out to staff,
administrators, and the Board of Education. The outcome of this survey gave a clear
understanding of the current situation of SEL in D1234 including the knowledge and current
practices. This insight has helped the SEL Administrative Team to identify the “As Is” (Wagner
et al., 2006) and further develop a “To Be” (Wagner et al., 2006) improvement plan.

The second action step (3b), also addresses the competencies of the 4 C’s chart (Wagner
et al., 2006, p. 117) in that the action was to identify SEL standards for explicit and implicit
instruction. During a district institute day in SY 2016-2017, | presented SEL PD to all district
staff which provided a definition of SEL, a brief history of SEL, explained the five competencies
of SEL and described how these 5 competencies form the basis of the Illinois State SEL

standards. This PD proved very effective and informative. Many staff members remarked in their
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feedback that they were not aware that there were state standards in SEL. The Illinois state SEL
standards continue to serve as the north star to guide guaranteed and viable SEL curriculum in
D1234.

The third action step of the 2016-2017 3-5 Year Action Plan (3c), once again addresses
the competencies area of the 4 C’s chart (Wagner et al., 2006, p. 117). This action step called for
exploring ways to assess and report SEL standards to students and parents. The assessment and
measurement of SEL skills and competencies continues to be a hot topic of conversation locally,
nationally, and internationally. As such, D1234 has not settled on an assessment tool to measure
growth and development in SEL skills and competencies. When this is decided upon, evidence of
completion will be the addition of an SEL component in the “Portrait of a Graduate,” an SEL
report card strand. We will continue to use the CSCI and possibly add new questions to reflect
and assess the new SEL standards and programming. A student self-assessment tool is a viable
option for measurement although self-assessments have been called into question by researchers
due to their subjective nature. A teacher rating scale with an SEL standards Rubric is another
option for assessment of SEL skills and competencies. The outcome of this action step would be
the development of a reporting system which provides students, parents, and staff with feedback
on student progress toward attainment of SEL standards.

The fourth action step (3d), also falls under Wagner’s competencies section of the 4 C’s
chart (2006, p. 117). This step, arguably the most important, calls for the education of all staff on
SEL programming. According to this 3-5-year plan, the persons in charge of this step are the
members of the Instructional Leadership Team. This leadership team is comprised of building
principals, the Executive Director of Student Services, and the Associate Superintendent. The

timeline was set for 2017-2018. The evidence of completion would be that the principals, the
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Executive Director of Student Services, and | would hold meetings with stakeholder groups and
help shape instructional planning in SEL. The outcome of this action step would be professional
development for the delivery of a guaranteed and viable SEL curriculum. Staff training and
development in SEL remains a top priority in D1234 and a key factor in SEL program success
(Durlak, et al. 2011).

The last action step (3e) of the 3-5 Year Plan is to begin to implement instruction of SEL
standards across grade levels throughout the district. This action step addresses the
competencies, culture, and conditions (Wagner et al., 2006) in D123. This is where the rubber
meets the road. In order for this to happen, the staff must be competent, the culture must be
supportive and positive, and the conditions such as allotment of time, and provision of resources
to teach SEL must be taken into consideration. The persons responsible for carrying out this step
were the members of the Instructional Leadership Team. The timeline was set for the 2017-2018
school year. The evidence of completion would have been linking SEL standards with
appropriate lessons in Atlas Rubicon, D1234’s database for curriculum and standards. This
action step calls for the beginning of initial implementation, refinement, and additions to
programming over subsequent years. According to the plan, the outcome of this action step
would have been the creation of conditions for students to exhibit SEL core competencies.

As one might surmise, despite the good intentions of the 3-5 Year Action Plan, the action
steps were rather broad and set forth somewhat of an unrealistic timeline. That said, the
significance of this plan is that it was the first documentation in the district in recent years to put
SEL back on the radar of district stakeholders. Although this documented plan did not last more
than a year, it did address the competencies, culture, and conditions needed to get the ball rolling.

This plan laid the groundwork for new plans such as the 2017-2018 SEL Task Force Action Plan
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(Appendix G), and the 2017-2018 SEL Implementation Plan (Appendix H).

In the following paragraphs, 1 will be discussing the 2017-2018 SEL Task Force Action
Plan (Appendix G), and the 2017-2018 SEL Implementation Plan (Appendix H). The 2017-2018
SEL Task Force Action Plan states that SEL implementation impact will help students develop
an understanding of, and be able to demonstrate skills to manage emotions, show empathy for
others, develop, and maintain positive relationships, set positive goals and make responsible
decisions (CASEL, “What is SEL,” n.d.) The SEL Task Force will develop an SEL scope and
sequence, scale SEL targets, research SEL resources, and ultimately select resources to be used
in D1234 for K-8 SEL instruction. This work aligns to the D1234 milestones in achievement,
instruction, assessment, and partnership.

The SEL Task Force Action Plan (Appendix G) program outcomes entail both short and
long-term goals. The short-term goal is to have a K-8 SEL scope and sequence SEL curriculum
with scaled targets by SY 2017-2018. By November 2017, the task force will decide on purchase
of program and resources staying within a budget of $15,000.00. This funding will be used to
purchase SEL program(s) and related materials; cover substitute cost for two full days of pull out
of SEL members for curriculum writing. In addition to purchase of a program, an SEL screener
will also be purchased.

According to this plan, the SEL program(s) will be piloted in the spring of 2018. Once a
program is selected, teacher training becomes a priority and will be planned for accordingly. |
will by lobbying for an extension of time for teacher training and development in SEL skills and
competencies because, as you have read, research informs us that teacher training is
quintessential for successful implementation of SEL. By February, the task force will determine

how to fully implement SEL programming in D1234 for SY 2018-2019.
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According to the SEL Task Force Action Plan (Appendix G), the long-term goals for
D1234 extend through spring 2020. These long-term goals include full implementation of SEL
programming district-wide, and a multitiered system of SEL learning and assessment.
Assessment of SEL skills and competencies will not only be used as a screening tool to identify
students needing more support, it will also help determine growth and development of SEL.
Success will be measured by SEL assessment tools that have yet to be identified.

The calendar section of the plan calls for monthly SEL Administrative Team meetings,
two full days of pull out for the K-8 SEL Task Force, and monthly facilitator meetings. The work
of the task force will be communicated through the following channels; all school staff meetings
via SEL facilitators and members, the district online newsletter, and district-wide communication
to all stakeholders. All communication needs to clarify distinctions between Foundations versus
SEL, EWC versus SEL, and should look to incorporation of Digital Citizenship as part of
interpersonal/social interactions and communication.

Lastly, I will be describing the most recent plan, the 2017-2018 SEL Implementation
Plan (Appendix H). This plan was written over the summer of 2017 and acts to archive of the
work we have done to date, as well as plan for the work we hope to accomplish in the near
future. The plan starts with the first meeting of the SEL Administrative Team in August, 2017.
At this meeting, a Google Team Drive was created to house all documents and artifacts for the
team. The administrative team was charged with researching options for district-wide SEL
programming and resources. A google document was created by the Executive Director of
Student Services that would be used for SEL program and curriculum vetting. A follow-up
meeting was scheduled for September 13 where we would present our top three SEL resource

choices.
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At the September meeting, the SEL Administrative Team Reviewed the SEL resources
using the Google Doc program vetting guide. All possible options were discussed at great length.
The finalists for further review were; Second Step, Lions Quest, and RULER. We also decided to
include the supplementary SEL curriculum options of MindUP and Facing History and
Ourselves. Representatives from each company will be presenting to the SEL Task Force on
November 29, 2017.

On September 22, 2017, D1234 held its first SEL Task Force Workshop of the 2017-
2018 school year. The work of the task force built on their work from the previous year of
unpacking the SEL standards, determining appropriate learning targets, and powering the targets.
Using SEL resources from the Illinois State Board of Education such as SEL standard
Performance Descriptors, the task force moved forward with scaling the targets K-8 using a scale
of 1-4. At the upcoming SEL Task Force Workshop on November 29, the task force will be
doing a gallery walk to check for a sensical scope, sequence, and continuum of standards across
the grade levels. Feedback will be collected, documents will be revised, and our final product
will be an adoption of K-8 SEL standards and targets.

As mentioned above, at the SEL Task Force Workshop on November 29, task force
members will be attending presentations from Second Step, Lions Quest, RULER, MindUP, and
Facing History and Ourselves. Following the presentations, task force members will be using
guiding questions in a small group format to delve deeper into each program offering. Following
this discussion, they will be asked to fill out a Google Form to provide feedback on the SEL
program presentations. Results will be analyzed by the SEL Administrative Team and
programming will be determined. This information will be shared out to the district via the

Instructional Leadership Team.
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In January, D1234 will begin piloting select SEL resources. A pilot cohort will be
decided upon by the SEL Administrative Team with an equal representation of stakeholders.
Pilot teachers will be asked to attend the SEL Administrative Team meetings to report their
experiences. According to the 2017-2018 SEL Implementation Plan, D1243 will have a
recommendation of program adoption before March 1, 2018. On March 1, there will be a formal
adoption of the SEL program via School Board Presentation.

According to the 2017-2018 SEL Implementation Plan, March through June will be staff
training on SEL resource and full-scale implementation of the program is set for SY 2018-2019.
This is where 1 would like to interject my opinion on the matter. After having researched
multiple angles of SEL programming and implementation, | feel that it is imperative to provide
intensive training including staff development in SEL skills and competencies. | would propose
that in order to have adequacy in SEL skills and competencies, a yearlong staff training and
development is needed. During this time, the pilot cohort can present to staff on their experiences
with the program and the administrative team can make any adjustments that we deem necessary.
I, of all people, want SEL programming in D1234 schools as soon as possible; however, caution
must be taken in the implementation process, and teacher training must be a top priority so that
the program is set up for success.

In conclusion, as | have stated throughout this writing, the change leadership plan that |
propose is to implement district-wide SEL programming. By doing so, all students and staff in
D1234 will be equipped with SEL skills and competencies that will enrich their well-being in
school, in life, and in their future careers. The Illinois State Board of Education instituted
statewide SEL standards over a decade ago. This legislation affords every student in the state the

right to SEL skills and competencies as part of their educational program. We have witnessed
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that where there is no accountability, districts in Illinois have failed to comply with SEL
programming. With ESSA reminding the nation that schools must educate the whole child, SEL
has gained ground. As stewards of public education, it is our job to monitor and ensure that
students across the state of Illinois are consistently, systematically, and comprehensively
learning social and emotional skills and competencies. Join me in this effort to advocate for
accountability and monitoring of SEL programming in schools. Our students deserve to learn the

essential school, life and career skills that are inherent in SEL and the basis of well-being.
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Appendix A: 4 C’s “As Is” Chart

Bascline 4 C's *As [s" Analysis for Emilic Correa

Context

Affluent Community
High academic AchievementHigh pressure
High soctal emotional needs

Conditions
*  Huge Focus on
Academics
*  No time butlt in
schedule for SEL

Mo clear distriet priority
or schoo! priority on
SEL curriculum

*  Focus is predominantly *  Too many
academic u:'icular

*  Staff does not demands
value/appreciate *  No SEL program

teaching SEL/Advisory in place

o Feel forced

Implementation of
SEL/Character Ed.
curriculum

Competencies

*  Teachers lack skills in teaching SEL {non-
cognitive)

* Administration ts not sctting clear expectation of

teaching SEL

Adminisiration is not prioritizing nor adwvocatin,

for SEL programming/instruction
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Appendix B: SEL Audit

School District 1234
lam a:

K-4 Teacher

5-8 Teacher

Both

1. Rate your level of knowledge of the Illinois Social Emotional Learning (SEL) Standards:
Not at all knowledgeable

Slightly knowledgeable

Moderately knowledgeable

Very knowledgeable

Extremely knowledgeable

2. Rate your level of confidence in your ability to teach the IL SEL Standards??
Not at all confident

Slightly confident

Moderately confident

Very confident

Extremely confident

3. How often have you received professional development (PD) in the area of SEL within the
past 3 years? Please do not include Foundations training in your response.

| have not received PD in the area of SEL

| have received PD 1-3 times in the area of SEL

| have received PD 4 or more times in the area of SEL

4. If you participated in SEL PD, how well did it prepare you for implementing the standards? (If
you did not participate in SEL PD please choose the final response)

Not at all prepared

Slightly prepared

Moderately prepared

Very prepared

Extremely prepared

| did not participate in SEL PD

5. In the 2015-2016 school year, how often did you refer to and integrate the SEL Standards into
your lesson planning?

Not at all

Trimesterly

Monthly

Weekly

Daily

6. In the 2015-2016 school year, how often did you teach a lesson(s) that addressed bullying
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awareness, prevention, and intervention?
Not at all

Trimesterly

Monthly

Weekly

Daily

7. 1f you taught bullying awareness, prevention, and intervention in 2015-2016, please share a
brief overview of: topics you covered, curriculum used (if any), and when you taught this (during
what class time & what time of year)

Text-box response

8. During the 2015-2016 school year, how often did you directly teach Social and Emotional
skills through standards-based lessons?

Not at all

Trimesterly

Monthly

Weekly

Daily

9. Do you currently use elements of a research based, published SEL program as primary
resource in teaching SEL skills? If yes, please list program(s) you are currently using where it
says “other” *

No

Other:

10. How important would you say the need is for students to develop greater Social Emotional
awareness and competencies?

Not at all important

Slightly important

Moderately important

Very important

Extremely important

11. How important would you say the need is for staff to develop greater understanding of Social
Emotional Learning Standards and competencies?

Not at all important

Slightly important

Moderately important

Very important

Extremely important

12. Has anything hindered your implementation of SEL Standards? If yes, please select "other™

and list reasons in the space provided.
No
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“Other” Text box for response

13. What specifically would help you successfully implement SEL Standards? (Please share
specific suggestions below)

Text box for response

Additional thoughts, comments, suggestions:
Text box for response
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Appendix C:

Essential Characteristics of Effective SEL Programming

Addresses affective and
social dimensions of
learning

Leads to coordinated,
integrated and unified
programming linked to
academic outcomes

Addresses key
implementation factors to
support effective social and
emotional learning and
development

Involves family and
community partnerships

Design includes continuous
improvement, outcome
evaluation and
dissemination components

* Builds attachment to school through caring, engaging, interactive, co-
operative classroom, and school-wide practices

* Strengthens relationships between students, teachers, other school
personnel, families, and community members

* Encourages and provides opportunities for participation

* Uses diverse, engaging teaching methods that motivate and involve
students

* Promotes responsibility, cooperation, and commitment to learning

* Nurtures sense of security, safety, support and belonging

» Emphasises cultural sensitivity and respect for diversity

* Offers unifying framework to promote and integrate social-emotional and
academic development

* Integral aspects of formal and informal academic curriculum and daily
routines (e.g., lunch, transitions, playground)

* Provided systemically to students over multiple years, pre-kindergarten
through high school.

* Coordinated with student support services efforts, including health,
nutrition, service learning, physical education, psychology, counselling, and
nursing

» Promotes a safe, caring, nurturing, cooperative, and challenging learning
environment

» Monitors characteristics of the intervention, training and technical support,
and environment factors on an ongoing basis to ensure high — quality
implementation

* Provides leadership, opportunities for participation in planning, and
adequate resources

« Institutional policies align with and reflect SEL goals

* Offers well planned professional development, supervision, coaching,
support, and constructive feedback

» Encourages and coordinates efforts and involvement of students, peers,
parents, and educators, and community members

» SEL-related skills and attitudes modelled and applied at school, home, and
in the community

* Uses program evaluation results for continuous improvement to determine
progress toward identified goals and needed changes

» Multifaceted evaluation undertaken to examine implementation, process,
and outcome criteria

« Results shared with key stakeholders

(Collaboration for Academic, Social and Emotional Learning, 2003, cited in Zins, Bloodworth, Weissberg, &

Walberg, 2004: 10-1).
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Appendix D: 4 C’s “to Be” Chart

‘ 4 ("5 “To Be" Analysis for Emilie Correa

Context

Affluent Community
High AchievementHigh Pressure
High zoctal emotional needs being met with institutionalized SEL suppo

delivered consistent i ACTOES

district
*  Timc allotted in sched;
District believes that SEL ihe a latied insche
- . delivery
plays a critical role in the

development of students

*  District Admin sets
expectation that all staff will

implement SEL/Characte:

Implementation of
SEL/Character Ed.
Program

Competencies

continuousigonsiructed, and collaborative
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LAKE FOREST

Milestone Area(s):
Achievement
Assessment

3-5 Year Goal

Appendix E: 2016-2017 3-5 Year Goal

All students will demonstrate Social/Emotional Learning (SEL) skills.

Why is this goal important for District 67?
This goal supports the D67 Achievement Milestone of every student attaining significant social

and emotional growth.

» OF

3a | Survey teachers on their current e Ingrid Wiemer | 2016-2017 Summarize survey Identify current
practices in embedding SEL e Emilie Correa information and practices and develop
standards into lessons report out to teachers | improvement plan
and administrators where needed
3b | Identify SEL standards for e Ingrid Wiemer | 2016-2017 | Written document Create guaranteed
explicit/implicit instruction e Emilie Correa with standards and viable SEL
e Grade level identified for each curriculum
teams grade level
3c | Explore ways to assess and e Ingrid Wiemer | 2016-2017 | SEL component of Develop a reporting
report SEL standards to students e Michelle Shinn Portrait of a system which
and parents e Psychs and Graduate provides students,
SW parents, and staff with
e Emile Correa Report card strand feedback on student
progress toward
CSCI attainment of SEL
standards
Self-assessment tool
Teacher rating scales
Standards Rubric
3d | Educate all staff on SEL o LT 2017-2018 Principals, Ingrid, Professional
programming and Emilie to hold development for the
meetings with delivery of a
stakeholder groups guaranteed and viable
and shape curriculum
instructional plan
3e | Begin to implement instruction of o LT 2017-2018 | Link SEL standards Create conditions for
SEL standards across the grade with appropriate students to exhibit
levels lessons in Atlas SEL core
Rubicon, begin initial | competencies
implementation,
refine and add over
subsequent years
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Appendix F: Strategies and Actions for Change Chart

Strategies
Proposing EW
Mentor Stipend
Increase

Summer Curriculum
writing

K-4

5-8

Use data to
suggesting how to
grow and develop
program

Staff survey

Gather information
and consultation
from experts in the
field

Educate staff in SEL

SEL Task Force

SEL Program
Vetting

Actions
Presentation to the Stipend
Review Committee

Submitted 2 proposals for
SEL Summer Curriculum
Writing

Presented to Board of
Education

Administered SEL Audit

Met with a representative
from CASEL, along with
D1234 Associate
Superintendent, Executive
Director of Student
Services, and Charmm’d
consultant

Presented district-wide
SEL PD

Invited 30 staff members to
be part of the SEL
planning, leadership, and
governance committee

SEL Administrative Team
vetted top SEL programs

Description

Evolve efforts to include more substantive practices
Shape PD in SEL

Delve deeply into CSCI results

Move the needle where needed

Convey urgency (site CSCI results)

Comprehensive district-wide, evidence based, SEL scope
and sequence

“I Can” statements

D1234 Character Traits

Anti-bullying Curriculum/Pro-social relationships
Mindfulness

Alignment to Illinois state SEL standards

Accountability for SEL District-wide

Expanding the Dept. of Student Services to include more
support for whole population (not just 504 & IEP)

Funding

Expand role of EW Coordinator (.5 to 1.0)

Create comprehensive Social Emotional Wellness Program
K-12

All certified staff in district to take survey
Gauge staff knowledge and current practices in SEL

Meeting centered around the current situation in D1234 and
what needs to be done to move forward with district-wide
implementation

Used district institute days to present SEL PD to staff K-8

Created a governance group to help inform the process of
district-wide implementation of SEL

Staff members represent a cross section of K-8 educators
from all subject areas and grade levels

Group has officially met 3 times

Articulation and Powering of the SEL standards

Scale SEL standards

Write a scope and sequence continuum of SEL standards for
D1234 K-8

Top SEL programs were vetted

SEL Admin team came up with a list of finalists that will
present to the SEL Task Force November 29

Second Step

Lion’s Quest

Ruler
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Program Piloting

Program Adoption

Teacher Training

Program
Implementation

SEL Task Force members
to pilot chosen program

Presentation of program to
BOE for approval of
adoption

Teachers will be led
through intensive SEL
practice, training, and
development

All schools will adopt SEL
programming

Mind-up
Facing History & Ourselves

When final program is chosen, SEL Task Force will set out
to pilot program

Once program is selected and piloted, district-wide program
adoption will be presented to the BOE

Intensive teacher training and development during district
institute days
Ongoing support and training

Time will be designated in school schedules for the delivery
of SEL programming

Content will be taught with fidelity using SAFE teaching
strategies

Program will be monitored for effectiveness
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Appendix G: 2017-2018 SEL Task Force Action Plan

Committee Name

Implementation Impact
What are your anticipated results or “work of
the group”?

Outcome
What are the short term and long term goals?

Membership
Who will be involved?

Measurement
How will success be measured?

Action Plan
What are the major tasks of this committee?

Calendar
When will this committee meet?

Budgetary Considerations
What are the budgetary considerations from
the work of this committee?

Milestones
How does this work align to the milestones?

Social Emotional Learning

To promote social and emotional learning (SEL) for
students to develop an understanding of and demonstrate
skills to manage emotions, show empathy for others, set
and maintain positive relationships, set positive goals
and make responsible decisions (CASEL). The group
will develop a Social Emotional Learning Scope and
Sequence, scale all the SEL targets, research SEL
resources, and ultimately select resources to be used for
K-8 SEL

Short Term: (Spring 2018) To have a Scope & Sequence
K-8, scale all the targets, pilot and determine a resource
(e.g. Second Step or another program) Nov- Feb 2018
decide on purchase of resources $15,000.00

determine how to do full implementation for 2018-19;
select program & train teachers

Purchase and implement SEL screener

Long Term: (Spring 2020) Implementation of SEL
Program; establish a multi- tiered system of SEL
learning and assessment, screening tool to identify
students needing more support and determine growth of
SEL and interventions to support

Facilitators:

Membership:

Demonstrate success of SEL with use of Social
Emotional Assessment tools

SEL scope and sequence
K-8 Implementation of SEL

Monthly SEL Committee meetings

2 full days of pull out for the K-8 SEL Task Force to
write curriculum November 29, 2017 8:00 -am 4:00 pm
Monthly facilitator meetings

$15,000 budget

Funding to:

purchase SEL program(s) and related materials;
cover substitute cost for 2 full days of pull out of SEL
members for curriculum writing

Achievement
Instruction
Assessment
Partnership
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Communication
How will the work of this committee be
shared?

To be determined

All School Staff meetings via SEL facilitators and
members, District wide communication to all
stakeholders

Communication needs to clarify distinctions:
Foundations vs SEL

EWC vs SEL

Multi-Tiered System

Incorporation of Digital Citizenship as part of
Interpersonal/Social Interactions and Communications
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Appendix H: 2017-2018 SEL Implementation Plan

Date

8/25/2017

9/13/2017

9/22/2017

11/29/2017

January-
February
2018

March 1
2018

March - June
2018

2018-2019
School Year

Event

SEL implementation meeting with Ingrid,
Angela, Rebecca, Renee, Jackie, Emilie and
Lynn

10:30 @ AC--SEL resource planning meeting
with Ingrid, Angela, Rebecca, Renee, Jackie,
Emilie, Lynn

SEL scaling work with the SEL task force

SEL work group full day. Top 3 resource
presentations to the task force. Lunch.
Feedback and discussion about the resource
presentations. Filling out forms to gather
feedback.

Pilot of chosen resource (pilot cohort will be
decided upon by the team, however equal
representation of stakeholders will be
required)

SEL day--Feedback

Training of staff on SEL resource

Formal implementation of SEL resource
across the district

Person

Responsible/P
eople Involved

All

All

Rebecca
/Renee (build
day)
Emilie--pull
resources

Next Steps

Research options for resources
and prepare to present top 3
resources

Renee--create Team Drive for
SEL

Review top possible options to
bring forward to the SEL task
force. This will be a mini
review of potential resource
options, the standards they align
to and what they offer. Schedule
visits to schools?

Pull ISBE scaling resources to
prep for

Present the choice to CCC

Get pilot teachers with 2-3 dates
on the calendar to join the
Director’s Meeting. Have a
recommendation before 3/1

Formal adoption of resource via
Board presentation

Note. Long term goal=what do our assessments look like and how do we report out
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